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1 SECTION

CLARK ATLANTA UNIVERSITY

1.1  History

Clark Atlanta University is a comprehensive, private, urban, coeducational institution of higher education with
a predominantly African-American heritage. It offers undergraduate, graduate, and professional degrees as
well as certificate programs to candidates of diverse racial, ethnic, and socioeconomic backgrounds. It was
formed by the consolidation of Atlanta University, which offered only graduate degrees, and Clark College, a
four-year undergraduate institution oriented to the liberal arts.

The first President of Clark Atlanta University was Dr. Thomas W. Cole, Jr., who served concurrently as the
President of both Atlanta University and Clark College prior to consolidation. In November 1987, after more
than a year of discussion, the Boards of Trustees of Atlanta University and Clark College authorized an
exploration of the potential advantages of closer working arrangements between the two institutions, including
their consolidation into one university. In April 1988, the joint committee delivered its report titled Charting a
Bold New Future: Proposed Combination of Clark College and Atlanta University to the Boards for
ratification. The report recommended that the two schools be consolidated into a single institution. On June
24,1988, the Boards of both Atlanta University and Clark College made the historic decision to consolidate
the two institutions, creating Clark Atlanta University. The new and historic University inherits the rich
traditions of two independent institutions, connected over the years by a common heritage and commitment;
by personal, corporate and consortia relationships; and by location.

Atlanta University, founded in 1865, by the American Missionary Association, with later assistance from the
Freedman's Bureau, was, before consolidation, the nation's oldest graduate institution serving a predominantly
African-American candidate body. By the late 1870s, Atlanta University had begun granting bachelor's
degrees and supplying black teachers and librarians to the public schools of the South. In 1929-30, it began
offering graduate education exclusively in various liberal arts areas, and in the social and natural sciences. It
gradually added professional programs in social work, library science, and business administration. At this
same time, Atlanta University affiliated with Morehouse and Spelman Colleges in a university plan known as
the Atlanta University System. The campus was moved to its present site, and the modern organization of the
Atlanta University Center emerged, with Clark College, Morris Brown College, and the Interdenominational
Theological Center joining the affiliation later. The story of the Atlanta University over the next twenty years
from 1930 includes many significant developments. The Schools of Library Science, Education, and Business
Administration were established in 1941, 1944, and 1946 respectively. The Atlanta School of Social Work,
long associated with the University, gave up its charter in 1947 to become an integral part of the University. In
1957, the controlling Boards of the six institutions (Atlanta University; Clark, Morehouse, Morris Brown and
Spelman Colleges; and Gammon Theological Seminary) ratified new Articles of Affiliation. Unlike the old
Acrticles of 1929, the new contract created the Atlanta University Center. The influence of Atlanta University
has been extended through professional journals and organizations, including Phylon and the National
Association for the Advancement of Colored People, for both of which Dr. W.E.B. DuBois, a member of the
faculty, provided leadership.

Clark College was founded in 1869 as Clark University by the Freedmen's Aid Society of the Methodist
Episcopal Church, which later became the United Methodist Church. The University was named for Bishop
Davis W. Clark, who was the first President of the Freedmen's Aid Society and became Bishop in 1864. A
sparsely furnished room in Clark Chapel, a Methodist Episcopal Church in Atlanta's Summerhill section,
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housed the first Clark College Class. In 1871, the school relocated to a new site on the newly purchased
Whitehall and McDaniel Street property. In 1877, the School was chartered as Clark University.

An early benefactor, Bishop Gilbert Haven, visualized Clark as the "University" of all the Methodist schools
founded for the education of freedmen. Strategically located in the gateway to the South, Clark was founded to
"give tone" to all of the other educational institutions of the Methodist Episcopal Church providing education
for Negro youth. After the school had changed locations several times, Bishop Haven, who succeeded Bishop
Clark, was instrumental in acquiring 450 acres in South Atlanta, where in 1880 (the institution relocated in
1883) the school conferred its first degree. Also, in 1883, Clark established a department, named for Dr. Elijah
H. Gammon, known as Gammon School of Theology, which in 1888 became an independent theological
seminary and is now part of the Interdenominational Theological Center.

For purposes of economy and efficiency, during the 1930s, it was decided that Clark would join the Atlanta
University Complex. While candidates on the South Atlanta campus fretted over final examinations in the
winter of 1939, work was begun across town on an entirely new physical plant adjoining Atlanta University,
Morehouse College, and Spelman College.

During the 1980s some of the advantages of proximity, which had seemed promising earlier, again became
evident. Clark College and Atlanta University through consolidation preserved the best of the past and present
and "Charted a Bold New Future." Clark Atlanta University was created on July 1, 1988. Dr. Walter D.
Broadnax became the second President for Clark Atlanta University on August 1, 2002, and Dr. Carlton E.
Brown, our third President, assumed the presidency on August 1, 2008.

1.2 CAU Mission

Clark Atlanta University is an institution of high research activity characterized by a focus on the intellectual
and personal development of each candidate. Its purpose is to prepare a diverse community of learners to excel
in their chosen endeavors and to become responsible, productive, and innovative citizen leaders, locally and
globally. This outcome is accomplished by the provision of access to and excellence in teaching, research,
service, and creative activities through continuous engagement in an enriched, challenging, and nurturing
environment.

1.3 CAU Vision

Clark Atlanta University will further extend its national prominence and international presence for its
distinctive capacity and commitment to provide a personally transformative learning environment,
characterized by excellence in teaching, rigorous and innovative academic programs, dedication to the
nurturing and development of its candidates, and the conduct of research addressing critical local, national,
and global issues. Its candidates and faculty will gather from all parts of the world to discover and apply
solutions to many of society’s most pressing problems. Clark Atlanta University graduates will demonstrate
finely honed intellectual capability, innovative ideas and practices, inclusiveness, a disposition to serve, and a
distinct appreciation for diversity in people, place, and opportunity.

1.4 Institutional Goals
e To enhance and maintain an environment which fosters intellectual, social and cultural curiosity and

creativity, and the continuing development of morally sound value systems among candidates, faculty,
administrators, and staff.
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To develop accelerated undergraduate and graduate degree programs, other new programs, and
educational experiments using innovative ideas through research and teaching, both within and across
disciplines, and in keeping with the mission of the University.

To increase the number of African-American faculty members who obtain doctoral degrees in the
critical areas of natural and mathematical sciences, humanities, and social sciences.

To implement a comprehensive approach for continuous academic program review and assessment to
improve quality and determine resource requirements and new directions through a system of external
visiting committees.

To enhance the role of research with an improved research infrastructure and an evaluation system that
recognizes the importance of research and teaching to the mission of the University.

To implement an integrated and centralized program for faculty and staff to address personal and
professional development.

To continue to institute modern management techniques, taking into account the new information
systems, the improvement of human work environments, and the energy- efficient utilization of space.
To build and maintain a vigorous institutional advancement and fund-raising capacity to provide the
financial resources necessary to meet the University's goals.

To continue to develop and implement a comprehensive candidate life program that will include both
the undergraduate and graduate levels.

To develop and implement more comprehensive public service programs, including opportunities for
candidates to participate in local, national, and international internships and work experiences.

To implement a systematic plan for attracting a candidate body of increasing quality and size and an
expanded academic support system to improve candidate retention.

To enhance and provide services to meet the education, cultural, and social service needs of the
community by maintaining ongoing linkages with other local, regional, national, and international
institutions.

To enhance the institution's commitment to provide education and technical assistance to other nations
through programs, and to the furtherance of a university community that will be sensitive to the nature
and depth of global interdependence.

To provide a state-of-the-art telecommunication infrastructure using multimedia technology to
facilitate excellence in teaching, research, and service.

Core Values

Undergirding all of this “institutional cartography,” are Clark Atlanta University’s Core Values. This
comportment is defined by six, unwavering standards that benchmark the University’s culture:

1.6

Core Values

Candidate Centeredness
Pursuit of Excellence
Innovation and Discovery
Integrity

Social Responsibility
Respect

Campus Cultural Creed

Clark Atlanta University is committed to academic excellence, building character and service to
others. The University will achieve its mission by cultivating an environment of honesty,
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kindness, mutual respect, self-discipline, school loyalty, trust, academic integrity and communal
pride. As a member of this scholarly community, I make the following pledge:

I will work to promote academic honesty and integrity;

e | will work to cultivate a learning environment which opposes violence, vulgarity,
lewdness and selfishness;

e | will embrace the concept of mutual respect by treating others the way | want them to
treat me;

e | will support a campus culture of diversity by respecting the rights of those whose views
and experiences differ from my own;

e | will honor and care for the sanctity of my body as the temple of God;

e | will commit myself to service so that | can make a difference in the world and a
difference for more than just myself;

e [ will celebrate and contribute to the “spirit of greatness” left by those who preceded me

and I will work to leave this a better place for those who follow me.

As a member of this community, | am committed to conducting myself in ways that contribute to
a civil campus environment which encourages positive behavior in others. | accept the
responsibility to uphold these noble ideals as a proud member of the Clark Atlanta University
Family.

2 Accreditation
2.1 Institutional Accreditation

Clark Atlanta University is accredited by the Commission on Colleges of the Southern Association of
Colleges and Schools to award the Bachelor’s, Master’s, and Doctoral Degrees. Contact the Commission on
Colleges at 1866 Southern Lane, Decatur, Georgia, 30033-4097 or call 404-679-4500 for questions about the
accreditation of Clark Atlanta University.

2.2 Program Accreditations

e Council for the Accreditation of Educator Preparation
e Council for Accreditation of Counseling and Related Educational Programs
e The Georgia Professional Standards Commission

3 SECTION

3.1 SCHOOL OF EDUCATION

Clark Atlanta University’s School of Education believes that every child, regardless of language, culture,
ethnicity, perceived ability and/or circumstance, can learn. Moreover, we assert that they deserve an
opportunity to maximize their potential.

Every day, we prepare and challenge current and future educators to make that happen. Whether pursuing
bachelor’s, specialist, master’s or doctorate degrees, our candidates are more than mere instructors,
counselors, and school leaders, they are child advocates equipped with the knowledge, skill, and disposition to
be change agents. That is our brand...and our calling: we equip educators to transform the lives of all learners
from preschool to high school graduation and beyond.
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Our degree programs include:

« Early Childhood Education

* Educational Studies

« Special Education - General Curriculum
* Secondary Math and Science Education
 Educational Leadership

e Clinical Mental Health Counseling

« School Counseling

3.2 School of Education Mission

To prepare highly competent, autonomous, critical-thinking, candidates for P12 schools and various
educational settings serving all candidates, particularly those belonging to culturally and linguistically diverse
groups.

3.3 School of Education Vision

The School of Education will, consistent with the mission, vision, and core values of Clark Atlanta University,
continue to drive and evaluate the discourse in seeking answers to societal problems and challenges endemic
in local, national, and global scholastic environments.

3.4  School of Education Theme

“Preparing Critical Thinking Change Agents to Improve Academic Outcomes in Diverse schools and
Communities”

3.5  School of Education Conceptual Framework

The School of Education infuses all curricula with understandings that recognize and develop the gifts and
talents that all persons bring to their respective program. The School identifies specific concepts: change
agents for social justice, critical thinking and inquiry, assessment, pedagogy, diversity, content knowledge and
technology-which undergird all curricula and instruction. These concepts empower candidates to pass on the
unit’s vision that is sensitive to underserved populations.
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KNOWLEDGE

K1, Critical Race Theory
K2. Multicultural Education
K3, Critical Pedagogy

K4, Content Knewledge
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Critical Thinking Change Agent Outcomes

K1. Critical Race Theory: Demonstrates the content knowledge of the cultural,
historical, social, political and economic realities and uses such to foster
Knowledge optimal development for all candidates.

K2. Multicultural Education: Demonstrates the basic and broad knowledge and
critical skills for culturally diverse groups to provide learning opportunities
adapted to diverse learning needs.

K3. Critical Pedagogy: Demonstrates how to teach subject content inherent in
effective teaching and/or learning.

K4. Content Knowledge: Exhibits understanding and has knowledge of subject
matter and how knowledge is constructed to improve candidate academic
achievement in inclusive settings.

S1. Communication: Demonstrates effective verbal and nonverbal

Skills communication techniques to facilitate active learning in the classroom or when
working with candidates, parents, colleagues and members of the community to
promote candidate success.

S2. Technological: Incorporates technological applications to promote learning
and ensure educational equity.

S3. Assessment: Systematically uses formal and informal assessment strategies
to evaluate and assess teaching/learning issues in urban schools and
communities.

D1. Social Responsibility (Professionalism): Models ethical and professional
Dispositions behaviors in all interactions with schools, families, and communities.

D2. Cultural Sensitivity: Demonstrates respect for the learners’ communities
and cultural norms and sees the learning potential in all candidates

D3. Advocacy: Views education as a dynamic political process in which to
advocate improving the educational system.
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4 SECTION
4.1 COUNSELOR EDUCATION
Counseling can be a fulfilling profession for those who desire to promote the well-being of clients in a variety

of settings. American Counseling Association outlined a definition and discussion that highlights the
enormous responsibility and commitment that comes with being a professional counselor.

Professional counseling is the application of mental health, psychological or human
development principles, through cognitive, affective, behavioral or systemic interventions,
strategies that address wellness, personal growth, or career development, as well as pathology.
To prepare for this challenging career, professional counselors undergo extensive education and
training. This includes at least a master’s degree and field training with a solid foundation in
human growth and development, career and lifestyle development, social and cultural
foundations, group work, practice and internships. Professional counselors serve at all levels of
schools and universities, in hospitals, mental health agencies, rehabilitation facilities, business
and industry, correctional institutions, religious organizations, community centers and private
practice. The following include some examples that illustrate how counselors positively affect
the lives of many different people...

In the schools...School counselors are certified professional educators specially trained in
counseling interventions, theories and techniques. School counselors — as an integral part of
school’s total education program — work with candidates, teachers, parents, administrators, local
business leaders and community leaders to help candidates become responsible and productive
citizens. School counselors promote educational success, interpersonal skills and self-
understanding. The following two examples illustrate the unique way counselors work with
candidates.

Children and adolescents...Many schools call upon professional counselors for alternatives to
traditional ways of curbing violence. One method, the invitational approach, maintains that
everything the school does, as well as how it is done, invites a response from candidates.
Counselors strive to create a total school environment in which candidates see themselves as
important players in the success of both the school and themselves. To accomplish this,
professional counselors use a number of techniques, including conflict management seminars,
peer mediation teams, candidate mentoring, group guidance activities and rumor control. All
represent safe avenues of expression, minimizing a child’s desire to resort to violence.

Young adults...Recognizing that the key to our nation’s competitiveness is a high-quality
workforce, professional counselors are at the forefront of a national movement to prepare “work-
bound” young adults. Unlike those who are college-bound, at least half of all high school
graduates aspire to enter the workforce immediately. Professional counselors help these young
people to personalize education and planning, so the candidates can maximize their talents and
opportunities. They create, develop and shape innovative strategies to enable candidates to be
satisfied learners as well as productive citizens.

Adults in a unique group...Emergency and rescue workers routinely respond to life-threatening
incidents that inflict a level of job stress few will ever know. Counselors join with other
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professionals to prepare these personnel who are called to such incidents as the bombing of the
federal building in Oklahoma City, a hurricane that devastates the Gulf Coast or a rescue
operation at a burning day care center. Counselors help these men and women identify stress in
themselves and others, as well as take constructive action to alleviate acute stress responses at
the scene or within days of an incident.

Older adults...Improvements in lifestyle choices, nutrition and health care are helping more
Americans live longer lives. The fastest growing subgroup in America, older adults present a
unique set of challenges for professional counselors. For example, retirees can experience a
deep sense of loss. Some feel that their lives no longer have meaning, that they are no longer
useful to society. To assist in the transition into senior adulthood, professional counselors guide
many older adults in assessing their interests, abilities and potential in preparation for a second
career. For many living on a fixed income, a successful second career provides new options.

Families...The number of single-parent families in America has grown at an alarming rate.
With help and guidance from professional counselors, however, single parents and their children
can learn to redefine relationships, live in harmony and lead productive lives. Working with
parents who may be widowed, divorced or unmarried, professional counselors help them to
overcome the negative stereotypes that society has perpetrated. Single parents learn how to
identify their unique strengths and to use them advantageously in raising their children.
Counselors also assist single parents in practical matters, such as dealing with school personnel
and making career decisions.

From: American Counseling Association (2002). Professional counselors. Retrieved on
October 15, 2002, www.counseling.org/consumers/serving.htm

This program is accredited by the Council for Accreditation of Counseling and Related Educational Programs
(CACREP)

4.2  Counseling Program

Overview

The Department of Counselor Education offers programs leading to Master of Arts degrees in Clinical Mental
Health Counseling and School Counseling. The Counseling Programs further Clark Atlanta’s mission by
preparing students to assume roles of leadership and service in society as Licensed Professional Counselors
(LPC) and Certified School Counselors. The curricula of the department are designed to prepare candidates
who are knowledgeable, critical thinkers, and competent, ethical change agents. This preparation takes place
in a pluralistic teaching and learning environment that incorporates all educational means, including didactic
courses, practicum and internships, on-line courses, research, and community service.

The counseling programs are designed to meet the standards of the Licensed Professional Counselors and

School Counselors based on Georgia Board of Professional Counselors, Social Workers, and Marriage &
Family Therapists, the Council for the Accreditation of Counseling and Related Educational Programs
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(CACREP) Standards, and the Georgia Professional Standards Commission (PSC), and the Council for the
Accreditation of Educator Preparation (CAEP).

The program is aligned and accredited with the guidelines which have been set by the national accrediting
body, the Council for the Accreditation of Counseling and Related Educational Programs (CACREP).
Candidates receive skill preparation for direct service to clients; for diagnostic, consultative, and evaluative
services; and for preventive intervention. Possible employing agencies and institutions include mental health
clinics and hospitals, corporations, governmental social agencies, public and private schools, community
colleges, and correctional institutions. This major also prepares candidates for advanced graduate work at
other institutions. A 700-hour clinical field placement is required.

The School Counseling program at CAU meets the academic requirements for Georgia licensure as a
Licensed Professional Counselor (LPC) and the Council for the Accreditation of Counseling and Related
Educational Programs (CACREP). The Georgia Standards of Commission (PSC) has approved the School
Counseling Program at CAU, which leads to the School Counselor Certificate. New PSC guidelines require
prospective students to take and pass the Program Admission Assessment (PAA) prior to being
accepted into a Georgia college or university. Students who have a conditional admission to
CAU/Counselor Education must take and pass the PAA by the end of the first semester of their
matriculation. See advisor or department chair for more information and go to: gapsc.org for updates.
These requirements are subject to change.

Endorsement

The Department of Counselor Education endorses the licensure/certification requirements of the Georgia
Professional Standards Commission and the Georgia Composite Board of Professional Counselors, social
Workers and Marriage and Family Therapists.

This handbook has been developed to provide a more explicit liaison between the Clark Atlanta University
Counseling Program and the various school systems, institutions and agencies who voluntarily accept
practicum and internship candidates. This manual serves to communicate the procedures and requirements
relative to the field experience.

4.3 Counselor Education Mission and Vision Statement

The mission of the Department of Counselor Education is to prepare candidates to assume roles of leadership and
service in society as Licensed Professional Counselors and/or certified School Counselors based on Georgia
Board of Professional Counselors, Social Workers, and Marriage & Family Therapists, the Council for the
Accreditation of Counseling and Related Educational Programs (CACREP) Standards, and the Georgia
Professional Standards Commission (PSC) and the Council for the Accreditation of Educator Preparation (CAEP).

The vision of the Department of Counselor Education is to prepare a diverse pool of candidates who are
knowledgeable, critical thinkers, and ethical change agents, who promote a more just society. Graduates are
prepared to counsel and foster change through counseling in collaboration with schools and community
stakeholders

4.4  Program Goal and Objectives

The Goal of the Counselor Education Program is to prepare professional counselors with personal and
professional integrity. This endeavor requires, at a minimum, institutional and departmental support, a
programmatic structure meeting credentialing requirements, qualified faculty, and dedicated candidates. To
help prepare them to enter the field of counseling, faculty will provide candidates with specialized curricular,
experiential, supervisory, and professional experiences. These include course work, practicum, internships,
supervision, and opportunities for professional experiences. Candidates are encouraged to attend workshops,
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conferences, and to work with faculty on presentations/research. Faculty and candidates are expected to
participate in local, state, and national professional activities and associations such as the American
Counseling Association (ACA), its divisions, branches, and its affiliate organizations.

We encourage participation and contribution to seminars, workshops that contribute to personal and
professional growth. In addition, the counseling faculties are dedicated to recruiting candidates from
underrepresented groups and to educating future counselors on issues related to working with diverse
populations.

e Upon graduation from the CAU counseling program, graduates should meet the following objectives.

e Comprehend and adhere to professional ethical standards and identity, including: the history and
philosophy of the counseling profession, professional roles and responsibilities.

e Understand the uniqueness of human diversity and how it relates to the context of relationships, and
issues in a pluralistic society.

e Understand and apply scientific processes, theory, and concepts to human behavior, human service
systems and problems in human behavior at all developmental levels.

e Understand and integrate career theories, career decision making. Career planning and career
assessment in counseling through work at an agency or school.

e Understand and apply basic helping skills necessary for effective counseling and consultation with
individuals and groups in schools or agencies.

e Learn group theory and group practice as related to dynamics, counseling theories, group counseling
methods, and group approaches,

e Understand individual and group assessment approaches and their utility in a pluralistic society.

e Understand appropriate research methods (e.g., qualitative, quantitative, case study), statistical
analysis, needs assessment and program evaluation methodologies, as well as ethical concerns for
conducting research and evaluating research in a pluralistic society.

e Understand and use basic technology: PowerPoint, appraisal instruments, World Wide Web, e-mail,
and Microsoft Office Suite.

4.5 Degrees in Counseling

Welcome to the Clark Atlanta University Department of Counselor Education. You have chosen to begin a
journey with the goal of becoming a professional school counselor. This department offers two types of
degrees: Master of Arts degree in Clinical Mental Health Counseling and a Master of Arts degree in School
Counseling. The curricula of the department are designed to develop competency in counseling, stimulate
original research, and serve the educational enterprise with creative scholarship and effective clinical practice.

The requirements of the counseling programs consist of courses in counseling skills, theories, ethics, and
research. More advanced courses offer candidates the opportunity to learn of a variety of counseling strategies
and theories, which will be utilized in their practice. Other courses in the professional sequence emphasize
self-concept development in relation to the role of the counselor. Monitored and sequenced practicum and
internship courses provide opportunities for the application of appropriate theories, counseling curriculum
development and counseling advocacy.

This handbook is offered to candidates interested in school counseling. It is hoped that the contents will assist
candidates in understanding the counseling program and to maximize candidates’ experience in the program.
While every effort has been made to provide a comprehensive handbook, the following are only guidelines.
Candidates need to work closely with their advisor. Ultimately, the candidate is responsible for the successful
completion of all graduation requirements. In addition, it should be noted that the Counseling Program
receives periodic review, permitting addition of new course work, elimination of obsolete course work, and/or
change in program policy when appropriate. Any curriculum changes or policy changes required by reviews
will be based on due notice and consultation with the academic and professional community. In order to
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“lock” in your curriculum, you must sign a program of study with your advisor. The program of study is the
contract between you and the program regarding the requirements for graduation. If you do not sign a program
of study early in your studies, it is possible that curriculum changes could affect your requirements for
graduation.

4.6  School Counseling

The Master of Arts degree in School Counseling consists of a 60 credit-hours and is designed to prepare
candidates for school counseling positions in public or private elementary, middle, or high school levels.
Graduates of the program are prepared to develop, implement and evaluate the academic needs of children and
adolescents in multicultural settings and provide individual and group counseling. At the completion of the
program, graduates are eligible for State of Georgia certification in School Counseling. The curriculum of this
program meets the standards of preparation as set forth by the Council for Accreditation of Counseling and
Related Educational Programs (CACREP), the Georgia Professional Standards Commission (PSC) and the
Council for the Accreditation of Educator Preparation (CAEP).

4.7  Curriculum Objectives

e Candidates will have knowledge of human growth and development so that they can understand and
apply theory, and concepts to human behavior, human service systems and problems in human
behavior at all developmental levels.

e Candidates will have knowledge and understand the uniqueness of social and cultural foundations and
how it relates to the context of relationships, and issues in a pluralistic society.

e Candidates will have knowledge and understand helping relationship skills of counseling.

e Candidates will be knowledgeable about group work: development, dynamics, counseling theory,
group counseling methods, and group work approaches.

e Candidates will be knowledgeable and understand career and lifestyle development as well as integrate
career theories, career decision making, career planning and career assessment.

e Candidates will be knowledgeable and understand individual and group appraisal approaches.

e Candidates will be knowledgeable about research methods, program evaluation and basic statistics.
(e.g., qualitative, quantitative, case study), statistical analysis, needs assessment and program
evaluation methodologies, as well as ethical concerns for conducting research and evaluating research
in a pluralistic society.

e Candidates will be knowledgeable about Professional orientation and ethics of counseling including
history, philosophy of the counseling profession, professional roles and responsibilities, standards and
credentials.

e Candidates will understand and use basic technology: PowerPoint, appraisal instruments, World Wide
Web, e-mail, Microsoft Office Suite, Prezi, google docs, and zoom.

4.8 Program Prepares Candidates To

e Work effectively with individuals and groups on educational, emotional, personal, social
e and career through the processes of counseling, collaboration, consultation, coordination, assessment,
referral, and follow-up.
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e Select a theoretical approach to working with clients of diverse ethnic populations while
simultaneously assimilating cultural sensitivity and cross-cultural knowledge.

e Design and maintain a comprehensive school counseling program based on data and through program
planning, organization, administration, and program evaluation.

e Provide direct and indirect services as well as maintain accountability.

e Perform in a manner exemplifying the professional ethics and standards of the sponsoring

o organizations that prepare and guide its membership.

e Conduct timely research for the purposes of improvement, and creative innovations in the areas of
counselor effectiveness, counseling programs, issues pertinent to youth and their numerous and diverse
concerns.

e Seek continuous professional growth and development as a person and counseling professional.

5 SECTION

51 CLINICAL FIELD PLACEMENT
5.2 Practicum and Internship Experiences

A total of 700 hours will be spent in the practicum and internship experiences, 100 total clock hours for
practicum and 600 total clock hours for internships | and 11, over a period of three semesters. It is here that the
candidate can put into practice the skills developed in the classroom. The School Counselor Coordinator will
supervise all school field placements. Candidates must complete the application form, course verification
form and submit forms to the School Counselor Coordinator. The placement is contingent upon your
continued advancement in the areas of knowledge, skills and dispositions. Practicum and Internship will take
place over fifteen weeks, one semester each.

During your training you are expected to adhere to the ACA Code of Ethics and Standards of Practice, and the
Clark Atlanta University Code of candidate Conduct and the policies and procedures of the placement site.

5.3 Breakdown of Clinical Hours

Practicum=100 Hours * Internship | =300 hours * Internship 11 = 300 hours

Practicum (15 wks)

Internship I (15wks)

Internship 11 (15wks)

Direct Service 40 Hours 140 Hours 140 Hours
Indirect Service 60 Hours 160 Hours 160 Hours
Total Clock Hours 100 Hours 300 Hours 300 Hours

e Direct Hours= Individual and Group Counseling, Classroom Guidance (face-to-face interactions with
client).

¢ Indirect Hours= Parent-Teacher Conferences, records, curriculum planning. See appendix for weekly
and daily log forms for more samples.

e Practicum-8 to10 hours per week at site.

e Internships | & 11-20 hours per week at site.

Students are required to attend field orientation prior to the semester of practicum, spring or fall semester.
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5.4  Practicum

The practicum experience is typically the first school counseling experience for candidates. Master’s degree
candidates are required to register for a 3-credit practicum course that includes 100 total clock hours of field
experience during an academic term. Practicum must be taken before the candidate can begin Internship I.
Practicum is designed to provide the candidate with the opportunity to demonstrate basic counseling skills in a
professional setting under close supervision. Candidates work 8 to 10 hours per week and must complete a
total of 100 hours over the course of the one semester. Candidates are expected to abide by the established
policies and procedures of Clark Atlanta University Counseling Program, and the ethical standards of the
American Counseling Association. Candidates who are ready to start practicum and internship must complete
a School Counseling Placement Application and consult with the School Counseling Practicum Coordinator.

The candidate's Practicum includes the following:

1. A minimum of 40 hours of direct service with clients, in both individual and group work.

2. An average of one and one-half hours per week of group/university supervision with other candidates
in practicum.

3. One hour per week of individual supervision over the academic term with an assigned University
supervisor (actual meeting times and dates will be determined by University supervisor).

4. To formal evaluations of the candidate's performance and dispositions throughout the practicum by the
University supervisor and/or site supervisor will be provided.

5. Candidates attend a one and one-half hours per week of group/university during a semester. Each class
session includes advanced instruction in counseling and professional orientation.

6. The time spent in group supervision counts toward the 100 total clock hour’s requirements.

7. Field placement sites are secured by the School Counseling Field Coordinator and the Director of Field
Services of the School of Education.

8. Candidates will be placed in a school with at certified school counselor

9. The group supervision class will require and a capstone research paper.

10. Candidates are expected to maintain all field forms and submitted as outline in the course syllabus.

5.5 Practicum Courses

CCPS 524 School Counseling Practicum (100 hours) Fall, Spring, 3 credits

An initial supervised experience in school counseling in which counseling theory and organization of school
counseling programs are applied to practice. Candidates are placed in a PreK-12 school setting. In addition,
candidates, in individual supervision and in small group supervision with the university supervisor, critique
and analyze their actual counseling sessions. Feedback and analyses are given on these interactions by peers
and the instructor. Through these processes each graduate candidate is assisted in developing his/her
relationship skills and counseling style. Prerequisites: Common Core Courses, CCPS 518, 520 & Candidacy.

5.6 Internship

Upon successful completion of the practicum course, internship may begin. Candidates who have
not successfully passed the Counselor Preparation Comprehensive Examination will not be
approved for enrollment into Internship Il. The Internship Il experience is the last experiential
experience for candidates. This experience is designed to continue the enhancement of counseling
skills in a professional supervised setting. Candidates have a two-semester internship experience.
They intern a minimum of 20 hours per week at school site and must complete 600 clock hours
(300 hours each of the two semesters). Please be reminded, your placement will need to take
place over a minimum of fifteen (15) weeks. One and one-half hours of group supervision is
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provided by the university faculty and is required each week and the site supervisor provides one
hour of individual supervision each week. Time spent in supervision counts toward the 300-hour
requirement (per internship). The site supervision model may be individual or triadic.

Candidates are expected to abide by the established policies and procedures of Clark Atlanta University
Counseling Program, ethical standards of the American Counseling Association and site regulations.
Candidates are also expected to participate in orientation prior to the start of their internship. This internship
provides for the continued development of classroom guidance, psycho educational activities, individual
counseling and small group counseling skills, teacher/parent consultation, and the implementation of a
comprehensive counseling program. The candidate's internship will include the following:

e A minimum of 140 hours of direct service with clients (for each internship) in both individual and
group work.

e A minimum of one hour per week of individual supervision from site supervisor.

e An average of one and one-half hours per week of group supervision with other candidates in

internships and one hour per week of individual supervision over the academic term with an assigned

University supervisor (actual meeting times and dates will be determined by assigned University

supervisor)

Conduct classroom guidance sessions on a topic in collaboration with on-site supervisor;

Conduct individual client counseling sessions in collaboration with on-site supervisor;

University supervisor may audio-tape or video-tape counseling session via observation at site.

Candidates will keep a log outlining activities and journals to self-reflect.

Attend a minimum of one (1) hour per week of individual supervision with site supervisor.

5.7 Internship Courses

CCPS 540: School Counseling Internship 1 (300 hours) Fall, Spring, 3 credits
Supervised field placement. Candidate experiences include assessment, counselor-client sessions, and follow-
up of the client’s progress. Candidates receive one hour of individual supervision on-site, one hour of
individual university supervision and attend a weekly group supervision class. A minimum of 300 hours is
required. Prerequisite: Common Core Courses, CCPS 518, 520, 521, 522, 524 and Candidacy.

CCPS 541: School Counseling Internship 11 (300 Hours) Fall, Spring, 3 credits

Capstone clinical field placement. Supervised field placement. Candidate experiences include needs
assessments for the counseling program, school site and candidate achievement; counselor-client sessions,
follow-up of the client’s progress and portfolio. Candidates receive one hour of individual supervision on-site,
one hour of individual university supervision and attend a weekly group supervision class. A minimum of 300
hours is required. Prerequisite: Common Core Courses, CCPS 540 and Candidacy.

5.8 Clinical Placement Guidelines

This guideline serves as a guide prior to the beginning of practicum and internship. Please check with the
program coordinator to ensure you have question regarding the following guidelines:

e Candidates will attend the practicum/internship orientation the semester prior to field placement.
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e Complete application and submit all required documents to the department staff assistant or counseling
field coordinator before posted deadline.

e Applications for practicum/internship must be submitted the semester prior to the semester for the field
experience.

e Read manual, including guidelines and expectations on clinical field placement.

e Sign and return acknowledgement statement.

e Meet with School Counselor Coordinator/University faculty to discuss practicum and/or internship
plan.

e Learn expectations for candidates at site.

e Schedule meeting to discussed placement with Coordinator.

e Completed resume and prepared for interview with site personnel.

e Schedule and complete interviews with potential site supervisors.

e All candidates must submit a criminal background check.

e Secure Professional Liability Insurance.

e Candidates who are full-time teachers may not be permitted to complete their practicum or internships
at their school site of employment. Teachers may need to consider release time.

e Approval and notification of placement will be emailed by the Counselor Education Department.

5.9 Responsibilities and Commitments

It is Clark Atlanta University’s intention to provide counseling candidates with the best possible experience
during the clinical phase of their training. In order to accomplish this, it is essential that high quality
institutions, capable of providing equally high-quality supervision, be utilized as off-campus field experience
sites. It is imperative that a mutuality of understanding exists between all parties concerned; the on-site
supervisor, the university supervisor and the candidate. Please consider the following criteria as it relates to
these parties and their role and function in the total off-campus (laboratory) phase of the field experience. The
candidate is directly responsible to the site school for the time and quality of his/her work. The site school, in
turn, is responsible for providing direct supervision (one hour per week). The site school has final authority in
all decisions concerning client care.

5.10 Candidate Responsibilities

e Counselors-in-training will meet, interview and finalize their clinical placement.

e Counselors-in-training will evaluate the on-site supervisor at the end of the experience.

e The work schedule is to be arranged by the candidate, via an interview with the site supervisor. It must
include direct contact hours and direct supervision defined above.

e Counselors-in-training will present case studies in group supervision.

e Counselors-in-training are responsible for completing all records and forms required by site.

e Counselors-in-training are responsible for setting up all equipment for making the required tapes, and
for getting the required signed permission forms to be filed with the school/agency.

e Counselors-in-training are responsible for honestly logging all time spent with clients, and in
supervision.

e Counselors-in-training are expected to follow site policies and procedures.

e Counselors-in-training are responsible for obtaining liability insurance before counseling any client.

e Required to submit daily and weekly logs sheets signed by site supervisor to the University supervisor
each week during class.
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5.11 University Responsibilities

Learn the philosophy, objectives, and organizational pattern of the cooperating host site.

Orient the candidates to the host site in which they will do their practicum work.

Acquaint the host site with the philosophy, objectives and organization of the Clark Atlanta University
Counseling Program.

Establish and maintain good relationships between the university and host site.

Counsel with the candidates concerning problems of adjustment to their practicum role.

Evaluate the effectiveness of the cooperating sites as part of the practicum team.

5.12 University Coordinator’s Responsibilities

If the site placement component is to be a truly systematic phase of the counseling practicum and internship, it
is essential that the following process be adhered to:

5.13

Visit potential clinical sites.

Facilitate clinical placement.

Plan and conduct clinical orientation.

Collaborate with core faculty to accept and adhere to the standards set up regulating site supervision,
university staff, and candidate participation.

University Supervisor’s Responsibilities

Coordinate and conduct clinical seminars.

Provide one hour of individual supervision per week.

Visit clinical sites.

Complete the Field Site Hours Information Sheet.

Listen to the video or audio recordings, and provide detailed, concrete feedback.

Assign clinical grades based on evaluation of the total clinical experience (seminar and field
experience).

The university faculty has final authority regarding the granting of competencies.

Collect, review and sign all related documents.

Site Supervisor Responsibilities

Submit a copy of your professional resume indicating degrees, certifications and licensures earned
and counseling experience to the Clinical Coordinator.

Sign the agreement form provided by the intern.

Be familiar with all aspects of the counseling program, especially the practicum component.
Provide orientation to the school and/or agency environment to include but not limited to the
following:

Mission, goals, and objectives of the school and agency

Policies and procedures

Standard operating procedures

Introduce the counselor-in-training to the administrators and staff of the site.
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e Insure that the counselor-in-training is totally aware of and adheres to all established institutional rules
and regulations as they apply to protocol, schedules (including working hours), dress, and other
formalities. Report all occurrences of non-compliance to the university supervisor immediately.

e Provide the candidate with the best possible facility as a base of operations.

e Provide one hour of individual supervision conference per week with intern to discuss various aspects
of his/her work and make recommendations relative to intern’s progress.

e Observe the candidates in counseling sessions and/or group guidance activities at least two times
during the semester.

e Internship site supervisor will complete a midterm and final evaluation report related to the candidate’s
performance and will discuss the evaluation with the candidate.

5.15 Guidelines for Supervision

Candidates in practicum are responsible for scheduling a minimum of one hour per week of individual
supervision. The candidate will schedule individual supervision sessions with both the university and site
supervisor. Candidates in internship will schedule one hour of individual supervision as recommended by the
University supervisor. The purpose of this supervision is to provide support and direction for the professional
development of counselors-in-training as they become fully engaged in their counseling functions.

5.16 CACREP Standards
School Counseling Field Experience
5161 PRACTICUM

Candidates must complete supervised practicum experiences that total a minimum of 100 clock hours over a
minimum 15-week academic term. Each candidate’s practicum includes the following:

e At least 40 clock hours of direct service with actual clients that contributes to the development of
counseling skills.

e Weekly interaction that averages one hour per week of individual and/or triadic supervision .

e One and half hours per week of group supervision, provided weekly by a program faculty member.

e Site Supervisor Evaluation of the candidate and Supervisor Evaluation by the candidate.

5162 INTERNSHIP

The program requires completion of a supervised internship experience which consists of 600 clock hours
after successful completion of the practicum. Each candidate’s internship may include the following:

e Two hundred-eighty (280) clock hours of direct service with clients, each of the two semesters.

e Weekly interaction that averages one hour per week of individual and/or triadic supervision throughout
the internship, performed by the onsite supervisor.

e One and half hours per week of group supervision, provided weekly by a program faculty member.

e Opportunities to become familiar with a variety of professional activities and resources such as record
keeping, assessment instruments, supervision, information and referral, in-service and staff meetings).

e Site Supervisor Evaluation of the candidate and Supervisor Evaluation by the candidate.
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5.17 Candidate Disposition

The department Disposition Rubric is used to assess personal and professional behaviors in every course. It is also used
to address issues that become barriers to the candidate’s progress in practicum and/or internship field experiences. This
disposition rubric will identify the skills, behaviors, and/or knowledge that interfere with the candidate’s success in the
CAU Counselor Education program. It also identifies any actions/recommendations which have or will be taken about
the candidate (this could include conference dates); and any action that would be recommended to the Department Chair
with regard to this candidate.

Candidates must earn an overall rating of Satisfactory (2) by the end of the semester in order to meet the minimum
standards on the disposition rubric. Also, an overall score of (4) for school counseling candidates and a (3) for clinical
counseling candidates must be earned on the Practicum and Internship Performance Evaluation. Each of these two
scores demonstrates that the candidate has done an adequate job of achieving competency.

Remediation Plan

A Remediation Plan is used to bring resolution of issues that a student may have while in their field experience. A
disposition rubric may be used initially in this plan in an effort to monitor; evaluation and gate keep the progress of
candidates. The Remediation Plan is developed only if a disposition rubric fails to bring resolution. The candidate, site
supervisor, instructor and/or coordinator develop the remediation plan.

Conflicts in Field Experience Placement

Field experience students are required to contact their practicum and/or internship instructor if they experience a
significant issue or problem during the field experience. The practicum and/or internship instructor will contact the site
supervisor to discuss the matter and attempt to bring resolution to the problem. Where a resolution cannot be found,
documentation of the problem will be compiled by the practicum and/or internship instructor of which a remediation
plan will be construction with all parties. This remediation plan will be signed by all parties acknowledging that each
understands and agrees to the procedures of the plan. Each person will have a copy of the signed plan and a copy will
placed in the department’s file.

Once the remediation plan has been fulfilled, the site supervisor will complete the student evaluation instrument and
mail a copy to the instructor or it may be received by the instructor or University designee per school site visit.

If the problem or issue is unable to be resolved in the manner so described in the remediation plan, the practicum and/or
internship instructor will report the problem with the appropriate documentations to the coordinator. A meeting will be
held with the site supervisor, instructor, coordinator, department chair, and director of field. Several outcomes are
possible from this meeting:

e Student will be able to recommit to the remediation plan

e  Student will recommit to a revised remediation plan

o Student will be able to complete the course

o Student will not be able to complete the course
Note: There is no reassignment after fourth week of the semester. The following will also govern conflicts between field
site requirements, ACA Code of Ethics, the Georgia Professional Standards, and the Georgia Composite Board.
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Academic Process

In the event a student or candidate wishes to contest an academic decision, there are several levels of appeal, all of
which involve a personal conference between the student and a faculty member or administrator. The student must
initiate the appeal process in writing and according to the levels outlined below:

Level 1: University Instructor
Level 2: Coordinator

Level 3: Department Chair

Level 4: Ombudsman of School of Education

Level 5: Dean of the School of Education

Level 6: Vice President for Academic Affairs

Level 7: Provost, Executive Vice President

Level 8: President of Clark Atlanta University

Dismissal from the Counselor Education Program

Not limited to but included: Failure to achieve satisfactory on disposition rubric and end of course student evaluation
and grade sheet, remediation plan, satisfactory on field experience evaluations, cheating and plagiarism. The student will
follow the grievance hierarchy as indicated above.
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Appendices
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5.18 Field Application

Clark Atlanta University

School of Education
Department of Counselor Education

School Counseling
CLINICAL FIELD EXPERIENCE PROCESS

The practicum and internship experience are an important facet of the School Counseling program. Your practicum
experience represents clinical experiences in which students are first exposed to clients/students in a school. The
internship experience represents the culmination of formal academic training in the Counseling program. It is the
opportunity students must assume the role of professional counselor-in-training and to provide counseling services
within a school under appropriate supervision. During both practicum and internship, students apply skills acquired in
their course work. In addition, students are challenged to practice the theories, techniques, and ethics learned in their
program.

IMPORTANT NOTES:

Students must have completed the following prerequisite courses to be eligi first practicum placement:
Course Requirements

CCPS 501 Introduction to Counseling y

CCPS 502 Helpmg Skills € type in the shaded

CCPS 507 Research and Measurements

CCPS 508 Individual and G pr

CCPS 509 Counseling Diver ti

CCPS 510 Professional Ethi

CCPS 518 School Consultatio
(prior or co-requis st field placement)

CCPS 520 Otganization & Administration of Guidance
(ptior or co-requisite with 1%t field placement)

CCPS 503 Theory of Counseling @ reas. Use the tab key to
CCPS 504 Human Growth & Development navigate in this document.
CCPS 505 Group Counseling

CCPS 506 Career Counseling

Candidates must submit a completed application for the School Counseling Field Experience with all
requested documents. Careful attention to the Clinical Field Experience Application will ensure that the
practicum and internship process runs smoothly. If you have questions about completing the application,
contact the Field Placement Coordinator or the department chair.

Directions: This application, professional liability insurance, unofficial transcript, resume, candidacy form,
fingerprint and the criminal/police background check must be completed and returned before Friday, March 18,
2018. Late application will result in denial of placement.
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Please review your application before you submit it to ensure that all information is

complete, correct and your application is signed.

Incomplete application will result

in delayed processing and/or denial of placement.
Clark Atlanta University
School of Education
Department of Counselor Education
School Counseling Practicum and Internship Application
Summer 2018  Fall 2018

Directions: This application, professional liability insurance, unofficial transcript, resume, candidacy form,
fingerprint and the criminal/police background check must be completed and returned before Friday, March 18,
2018. Late application will result in denial of placement. The following checklist is an important part of your
application. Please use this checklist to ensure that you submit a COMPLETE application.

Student Information

Student Name: Student ID#:
900-
Mailing Address: Apt. #: | City: State: | Zip:
Home Phone: Work Phone:
() - ()~
Cell Phone: CAU Email:
( ) - ep*\cau.edu
N\ \ / M
School District in which you are currently employed: Will you be du rir\pﬂtemship?
Yes @ IMime [ ]  Part-time []
Do not contact desired practic( Aﬁ ‘p site before receiving approval.
School District Preferences:
COUN 524 School Counseling P. n B u| )| School District: Semester:
N\ _
COUN 540 School Counseling il J(300 School District: Semester:
hours)—
COUN 541 School Counseling Ifship II (300 School District: Semester:
hours)—

Statement of Understanding

This confirms my understanding that | must complete the School Counseling practicum and/or internship under the
supervision of a State Certified School Counselor as set forth by the State of Georgia Professional Standards
Commission and CACREP. | further understand that | am to conduct myself in an ethical and professional manner,

adhering to the policies and procedures of the school district in

which my practicum and/or internship takes place.

[

Student Signature (If sending electronically, typed name will serve as signature) Date

School Counseling Field Placement Coordinator

Date
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Clark Atlanta University
School of Education
Department of Counselor Education

School Counseling Practicum and Internship Checklist
Summer 2018 and Fall 2018

Directions: This application, professional liability insurance, unofficial transcript, resume, candidacy form,
fingerprint and the criminal/police background check must be completed and returned before Friday, March 18,
2018. Late application will result in denial of placement. The following checklist is an important part of your
application. Please use this checklist to ensure that you submit a COMPLETE application.

Od doogon

Student

Name:

Complete CAU Practicum/Internship application

Unofficial copy of academic transcript

Affidavit of
Copy of am

Understanding

oSt recent resume

Proof of Professional Liability Insurance

Criminal/Police record background check (must submit prior to the

start of the field placement semester)

Fingerprint (if not previously submitted)

Complete a Candidacy form (if not previously submitted)

e Pre-Practicum course requirements for 1+ field placement 21 hé‘vimum)

Please submit your entire
document via your student
email only. Fingerprint
(card available in the office)
background check must be
submitted in person.

Course Requirements

Planned to Take

COUN 501 Introduction to Counseling
COUN 502 Helping Skills

COUN 503 Theory of Counseling
COUN 504 Human Growth & Developm
COUN 505 Group Counseling

COUN 506 Career Counseling "\ \
COUN 507 Research and Meas{

COUN 508 Individua

COUN 509 Counsel/’

COUN 510 Professi\

COUN 518 School

(ptior or cﬁ) site with 1+ field placement)

COUN 520

Organization & Administration of Guidance
(prior or co-requisite with 1+ field experience)

o Course completion required for Internship I field placement is: 30 hours of Core Courses, COUN 524, and

student must be a candidate to the counseling master’s program.

School Counseling Practicum & Internship Applications are due before

for students who are

eligible to enroll in COUN 524, COUN 541 and COUN 542

For Office Use Only:

Reviewed by:

Status: [

Date:

] Approved [ ] Declined

Comments:
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Clark Atlanta University
School of Education
Department of Counselor Education

5.19 Affidavit of Understanding for Field Placement

Field placement in a school district is a privilege. Applicants are expected to follow all application procedures outlined below.
Candidates who do not follow these application protocols will not receive a field placement for that semester. There will be no
exceptions made.

Please initial each of the following statements of understanding and sign and date this form. You must also have a witness sign
and date the form after you. THIS FORM MUST BE ATTACHED TO YOUR FIELD PLACEMENT APPLICATION OR
YOUR APPLICATION WILL BE DENIED.

I understand and agree to the following:

Initial I am not to contact school/agency sites or counselors myself regardingﬁ/\ld placement.

determine the status of my application. This includes no e cal Is, or any other form of
communication. | understand that I will be notified field p ite is finalized.

I am not to contact the Department of Counselor Education oﬁiceg ounselor Education faculty to
I e-pry

Initial

\/

| understand that Department of Counsel ement decisions.
Initial

Initial placement. (100 HOUR ND 300 HOURS PER INTERNSHIP)

I understand el [> tield placement site that I may not request to change that site until the
— | next field pl submitted. I understand that if I do not like the location of the site, that I
Initial | may not req another location.
I understand t 11l only be placed at one site per semester and that my field placement schedule will be

Initial coordinated with my on-site supervisor.

I understand that fingerprinting and a background check is required to be APPROVED for field placement in
Department of Counselor Education. It is not negotiable and that | am responsible for meeting the deadlines.

Initial I understand that a school or agency may require additional fingerprinting.

I understand that my field placement application is due by the deadlines established. | understand that late
Initial | applications will not be accepted.

I understand that if I do not follow any of the above protocols that | will be denied a field placement in
Initial | Department of Counselor Education for that semester — no exceptions.

Applicant printed Name Applicant Signature Date

WITNESSED * BY:

Witness Name Witness Signature Date

*Witness may not be a CAU faculty member, advisor or a fellow CAU candidate.

CLARK ATLANTA UNIVERSITY
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School of Education
DEPARTMENT OF COUNSELOR EDUCATION

5.20 Clinical Site Affiliation Agreement

Practicum Internship | Internship Il

This agreement is made this day of by and between Clark Atlanta University and ,
Accepting School and District/ Agency
located at A

address city state

zip code

minimum of 40

This agreement will be effective for a total of 100 hours for practic
~ total of 300 hours

hours per practicum spent in direct and 60 hours spent in indj~

Purpose: The purpose of this agreement is to provide
working with individuals and groups in specifi ' idelines. Candidates in the

School Counseling Program will work wi

The University shall be responsible for t g a candidate who has successfully
completed all the prerequisite ¢ «071ding the Site with this agreement which
clearly delineates the responsi R € Site; (3) Designating a qualified faculty

member as the Supervisor wh
candidate that she/he must adhe
of the Site; (5) Advising the candi

«tIve policies, rules, standards, schedules, and practices
e/he should have adequate liability and accident insurance.
The School/Agency shall be resp for the following: (1) Providing the candidate with an overall
orientation to the Site’s specific services necessary for the implementation of the experience; (2)
Designating a qualified staff member to function the host on-site Supervisor that meets the following
criteria:

Master’s degree in Counseling or closely related field

Appropriate certification and/or licenses

At least two years pertinent professional experiences

Knowledge of the program’s expectations, requirements, and evaluation procedures for candidates.

(3) Providing the candidate with adequate work space, staff, and resources to conduct professional
activities. The on-site supervisor shall be responsible for providing opportunities for the candidate to
engage in a variety of counseling activities under supervision, and for evaluating the candidate’s
performance. Suggested experiences are on the Field Experience Weekly Log Sheet. Forms for evaluating
the candidate's performance will be provided by the University's Supervisor or School Counselor
Coordinator.

Grade levels involved in experience:
School Level involved in experience:

ACTIVITIES

The training activities listed above will be provided for the candidate in sufficient amounts to an adequate
evaluation of the candidate's level of competence in each activity.

Counseling services (individual, group, family) of personal, social, educational, occupational nature
Consultation (teachers, referral agencies, family members, administrators, professional team)
Coordination (of counseling curriculum with regular curriculum)

Observation

Career development services
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Planning and development of program and services
Individual assessment and inventory

Research (including evaluation)

Placement and follow-up

Referral activities

In-service

Report-writing, intake interviewing, record keeping
Case conferences, staff meetings

Use of technology

Other (as assigned by administration, classroom guidance, registration of new individuals in setting, grant
writing)

The names and signatures of the responsible individuals in fulfilling this agreemgoé

L

Site Supervisor (Print) Signature O ate
Principal or Director (Print) tu B Date
Clark Atlanta University
Field Experience Candidate (Print) Signature Date
CAU Field Placement Coordinator (Print) Signature Date
CAU School Counselor Coordinator (Print) Signature Date
Department Chair (Print) Signature Date
({J‘ CLARK ATLANTA UNIVERSITY

School of Education
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DEPARTMENT OF COUNSELOR EDUCATION
5.21 Practicum/Internship Performance Evaluation

Candidate Name Semester

Site Supervisor Name

Directions: Site supervisors should complete this form on the candidate at mid-way (mid-term) and at the
end (end of semester). Pleases review with the candidate and keep a copy for yourself. This evaluation may
be emailed to the instructor/faculty program member or placed in a seal envelop and given to the candidate.

The areas listed below are in compliance with the standards set forth by the Georgia School Counselor
Evaluation Program. They are general guides for the activities typically engaged in during counselor
training as well as actual counselor performance. Please rate the candidate’s performance on level of
achievement and/or competency using the following scale:

1 - The candidate did not have an opportunity to demonstrate th tency
2 — The candidate has not achieved the competency at tf i

3 — The candidate has had some difficulty achiey i

4 — The candidate has done an adequate jo etency

5— The candidate has done a good job of

6 — The candidate has done an exce l Rving this competency

SCHOOL COUNSELOR
GENERAL DUTIES AND

A. Professional practices conststent with school and system policies in working with candidates,
candidate’s records, parents, and colleagues.

Interacts in a professional manner with candidates, parents and staff 123456
Intervenes during candidate crisis situations 123456

Informs candidates, school staff, parents, and community of school guidance roles
special programs, and the school-based written guidance plan 123456

Is available to candidates, parents, and staff for conferences according to

system policies. 123456
Facilitates home-school-community communication by such means as

holding conferences, telephoning, and sending written communications. 123456
Maintains confidentiality of candidates and candidate records 123456

Works cooperatively with school administrators, other support personnel,
teachers, and parents 123456
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Models correct use of oral and written language 123456
Demonstrates accurate and up-to-date knowledge of content 123456

Complies with school, system, and state administrative regulations and
board of education policies.

Conducts guidance and counseling activities at the time scheduled 123456

Supports regulations concerning candidate conduct and discipline 123456

Is punctual 123456
Maintains plans as required by school policy 123456
Adheres to school or system policy regarding counselor abse>yes @ 123456
Involves administration in all aspects of the writte % 123456
Implements designated guidance curricu 123456
Demonstrates general knowledge 123456

Maintains accurate, comp) e.1d § records and files reports

promptly 123456

Attends and participates i y meetings and other assigned meetings and 123456

activities according to school policy

Complies with conditions as stated in contract/agreement 123456

Acts in a professional manner and assumes responsibility for enhancing the total school program, its
safety, and good order.

Takes precautions to protect candidate’s health and safety 123456

Takes precautions to protect records, equipment, materials, and facilities 123456
Participates in professional growth activities according to local system policies.

Engages in professional growth activities 1 23456

Applies newly acquired professional knowledge 123456

Internship Performance Evaluation
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E. The area listed below is from standards established by the American School Counselor Association.
They are specific guides for the activities typically engaged in during counselor training as well as actual
counselor performance. Please rate the candidate on the activities that she/he had engagement.

I Counseling services 123456
. Consultation 123456
I1l.  Coordination 123456
IV.  Career development services 123456
V. Planning and development 123456
VI. Individual assessment and inventory 123456
VII.  Research and evaluation 123456

VIIl.  Placement and follow-up 123456
IX.  Referral 123456
Based on your experiences, what would you evaluate as® q@ ajor strengths?

dr additional training, skills, knowledge of the
r, personal characteristics:

Please comment further addressing tbR
school-aged child, theories, profes;

In comparison to other in tHis stage in their training, how would you evaluate this candidates’
performance?
1 2 3 4 5 6
Clearly Like Clearly
Deficient Others Excellent
Signature of Site Supervisor Site Name Date
*Signature of Field Experience Candidate Date

*My signature indicates | have read and discussed the material above with my site supervisor. It does not indicate my total or
partial agreement with the evaluation.

CLARK ATLANTA UNIVERSITY
C , School of Education
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DEPARTMENT OF COUNSELOR EDUCATION

5.22 Practicum/Internship Evaluation of On-Site Supervisor

Name of Candidate Name of Site Supervisor

Placement Site:

Directions: Practicum/Internship candidates should complete this form at mid-term at the end of the
semester. Review with site supervisor. A copy this evaluation should be given to instructor/program faculty
member.

Please circle the response that described your supervision experience most accurately.

1 = Strongly Disagree 2 = Disagree 3 = Agree 4 = Strongly Agree  N/A = Not Applicable

PART I. Supervisory Process & Relationship

My supervisor explained his/her role as my supervisor 3 4 N/A
My supervisor made me feel at ease with the supervisory pro2 2 3 4 NA
My supervisor assisted me in developing my counselin 12 3 4 NA
My supervisor gave me feedback about my role as t wy_-aCcurate

and that I could use 12 3 4 NA
My supervisor helped me clarify the issug? O«gnttothesession 12 3 4 N/A
My supervisor assisted me in understand \ gs about the client 12 3 4 NA
My supervisor helped me to fo Sp¢ ng strategies to assist the

students that | counseled 12 3 4 NA
My supervisor helped me to d c/ _Jques to resolve conflict 12 3 4 NA
My supervisor modeled approp®’ unseling techniques when necessary 12 3 4 NA
My supervisor made it comfortaure to communicate with him/her 12 3 4 NA
My supervisor made me feel that our supervisory relationship was a priority 12 3 4 NA
My supervisor provided resources and information when necessary 12 3 4 NA
My supervisor was genuine, congruent, empathic, and honest 12 3 4 NA
My supervisory sessions allowed for my personal and professional growth 12 3 4N/A
PART II: Legal & Ethical Issues
My supervisor reviewed and discussed with me the guidelines and standardsof 1 2 3 4 N/A

ASCA, ACA, & the PSC
My supervisor discussed with me the importance of confidentiality 12 3 4 NA
My supervisor discussed with me the importance of written informed consent 12 3 4 NA
My supervisor and | discussed the importance of avoiding dual relationships 12 3 4 NA

i

My supervisor helped promote my professional identity by encouraging membership

in professional organizations 12 3 4 NA
PART IlI: Evaluation Process
My supervisor provided me with all documents relevant to my Practicum/Internship

experience 12 3 4 N/A
My supervisor met with me on a regular basis 12 3 4 NA
My supervisor, when necessary, provided immediate feedback regarding the

Students that I counseled 12 3 4 NA
My supervisor initiated periodic evaluation of my counseling skills 12 3 4 NA
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PART IV: Site Evaluation
This Internship/Intern site was beneficial to my peAfe 9] school 12 3 4 N/A
counselor

I would encourage other Internship/Inter \ \ork in this District 12 3 4 NA
Additional Comments: B
Signature of Field Expert andidate Date

My signature indicates that | have read the above report and have discussed the content with my
Internship/Intern supervisee. It does not necessarily indicate that | agree with the report in part or in whole.

Signature of Internship Site Supervisor Date

5.23 School Counseling Practicum/Internship Daily Sign-In Log
C f CLARK ATLANTA UNIVERSITY
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School of Education

Department of Counselor Education

School Counseling Practicum/Internship Daily Sign-in Log

Field Placement candidate's Name:
Field Placement Supervisor's Name:

Day

Date

Time In

Time Out

Total Hours

On-site
Supervisor
Signature

Monday

Tuesday

)
)

Wednesday

Thursday

Friday

Monday

Tuesday

Wednesday

Thursday

Friday

7

%

1\?@

Monday

Tuesday

Wednesday

Thursday

Friday

Monday

Tuesday

Wednesday

Thursday

Friday

Total Hours

Field Placement Candidate's Signature:

Site Supervisor's Signature:

School and School District:

5.24

)

CLARK ATLANTA UNIVERSITY

School of Education
Department of Counselor Education
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School Counseling Practicum/Internship Weekly Log Sheet Week 1-8

Candidate's Name: Site Supervisor:
Field Experience Grade Level: School System:
Field Site: Current Semester:
Courses:
— COUN 524 School Counseling Practicum [ COUN 540 Internship |

™ COUN 541 Internship Il

Field Experience Weekly Log (Weeks 1-8)

Activities Week 1 | Week 2 Week 3 | Week 4 | Wee We %&ek 7 | Week8 | Total
Hours Hours Hours Hours u Hou urs Hours Hours

Individual Counseling L\ d

Group @ /

Counseling/Guidance
Classroom Guidance K/\K E X

Parent Consultation

Referrals to Community

Assessment/Testing b; ¥\)
il

Consultation

Program/Case Planning 7@
e

Professional Conferences

Multicultural
Experiences

Group Supervision

University Supervision

Other (Explain)

TOTAL HOURS BY
WEEKS

Field Placement Candidate's Signature:

Site Supervisor's Signature:
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5.25 School Counseling Practicum/Internship Weekly Log Sheet/Week 9-16

School of Education

(‘ﬁ CLARK ATLANTA UNIVERSITY
{ Department of Counselor Education

School Counseling Practicum/Internship Weekly Log Sheet

Candidate's Name: Site Supervisor:
Field Experience Grade Level: School System:
Field Site: Current Semester:
Courses:
™ COUN 524 School Counseling Practicum ™ COUN 540 Internship |

™ COUN 541 Internship Il

Field Experience Weekly Log (Weeks 19-15)

Wee | Week | Week | Week | Wee | Wee | Week | Week
k9 10 11 12 k13 | k14 |15 16
Hour Hour | Hour | Hour | Hour | Total
S Hours | Hours | Hours | s S S Hours

Individual Counseling ( ﬁ/\

Group
Counseling/Guidance

Classroom Guidance 0 U\
Parent Consultation |

Activities

Assessment/Testing (N ‘ -

Referrals to Community
Consultation
Program/Case Planning _ B

Professional Conferences[ A
Multicultural Experiences\r/j )
Group Supervision (V/

University Supervision
Other (Explain)
TOTAL HOURS BY
WEEKS

Field Placement Candidate's Signature:

Site Supervisor's Signature:

School and School District:
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5.26 School Counseling Practicum/Internship Daily

)

CLARK ATLANTA UNIVERSITY

School of Education

Department of Counselor Education

School Counseling Practicum/Internship Daily Log Sheet

Candidate's Name:
Field Experience Grade Level:

Field Site:

Courses:

— COUN 524 School Counseling Practicum

Field Experience Daily Log

Site Supervisor:
School System:

Current Semester:

™ COUN 540 Internship |
™ COUN 541 Internship Il

Activities

Monday

Tuesday | Wednesday | Thursday

Friday

Total
Hours

Individual Counseling

Group Counseling

Career Counseling

Testing, Assessment (use of candidate
records and reports)

@

Parent Conferences

Teacher Conferences

Crisis Intervention

Referrals to Community Agencies

Multi-cultural Experiences

Professional Conferences

Interdisciplinary Meeting (

Other (Explain)

TOTAL DAILY HOURS /

\*!

Field Placement Candidate's Signature

Date
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(‘ , Clark Atlanta University
1% School of Education
Department of Counselor Education

5.27  Field Site and Hours Completion Form

School Counseling [JPracticum ] Internship | ] Internship 11

Candidate Information

First Name Last Name Middle Initial
Address Unit or Apt. #

City State Zip Code Admission Semester
\(Nork o)r Home Number | (Cellula)r Numbe|3r : 9c(;ﬂgdidate ID #| (900-12-3456)

Field Experience Site

Site Name e elephone Number
Director/Principal’s Name i eleph<))ne Nun;ber
Site Address | (Swte 02 Bmldln-g
City le Code Co|unty

Site Supervisor Name T|tle

Site Supervisor License/Cer( @’W eted before submitting) Llcense/Certlflcation Number

Field Experience Hours Com¥

Below indicate the number of clock hours you completed. Check the appropriate semester and indicate the year and the
number of completed clock hours.

Semester Year Experience Clock Hours Semester Hours

[]Fall
] Spring

Copy this form for each Internship course you take. This form becomes part of the candidate record to document the completion
of Internship hours. It is the candidate’s responsibility to record the appropriate information on the form and obtain the signature
of his/her faculty and site supervisor. It is the faculty instructor’s responsibility to incorporate this form into the candidate
record. A Semester Log Sheet must be attached to verify the number of clock hours.

Fie (‘i Signature (If sending electronically, typed name will serve as signature) Date

+ A
1

Site \ (If sending electronically, typed name will serve as signature) Date

University Supervisor’s Signature(If sending electronically, typed name will serve as signature) Date:
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Clark Atlanta University
School of Education
Department of Counselor Education

5.28 PARENTAL RELEASE FORM

Parent’s Name: Child’s Name:
Address: City: State: | Zip:
Home Phone: Work:
e
Cell: E-mail: (6
A\
L
The Graduate the Counselor Education Department at C a\ \Uni offers a practicum and/or
Counseling Internship course each semester. The r initial clinical experience,
Internship I is the second followed by the mosi}d érnsh\ 1. All three are required. Audio and
video taped counseling sessions are required Jurse and degree. would like to
work with your son/daughter, a candj «counseling sessions conducted with your child
may be audio taped and will be revie itfaate’s supervisor . All audio tapes made will

be erased at the completion r C ement in the program.

I have been told that all m [ A\oNs will remain confidential in terms of the information that
will be revealed during the pervision. In certain cases confidentiality is not allowed due to
certain legal restrictions im the state of Georgia. Times when confidentiality cannot be maintained
include: (a) any form of chilaaduse [neglect, physical, and/or sexual] (b) danger to one’s self [i.e., suicide],
(c) danger to others [homicide, threat to injure someone], and (d) if an appropriate court order directs

otherwise.

We hope that you will take the opportunity to have your child become involved in the Counseling Program.
If you are interested in having your child participate, please sign the form where indicated.

Thank you for your cooperation.

Parent’s Signature Date

Clark Atlanta University
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School of Education
Department of Counselor Education

School Counseling

5.29 CANDIDATE RELEASE FORM

candidate’s Date:
candidate’s Name: Age

I agree to be counseled by an Internship Candidate in
Candidate’s Name
the Counselor Education Department at Clark Atlanta University. | further upderstand that | may
participate in counseling interviews that may be audio/video taped. | un d that I may be counseled
by a graduate candidate who has completed advanced course work in ¢ “Yg. | understand that the
candidate may be supervised by a certified school counselor ang-\Univ Tagculty member with
appropriate credentials.

rms of the information that will be
a { confit€ntiality is not allowed due to certain
en confidentiality cannot be maintained

I am aware that all my counseling sessions will r
revealed during the process of supervision.
legal restrictions imposed by the state
include:
(a) any form of child abuse [ps r sexual]
(b) danger to one’s self [i.9
(c) danger to others [homi 4 @ InfUre someone], and
(d) if an appropriate court 0 i

We hope that you will take the opportunity to have your child become involved in the Counseling Program.
If you are interested in having your child participate, please sign the form where indicated.

Candidate’s Signature: Date:
Field Placement Candidate’s Name Field Placement Candidate’s Signature Date:
Title:

Site Supervisor’s
Name:

Date:

Site Supervisor’s
Signature:

Clark Atlanta University
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School of Education
Department of Counselor Education
School Counseling

5.30 STUDENT RELEASE FORM

Student’s Name: Date:

I agree to be counseled by an Internship student in the
Student’s Name

the Department of Counselor Education at Clark Atlanta University. | further understand that | may
participate in counseling interviews that may be audio/video recorded by the university supervisor. |
understand that | may be counseled by a graduate candidate who has ¢ ed advanced course work in
counseling. I understand that the candidate may be supervised by an ently licensed clinician
(LPC) and a University faculty member with appropriate cre j
I am aware that all my counseling sessmns will remam cor

the information that will be
IS not allowed due to certain
ntiality cannot be maintained

ual] (b) danger to one’s self [i.e., suicide],
bnd (d) if an appropriate court order directs

legal restrictions imposed by the state of Georgl
include: (a) any form of child abuse [negl
(c) danger to others [homicide, threat to i
otherwise.
I am aware that some coungeliqg s
security measures when ng

rded. The university supervisor uses the following

no digital recordings are identified with student
information, (b) the digi i| gonCe provided to the university supervisor are secured in a locked
cabinet, (c) the digital recq € destroyed after they have been reviewed in supervision, and (d) the
digital recordings are use aining purposes and clinical instruction in the Counselor Education
program.

We hope that you will take the opportunity to have your child become involved in the Counseling Program.
If you are interested in having your child participate, please sign the form where indicated.

Client’s Signature: Date:
Field Placement Student’s Name Field Placement Student’s Date:

Signature

Site Supervisor’s Name: Title:

Site Supervisor’s Signature: Date:
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5.31 STUDENT PROFILE

Name: Date:

Address: City State: Zip Code:
Telephone (Home): (Work):
Age: D.O.B. Place:

Sex: Male___ Female Height: Weight:
Race: White Black Asian Hispanic Other
Are you currently taking medication? Yes No
If yes, name(s) of the medication(s):

e
Dosage: of the medication(s): < é\
S

Have you ever been to the counselor’s office before? % Yes No
If yes, tell why:

Have you ever been suspended before? \(%jv No
If yes, tell why:

Presenting Problem or Condition:
Presenting Factors:
Symptoms:

Acute: I b Chronic:

O

—

TEST RESULTS
1Q: evel:
Math:

Has candidate ever been retg’ dicate grade:

FAMILY HISTORY

Father’s Name: Age: Living Deceased
Occupation: Full-time___ Part-time
Mother’s Name: Age: Living Deceased
Occupation: Full-time___ Part-time
Siblings:

Name: Living Deceased
Name: Living Deceased
Name: Living Deceased
Name: Living Deceased

PLEASE CHECK ALL THAT APPLY

Aggressive
Assertive
Noncompliant
Disregard for Rights
Self-Confident
Withdrawn
Argumentative
Personable
Shy
Dependent
Depressed
Avoidant
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Friendly
Social
Engaging
Ambitious
Impulsive
Preoccupied
Motivated
Distractible

Special skills, talents, competencies candidate has:

Reason for referral (based on my own

Comments and recom

P

CLIENT’S PRESENT FUNCTIONING

(As | perceive it)

obsery, n@
What interventions have %eadp his candidate?:

Average  Average Poor

Above Below
Excellent Average
Reading
Math
Language Arts

Social Studies

General Learning Rate

On-task Behavior

Self-Directed Learner

Follows directions (oral)

Follows directions (written)

Attention Span

Completes Assignments

School Counseling Practicum and Internship Handbook 42 |P a g e



Returns Homework

Works Well with Others

Obeys Classroom Rules

Motor Coordination

Self-image Development

Adult Relationships

Peer Relationships

Attitudes Toward School & @
Shows Enthusiasm for Learning O
Participates in Class ;\
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5.32 AMERICAN SCHOOL COUNSELOR ASSOCIATION

ETHICAL STANDARDS FOR SCHOOL COUNSELORS (Revised 2016)

Preamble

The American School Counselor Association (ASCA) is a
professional organization supporting school counselors, school
counseling students/interns, school counseling program direc-
torsfsupervisors and school counselor educators. School coun-
selors have unique gualifications and skills to address preK-12
students” academie, career and sodallemotional development
needs. These standards are the ethical responsibility of all school
counseling professionals.

School counselors are advocates, leaders, collaborators and
consultants who create systemic change by providing equitable
educational access and success by connecting their school coun-
seling programs to the district’s mission and inprovement plans.
School counselors demonstrate their belief that all students have
the ability to learn by advocanng for an education system that
provides optimal learning environments for all students.

All students have the right to:

* Be respected, be treated with dignity and have access to a com-
prehensive school counseling program thar advocates for and
affirms all students from diverse populatons including but not
limited ro: ethnicfracial identity, natonality, age, social class,
economic status, abilities/disabilities, language, immigration
status, sexual orientation, gender, gender identity/expression,
family type, religious/spiritual identity, emancipated minors,
wards of the state, homeless youth and incarcerated youth.
School counselors as social-justice advocates support studenes
from all backgrounds and circumstances and consult when their
competence level requires additional support.

* Receive the information and support needed to move toward
self-determination, self-development and affirmation within
one’s group identities. Special care is given to improve overall
educational outcomes for students who have been historically
underserved in educational services.

* Receive critical, nmely information on college, career and
postsecondary options and understand the full magnitude
and meaning of how college and career readiness can have an
impact on their educatonal choices and future opportunities.

* Privacy that should be honored to the greatest extent possible,
while balancing other compening interests (e.g., best interests
of students, safety of others, parental rights) and adhering to
laws, policies and ethical standards pertaining ro confidennali-
ty and disclosure in the school setting.

* A safe school environment promoting autonomy and justice
and free from abuse, bullying, harassment and other forms of
violence.

PURPOSE

In this document, ASCA specifies the obligation to the principles
of ethical behavior necessary to maintain the high standards

of integrity, leadership and professionalism. The ASCA Ethical
Standards for School Counselors were developed in consulta-
ton with state school counseling associations, school counselor
educators, school counseling state and district leaders and school
counselors across the nanon to clarify the norms, values and
beliefs of the profession.

The purpose of this document is to:

* Serve as a guide for the ethical pracnces of all school counsel-
ots, supervisors/directors of school counseling programs and
school counselor educators regardless of level, area, popula-
ton served or membership in this professional association.

* Provide support and direction for self-assessment, peer consul-
tation and evaluations regarding school counselors’ responsi-
bilities to students, parents/guardians, colleagues and profes-
sional associates, schools district employees, communities and
the school counseling profession.

* Inform all stakeholders, including students, parents/guardians,
teachers, administrators, community members and courts of
justice of best ethical practices, values and expected behaviors
of the school counseling professional.

A. RESPONSIBILITY TO STUDENTS
A.1. Supporting Student Development
School counselors:

a. Have a primary obligation to the students, who are to be
treated with dignity and respect as unigue individuals.

b. Aim to provide counseling to students in a brief context and
support students and families/guardians in obtaining outside
services if the student needs long-term clinical counseling.

¢ Do not diagnose but remain acutely aware of how a student’s
diagnosis can potentially affect the student’s academic success.

d. Acknowledge the vieal role of parents/guardians and families.

e. Are concerned with students’ academic, career and social/
emaotional needs and encourage each student’s maximum devel-
opment.

f. Respect students” and families” values, beliefs, sexual orienta-
tion, gender identificationfexpression and cultural background
and exercise great care to avold imposing personal beliefs or
values rooted in one's religion, culture or ethnicity.
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g. Are knowledgeable of laws, regulations and policies affecting
students and families and strive to protect and inform students
and families regarding their rights.

h. Provide effective, responsive interventions to address student
needs.

i. Consider the involvement of support networks, wraparound
services and educational teams needed to best serve students.

j- Maintain appropriate boundaries and are aware that any
sexual or romantic relationship with students whether legal or
illegal in the state of practice is considered a grievous breach

of ethics and is prohibited regardless of a student’s age. This
prohibition applies to both in-person and electronic interactions
and relationships.

A.2. Confidentiality
School counselors:

a. Promote awareness of school counselors” ethical standards
and legal mandates regarding confidentiality and the appropri-
ate rationale and procedures for disclosure of student data and
information to school staff.

b. Inform students of the purposes, goals, rechniques and rules
of procedure under which they may receive counseling. Disclo-
sure includes informed consent and clarification of the limits of
confidentiality. Informed consent requires competence, volun-
tariness and knowledge on the part of students to understand
the limits of confidentiality and, therefore, can be difficult to ob-
tain from students of certain developmental levels, English-lan-
guage learners and special-needs populations. If the student

is able to give assent/consent before school counselors share
confidential information, school counselors attempt to gain the
student’s assent/consent.

€. Are aware that even though attempts are made to obtain
informed consent, it is not always possible. When needed, school
counselors make counseling decisions on students’ behalf that
promote students” welfare.

d. Explain the limits of confidentiality in developmentally appro-
priate terms through multiple methods such as student hand-
books, school counselor department websites, school counseling
brochures, classroom curriculum and/or verbal notification to
individual students.

e. Keep information confidential unless legal requirements
demand that confidential information be revealed or a breach is
required to prevent serious and foreseeable harm to the stu-
dent. Serious and foreseeable harm is different for each minor
in schools and is determined by students’ developmental and
chronological age, the setting, parental rights and the nature of
the harm. School counselors consult with appropriate profes-
sionals when in doubt as to the validity of an exception,

g Promaote the autonomy of students to the extent possible and
use the most appropriate and least intrusive method to breach
confidentialiry, if such action is warranted. The child’s develop-
mental age and the circumstances requiring the breach are con-
sidered, and as appropriate, students are engaged in a discussion
abaout the method and timing of the breach, Consultation with
peers andlor supervision is recommended.

h. In absence of state legislation expressly forbidding disclosure,
consider the ethical responsibility to provide information to

an identified third party who, by his/her relationship with the
student, is at a high risk of contracting a disease that is com-
monly known to be communicable and faral. Disclosure requires
satisfaction of all of the following conditions:

1) Student identifies partner, or the partner is highly identifi-
able

2} School counselor recommends the student notify partner
and refrain from further high-risk behavior

3) Student refuses

4) School counselor informs the student of the intent to noti-
fy the partmer

3} School counselor seeks legal consultation from the school
district’s legal representative in writing as to the legalities
of informing the partner

i. Request of the court that disclosure not be required when the
school counselor’s testimony or case notes are subpoenaed if
the release of confidential information may potentially harm a
student or the counseling relationship.

j- Protect the confidentiality of students’ records and release per-
sonal data in accordance with prescribed federal and state laws
and school board policies.

k. Recognize the vulnerability of confidentiality in electronic
communications and only transmit student information electron-
ically in a way that follows currently accepted securiry standards
and meets federal, state and local laws and board policy.

I. Convey a student’s highly sensitive information (e.g., a
student’s suicidal ideation) through personal contact such as a
phone call or visit and not less-secure means such as a notation
in the educational record or an e-mail. Adhere to state, federal
and school board policy when conveying sensitive information,

m. Advocate for appropriate safeguards and protocols so highly
sensitive student information is not disclosed accidentally to
individuals who do not have a need to know such information.
Best practice suggests a very limited number of educators would
have access to highly sensitive information on a need-to-know
basis.

n. Advocate with appropriate school officials for acceptable
encryption standards to be utilized for stored data and corrently
acceptable algorithms to be utilized for dara in transit.
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A3, Comprehensive Data-informed Program
School counsclors:

a. Collaborare with adoinstration, teachers, staff and decision
makerm around school mprovement goals.

b. Prowide students wath a comprechensive school comscling
program that cnsurcs equitable academse, carcer and socaallf
emotisnal devcloprent opportamitses for all studenis,

. Revicw school and stedent data to asscss neceds e ludang, bae
st Ll by, data on dispantses that may cnst related o gen-
der, race, cthnscity, socio-cconomae status andfor other relovant
classihcations,

. Use clata to detenmne: necded mterventaoms, whsch are then
delvered o help close the nformation, attamment, achicvement
and ppportunity gaps.

e Collect process, perecption and outeome data and analyzc
the data to detenmane the progress and cfectiveness of the
school counscling program. School counsclors ensure the school
comnschng program’s goals and action plans are alygned wath
distrct’s school mnprovement goals.

I Use data-collection mals adhering to conbdentialay standards
an cxpressed m AL

i Share data cutcomes with stakcholders.

A, academic, Carcer amd
sSoclallEmotional Plans

School counsclors:

a. Collaborate with adoinstration, teachers, staff and decimion
makers et a colbure of postsecondary readusess

b Prowide and advocate for indmvadual stodents” prek-
postsccondary college and carcer awarcness, exploration ancd
postzccondary planming and decisaon makang, whech suppores
the: students’ nght to choose from the wide array of options
when students complete secondary education,

e [dentify gaps m college and carcer access and the implwcations
of such data For addressing both intentaonal and unmtestional
biascs related to college and carcer counscling.

d. Prowicde spportunstics for all stsdents to develop the mindscis
and behaviors mecessary to kam work-related skills, resalene,
perseverance, an understanding of hiclong kkarming as a part of
long-term carcer sscoess, a posshive atbitude toward keanong and
a strong work cthic.

AS. Dual Relationships and
Managing Boundaries

School counsclors:

a. Moevad dual relationships that maght mnpair theer alyectety
and merease the msk of harm o studenes (e, comnscling one’s
farmily members or the chaldren of clise frends or assocates),
IF a dual relassonship s unavoidable, the school counsclor =
responmble For takog actn o clammate or redoce the poten-
tial For hanm to the student through use of safcpguards, wihich
mgght inclisde mformeed conscint, consultatien, supervisson and
documentation.

b. Establish and mamtam approprate professional relatsonships
with students at all mes, School counsclors consader the risks
and benehits of cxtending coment school comschng relabionshps
beyond comventisnal paramcters, sich as attendang a student™s
distant athletic competstion. In extending these bouncdarnes,
school counselors take appropnate professsonal precavtssns
such as mformed consent, consultatun and supervision. School
commsclor document the nature of intcractuns that cxtend
beyond comventaumal paramcters, mclucg the ranonak: for the
mitcractun, the potcntal benehit and the possable posstive and
megative consequcnoes for the student and school coumnsclor

e Avoul dual relatonships beyond the professional level wath
school personnel, parentsfguardians and stodents” other famaly
mernbers when these relasonships maght infrings on the iegniey
of the school counsclorfstedent elatonship. Inappropraste dual
relatsonships inchisde, bt arc mot hoted to, providog direct
discipling, waching courses that wvolve gradog studenes and/
or accepiung adoinstratve disbics m the abscnce of an adomimas-
trator

. [ not use personal secial medha, personal comail accoants
or personal fexts toombcract with students unbess specifically
encouraged and sanctioned by the school distret. School coun-
sclior adhere to professional boundancs and legal, cthscal and
school destrnct gusdelaes when using technology with stedents,
parcutsfpuarchans or school staff. The echnology ooleed,
michuding, bt not limsbed o, secial setworkamg sites or apps,
should be endorsed by the school destrict ancd used for profes-
ssoial commmunscation and the distmbubion of wital information.

As. Appropriate Referrals and Advocacy
School counsclors:

a. Collaborate with all redevamt stakcholders, inclsding stsdents,
wcidiscators and parcntsfguardhans when student assastance =
meeded, nclisding the entibeatwn of carly wamsng sagns of
stuslent distross.

b Prowide a list of resources Ffor outsade agencses and resournces
i their commmumaty to stsdent{s] and parcntsfguardaans when
stuclenits necd or request additional support. School comnsclom
provide multiple refermal optwns or the dustrice’s vottcd bist and
are carchul not to mdicate an endorsersent or preference for
o counsclor or practsee, School counselors encourage parcts
o mvbervicw outsade professionals o make a personal decimion
regarding the best source of assastance for ther stucdent.

e Connect students with scrvices provaded through the local
school distnct and community agencses and reemam awan: of
stabe: laws and local dustrice pobcics elated o students wath
special necds, incheding hmits to conhdentiality and notification
o msthortics as appropnate.

d. Develop a plan For the transibimnng of pramary counsclamg
services with mammal sstermuption of services, Students retam
the: right for the referred servsces to be done m coordination
with the school counsclor or to discontamee counscling scrvsces
with the school comnsclor while mamtaming an appropristes
relatsonshp that may melude provicdang other school support

SCTVRTS.

w0, Refram from refermng students basced solely on the school
wcosmsclors personal belecks or values rosted m one’s relgeon,
culture, cthmcty or personal worldvicw, School counsclors
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mimvtain the highest respect for student diversity. School coun-
selors should pursue addinonal traming and supervision i arcas
where they are at risk of imposing, their values on students, es-
pecially when the school counselor’s valoes are discriminatory in
nature, School counselors do not impose their values on stedents
andfor families when making referrals to outside resources for
student andfor family support.

f. Amtemipt to establish a collaboranve relationship with ourside
service providers to best serve students. Request a release of in-
formation signed by the student andfor parentsfguardians before
attempting to collaborate with the student’s external provider.

g Provide internal and external service providers with accurare,
objective, meaningful data neccssary to adequately evaloare,
counsel and assist the student.

h. Ensure there is not a conflict of interest in providing referral
resources. School counselors do not refer or accept a referral 1o
counsel a student from their school if they also work in a private
counscling practice.

A.7. Group Work

School counselors:

a. Pacilitare short-term groups to address students” academic,
career andfor socialfemotional issues,

b. Inform parentfguardian{s) of student partcipanon i a small
Broup,

c. Screen studenis for group membershap.

d. Use data ro measure member needs o establish well-defined
expectanions of group members.

¢, Communicare the aspiration of confidentality as a group
norm, while recognizing and working from the protecove
posture that confidentiality for minors in schools canmot be
puaranteed.

. Select topacs for groups with the clear understanding that
some topics are nof suitable for proups in schools and accord-
ingly take precavtions ro protect members from harm as a result
of interactions wirth the group.

g. Facilitate groups from the framework of evidence-based or
research-based pracrices.

h. Practice within their competence level and develop profession-
al competence throogh traimng and supervisin,

i. Measure the cutcomes of group participation {process, percep-
tiom and outcome data).,

I- Provide necessary follow up with prowp members.

A.8. Student Peer-Support Program
School counselors:

a. Safeguard the welfare of students parbapatng in peer-to-pecr
programs under their direction.

b. Supervise students engaged in peer helping, mediation and
other similar peersupport groups. School counselors are respon-
sible for appropriate skill development for students serving as
poer support in school counseling programs. School counsclors

continuously monitor students who are giving peer support and
reinforce the confidential nature of therr work. School counsel-
ors inform peer-support students about the parameters of when
students need to report information to responsible adults.

A.9. Serious and Foreseeable
Harm to Self and Others

School counsclors:

a. Inform parenis/guardians andior appropriate authorinies when
a student poses a serious and foresecable nisk of harm to self

or others. When feasible, this is 1o be done afrer careful delib-
eration and consultation with ather appropriate professionals.
Schiool counselors indform students of the school counselor’s legal
and ethical obligations ro report the concern to the appropriate
authoritics unless it 1= appropriate to withhold this information
o protect the student (e.g. siudent might run away if hefshe
knows parents are being called). The consequence of the risk

of not giving, parentsguardians a chance to intervene on behalf
of their child i too grear. Even if the danger appears relanvely
remate, parcnts should be notfied.

b, Use risk assessments with caution. If risk assessments are
used by the school counselor, an intervention plan should be
developed and in place prior to thes practce. When reporting
risk-assessment results to parents, school counsclors do ot
negate the risk of harm even if the assessment reveals a low risk
as stdents may minimize risk to avoid further scrutiny andfor
parental notification. School counselors report risk asscssment
results to parents to underscore the need to act on behalf of a
child ar risk; this is not intended to assure parents their child
sl at nisk, which is something a school counselor cannot kiow
with certamnty.

c. o not release a siudent who 1= a danger to self or others unil
the smident has proper and necessary support. [f parents will

not provide proper support, the school counselor takes neces-
sary steps to underscore to parents/guardians the necessity to
seek help and at times may include a report to child protective
SETVICES.

d. Report to parentsfguardians andfor appropriate authorities
whien students disclose a perpetrated or a perceived threat to
their physical or mental well-being. This threar may include, bur
15 not limited to, physical abuse, sexwal abuse, neglect, daning
violence, bullying or sexual harassment. The school counsel-

or follows applicable federal, state and local krws and school
distmict policy.

A.10. Underserved and At-Risk Populations
School counselors:

A, Strive to contribute to a safe, respectful, nondiscnmmatory
school environment in which all members of the school commu-
nity demonstrate respect and cawvlity.

b. Advocate for and collaborate with students fo ensure students
remeain safe at home and at school. A lagh standard of care
includes determinming what information is shared with parents/
guardians and when information creates an unsafe environment
for students.

. Identify resources needed to optimize education.
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d. Collaborate with parentsfguardians, when appropriate, to
catablish communication and to ensure students’ needs are met,

e, Understand students have the fght to be reated m a manner
congistent with their gender identity and 1o be free from any
form of discipline, harassment or discrimimation based on their
pender identity or gender expression,

1. Advocate for the equal right and access to free, appropn-

ate public education for all youth, in which students are not
stigmatized or solated based on their housing status, disability,
foster care, special education status, mental health or any other
exceptionality or special need,

B Recognize the strengths of students with disabilites as well as
their challenges and provide best practices and current research
i supporting ther academic, carcer and socialfemotional needs,

A.11. Bullying, Harassment and Child Abuse
School counselors:

a. Report to the administration all incidents of bullying, danng
vialence and sexual harassment as most fall under Titde 1X of
the Edueation Amendments of 1972 or other federal and state
laws as being illegal and regquire admimstrator intervenbions,
School counselors provide services to victims and perpetraiors

as appropriate, which may include a safety plan and reasonable
accommodations such as schedule change, but school counselors
defer to administeation for all disciphine msues for this or any
ather federal, state or school board violation.

Iy, Report suspecied cases of child abuse and neglect 1o the prop-
er anthonines and ke reasonable precautions to protect the
privacy of the student for whom abuse or neglect is suspected
when alerting the proper authoritics,

. Are knowledgeable about current state laws and their schiool
system’s procedures for repornng child abuse and neglect and
methodys to advocate for students’ physical and emotional safery
Tollowing abusefneplect reports,

d. Develop and mainrain the expertise to recognize the signs and
inchicators of abuse and neglect, Encourage traming to enable
students and stafl 1o have the knowledge and skills needed 1o
recognize the signs of abuse and neglect and to whom they
should report suspected abuse or neglect.

e, Gouide and assist students who have experienced abuse and
neglect by providing appropriate services,

A.12. Student Records
School counselors:

a. Abade by the Family Educatsonal Righis and Privacy Act
{FERPA), which defines who has access to siudents” educanonal
records and allows parents the right to review and challenge
percerved maccuracies i their child’s records,

b, Advocate for the ethical wse of student data and records and
inform administration of imappropriate or harmful practces.

¢, Recopnize the difficulty in meeting the erteria of
sole-possession records,

d. Recogniee that sole-possession records and case notes can be
subpoenacd unless there is a specific state statute for privileged
commumicanon expressly protecting studentfschool counselor
communication,

¢. Recopnize that electronic commumnicanions with school offi-
cials regarding individual students, even without using student
names, are likely o create student records that must be ad-
dressed in accordance with FERPA and state laws.

f, Establish a reasonable tmeline for purging sole-possession
records or case notes. Suppested puidelines include shredding pa-
per sile-possession records or deleting electronic sole-possession
records when o student transitions to the next level, transfers to
another school or graduates, School counsclor do not destroy
sole-possession records that may be needed by a court of law,
such as notes on child abuse, suickde, sexual harassment or vio-
lence, without prioe review and approval by school district legal
counsel. School counsclors follow district policies and proce-
dures when contacting legal counsel,

A.13. Evaluation, Assessment and Interpretation
School counselors:

a. Use only valid and reliable tests and assessments with concern
for baas and culmaral sensinwty.

b. Adhere to all professional standards when selecting, admin-
istering and interpretng assessment measures and only unlize
assessmoent measures that are witlhin the scope of practice for
school covnselors and for which they are licensed, certified and
competent.,

¢. Are mindful of confidentiality puidelines when utilizing paper
of electromc evaluative or asscssment instraments and pro-
Rrams,

d. Conaider the student’s developamental age, language skills and
level of competence when determining, the appropriatencss of an
asscssment,

¢. Use mulaple data points when possible to provide studenis
and families with accurate, objective and concise mformation to
pramaote students’ well-being.

[, Provide interpretation of the nature, purposes, results and
potential impact of assessmentfevaluation measures i language
the students and parensfguardians can understand.

i Monitor the use of assessment resulis and mterpretations
and take reasonable steps to prevent others from misusing the
information,

h. Use cantion when wtlizing assessment technigques, making
evalumtions and imterpreting the performance of populations
nast represented in the norm group on which an instrument is
standardized.

1. Conduct school counscling, program evaluations to determine
the effectiveness of activities supporting students” academic,
carcer and sociallemotional development through accountalxl-
ity measures, especially examining cffores to close imformaton,
opportunity and attainment gaps.
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A.14. Technical and Digital Citizenship
School counsclors:

a. Demonstrate appropriate selection and vse of rechnology and
software apphcatons to enhance studenis” academic, career and
socialfemoational development. Amention is given to the ethical
and legal consideranons of technological applications, including
confidenniality concerns, secunty issues, potential limitatons and
benefits and communicarion pracrices in electronic media,

b, Take appropriate and reasonable measures for mamtaiming
confidentiality of stedent information and educanonal records
stored or transmitted through the wse of computers, socal
media, facsimile machines, relephones, voicemail, answering
machines and other electronic rechnology.

¢, Promote the safe and responsible use of rechnology in collabo-
ration with educarors and families.

d. Promaote the benefits and clarify the lmiranons of vaniows
appropriate fechnological applications.

. Use established and approved means of communication with
students, maintaining appropriate boundaries, School counselors
hielp educate students about appropriate commumcaton and
boundaries,

f. Advocare for equal access to rechnology for all students.

A.15. Virtual/Distance School Counseling
Schoal counselirs:

a. Adhiere o the same ethical gudelines m a virtual/distance
senting as school counselors in face-to-face settings,

b. Recopniee and acknowledge the challenges and limitanons of
virtualfdistance school counseling,

c. Implement procedures for students to follow in both emergen-
cy and nonemergency situations when the school counselor is
not available,

d. Recognize and mitigate the limitanon of virual/distance
school counseling confidentiality, which may include unintended
VIEWETS OF FECipieiis.

e. Inform both the student and parentguardian of the benefits
and lmirations of virtual/distance counseling.

f. Educare students on how to participate in the electronic schoal
counseling relationship to minimize and prevent potential mis-
understandings thar could occur due o lack of verbal cues and
inabsility to read body language or other visual cues that provide
contextual meaning to the school counseling process and school
counseling relationship.

B. RESPONSIBILITIES TO PARENTS/
GUARDIANS, SCHOOL AND SELF

B.1. Responsibilities to Parents/Guardians
School counselors:

a. Recognize that providing services to minors in a school setting
reguires school counselors to collaborate with students” parents/
puardians as appropriate,

b. Respect the rights and responsibilities of costodial and
noncustodial parentsfguardians and, as appropriate, establish
a collaborative relanonship with parentsfguardians to facilivane
students’ maximum development.

¢. Adhere 1o laws, local guidelines and etical pracice when
assisting, parents/guardians experiencing family difficulties inter-
ferng with the student’s welfare.

d. Are culturally competent and sensitive to diversity among
famalies. Recopmze that all parentsfguardians, custodial and
noncustodial, are vested with certain rights and responsibilities
fosr their children's welfare by virtue of their role and according
Ton law,

¢. Inform parents of the mission of the school counseling pro-
gram and program standards in academic, career and social/
emotional domains thar promote and enhance the learning
process for all students,

f. Inform parentsfguardians of the confidential namre of the
schiool counseling relanonship between the school counselor and
studlent.

g Respect the confidennality of parentsfguardians as appropri-
ate and in accordance with the student’s best interests,

h. Provide parenm/guardians with accurate, comprehensive and
relevant information in an objective and caring manner, as s
appropriate and consistent with ethical and legal responsibilities
tox the student and parent.

i. I cases of divorce or separation, follow the directions and
stipulations of the legal documentaton, maimtuning focus on
the student. School counselors avoid supporting one parent over
another.

B.2. Responsibilities to the School
School counselors:

a. Develop and maintain professional relanonships and systems
of communication with faculty, staff and admimstratons. o
support studenis.

I Deesigen and deliver comprehensive schoaol counseling pro-
grams that are integral mo the school’s academic mission; driven
by student data; based on standards for academic, career and
socialfemotional development; and promote and enhance the
learning process for all students.

¢. Advocate for a school counseling program free of
non-schoal-counseling, assignments identified by “The ASCA
Marional Maodel: A Framewiork for School Counseling Pro-
grams” as inappropriate to the school counselor's role.

d. Provide leadership to create systemic change to enhance the
school,

¢, Collaborate with approprate officials to remove barriers that
may impede the effectivencss of the schoal or the school counsel-
INE ProgEram.

f. Provide support, consulation and mentoring to professionals

in need of assistance when in the scope of the school comselor’s
rofle,

g. Inform appropnaie officials, in accordance with school board
palicy, of condinons thar may be potentially dissuptive or
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damaging to the school’s mission, personnel and property while
honoring the confidentiality between the student and the school
counselor to the extent feasible, consistent with applicable law
and policy.

h. Advocate for administrators to place in school counseling po-
sitions certified school counsclors who are competent, qualified
and hold a master’s degree or higher in school counseling from
an accredited program.

1. Advocate for equitable school counseling program policies and
practices for all students and stakeholders.

3. Strive 1o use translators who have been vetted or reviewed and
bilingual/multilingual school counseling program materials rep-
resenting languages used by families in the school community.

k. Affirm the abilines of and advocate for the learning needs of
all students. School counsclors support the provision of appro-
priate accommodations and accessibility.

L. Provide workshops and written/digital information to families
to increase understanding, improve communication and promote
student achievement.

m. Promote cultural competence to help create a safer more
inclusive school environment.

n. Adhere to educational/psychological research practices,
confidentiality safeguards, security practices and school district
policies when conducting rescarch.

0. Promote equity and access for all students through the use of

COmMMUNItyY resources.

p. Use culturally inclusive language in all forms of communica-
tion.

q. Collaborate as needed to provide optimum services with
other professionals such as special educators, school nurses,
school social workers, school psychologists, college counselors/
admissions officers, physical therapists, occupational therapists,
speech pathologists, administrators,

r. Work responsibly to remedy work environments that do not
reflect the profession’s ethics.

. Work responsibly through the correct channels to try and
remedy work conditions that do not reflect the ethics of the
profession.

B.3. Responsibilities to Self
School counsclors:

a. Have completed a counselor education program at an accredit-
ed institution and earned a master’s degree m school counseling,

b. Maintain membership in school counselor professional orga-
nizations to stay up to date on current research and to maintain
professional competence in current school counseling issues and
topics, School counselors maintain competence in their skills by
utilizing current interventions and best practices.

¢. Accept employment only for those positions for which they
are qualified by education, training, supervised experience and
state/national professional credentials,

d. Adhere to ethical standards of the profession and other
official policy statements such as ASCA Position Statements and

Role Statements, school board policies and relevant laws. When
laws and ethical codes are i conflict school counselors work to
adhere to both as much as possible.

¢. Engage in professional development and personal growth
throughout their careers. Professional development includes
attendance at state and national conferences and reading journal
articles. School counselors regularly attend training on school
counselors’ current legal and ethical responsibilities.

f. Monitor their emotional and physical health and practice
wellness to ensure optimal professional effectiveness. School
counsclors seck physical or mental health support when needed
to ensure professional competence.

2. Monitor personal behaviors and recognize the high standard
of care a professional in this critical position of trust must main-
tain on and off the job. School counselors are cognizant of and
refrain from activity that may diminish their effectiveness within
the school community.

h. Seck consultation and supervision from school counselors and
other professionals who are knowledgeable of school counseloss’
cthical practices when ethical and professional questions arise.

i. Monitor and expand personal multicultural and social-justice
advocacy awareness, knowledge and skills to be an effective cul-
turally competent school counselor. Understand how prejudice,
privilege and various forms of oppression based on ethnicity, ra-
cial identity, age, economic status, abilities/disabilities, language,
immigration status, sexual orientation, gender, gender identity
expression, family type, religious/spiritual identity, appearance
and living situations (e.g., foster care, homelessness, incarcera-
tion) affect students and stakeholders.

i. Refrain from refusing services to students based solely on the
school counselor’s personally held beliefs or values rooted in
one’s religion, culture or ethnicity. School counselors respect the
diversity of students and seck training and supervision when
prejudice or biases interfere with providing comprehensive ser-
vices to all students.

k. Work toward a school climate that embraces diversity and
promotes academic, career and social/emotional development
for all students.

I. Make clear distinctions between actions and statements (both
verbal and written) made as a private individual and those made
as a representative of the school counseling profession and of the
school district.

m. Respect the intellectual property of others and adhere to
copyright laws and correctly aite others” work when using it

C. SCHOOL COUNSELOR
ADMINISTRATORS/SUPERVISORS

School counselor administrators/supervisors support school
counselors in their charge by:

a. Advocating both within and outside of their schools or
districts for adequate resources to implement a comprehensive
school counseling program and meet their students” needs.

b. Advocating, for fair and open distribution of resources among
programs supervised. An allocation procedure should be devel-
aped that is nondisceiminatory, informed by data and consistent-
ly applied.
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¢, Taking reasonable steps o ensure school and other resources
are available o provide appropriate st lf supervision and orasming,

d. Providing opportunities for professional development in cur-
remt research related 1o school counseling pracice and ethics.

¢, Taking steps to eliminate conditions or practices in their
schools or organizations that may violate, discourage or inter-
fere with compluance with the etlscs and biws related 1o the
profession.

1, Moiroring school and ooganizational poelicies, regulations
and procedures to ensure practices are consistent with the ASCA
Ethical Standards for School Counselors,

D. SCHOOL COUNSELING INTERN
SITE SUPERVISORS

Fieldfintern site supervisors:

. Are licensed or cernified school counselors andéor have an un-
derstanding of comprehensive school counseling programs and
the ethical practces of schiool counselors,

by, Have the education and training to provide clinical supervi-
s, Supervisors regularly pursise contmuang education achiviiies
an bath counseling and supervision topics and skills,

¢, Use a collaborative model of supervision dhat is on-going and
incluces, but i nor limited o, the following actvities: promod-
ing, professional growth, supporting best practices and ethical
praciice, assessing supervisee performance and developing plans
for improvement, consulting on specific cases and assisting in the
development of a course of action.

d. Are culturally competent and consider cultural factors that
may have an impact on the supervisory relanonship.

e, [0 not engage in supervisory relationships with individuals
with whom they have the mability 1o remain objective, Such
inchividuals inclde, bur are pot limiced to, family members and
close friends.

1. Are competent with technology used o perform supervisory
responsibilities and online supervision, if applicable, Supervisors
protect all elecrromically transminted confidential informanon.

g Understand there are differences in face-to face and virtual
coimuiiscation (e, absence of verbal and nonverbal cues) that
may have an impact on virtual supervision, Supervisors educaie
supervisees on how to communicate electronscally 1o prevent
and avoid potential problems,

b, Provide information about how and when virtual supervisory
services will be unilized. Reasonable access to pertinent applica-
tions should be provided o school counselors,

i, Fosure supervisees are aware of policies and procedures
related to supervision and evaluation and provide due-process
procedures if supervisees request or appeal their evaluations,

j. Ensure performance evaluations are complered in a timely, fair
and comsiderate manner, using data when available and based on
clearly stared criteria,

k. Use evaluation tools messuring the competence of school
commseling interns, These rools should be grounded in siare and
national school counseling standards. In the event no such ool
in availalble in the school district, the supervisor seeks out rele-
vant evaluation tools and advocates for their use.

1. Are aware of supervisee limitations and communicate concerns
o the umverssiyleollege supervisor in a timely manner.

. Assisl supervisees in obaming remedianon and professional
development as necessary.

n. Contact universityfcollege supervisors 1o recommend dismiss-
al when supervisees are unable to demonstrate compelence as

a schood counselor as defined by the ASCA School Counselor
Competencies and state and national standards, Supervisors
comnsult with school adminstrators and document recommenda-
thons 1o dismiss or refer @ supervisee for assistance, Supervisors
ensure supervisees are aware of such decisions and the resources
available o them. Supervisors document all steps taken,

E. MAINTENANCE OF STANDARDS

When serious doubt exists as 1o the ethical behavior of a col-
league(s) the following procedures may serve as a gonde;

a, School counselors consult with professional colleagues o
discuss the potentially unethical behavior and 1o see of the
professional colleague views the situation as an ethical violanon.
School counselors understand mandatory reporting i their
respective district and states,

b, School counselors discuss and seek resoluton directly with
the colleague whose behavior is in question unless the behav-
ior 18 unlawiul, abusive, egregions or dangeroas, in which case
proper school or commumity authonnes are contacted,

. If the marer remaing unresolved ar the schoal, school district
or state professional practicefstandards commission, referral for
review and appropriate action should be made in the following
LT T

& Srate school counsclor association

= American School Counselor Association {Complaints should
b subimipted m hard copy 1o the ASCA Eilucs Comimites, ofo
the Executive Director, American School Counselor Associa-
tiom, 1100 King 5., Suite 310, Alexandria, VA 22314.)

F. ETHICAL DECISION MAKING

When faced with an ethical dilemma, school counselors and
schiool counseling progoram directordsupervisors use an etlucal
decision-making model such as Solurions 1o Edhical Problems in
Schools (STEPS) (Stone, 2001 )

a. Define the problem emotionally and intellecnally

b, Apply the ASCA Ethical Standards For School Counselors and
the law

¢, Consider the students’ chronolopical and developmental levels
d. Consider the sevting, parental rights and minors” rights

e, Apply the ethical principles of benelicence, automomy, Bomm-
leficence, loyalty and justice

[, Determine potential courses of action and their consequences
g Evaluate the selecred action
I Comsult

i. Implement the course of action
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GLOSSARY OF TERMS

Advocaie

a person who speaks, writes or acrs o promote the well-being of

studenis, parent=/guardians and the school commseling, profession.
School counselors advocate o close the informarion, opportunity,
intervention and attainment gaps for all students.

Assent

to demonstrate agreement when a student is ot com petent to
give mformed consent to counseling or other services the schoal
counselor is providing.

Assessment

collecting in-depth informanion abour a person to develop a
comprehensive plan that will guide the collaboranve counseling
and service provisim process,

Boundaries

something that indicates or affixes an extent or limats,

Breach

disclosure of information given in private or confidential com-
munication such as information given during counseling.
Competence

the quality of being competent; adequacy; possession of required
skill, knowledpe, qualificanion or capacity.

Confidentiality

the ethical duty of school counselors to responmibly protect a
student’s private commumcatons shared i counseling.

Conflict of Interest

a situatien in which a school counselor stands 1o personally
proft from a decision involving a student.

Consent

permission, approval or agreement; compliance,

Consultation

a professional relationship in which individuals meet to seck ad-

vice, information andfor deliberanon to address a student’s need.

Conventional Parameters
peneral agreement or accepred standards regarding limits,
boundaries or gundelines.

Cultural Sensitivity

a set of skills enabling you to know, understand and valoe the
similarities and differences in people and modify your behavior
tor be most effective and respectful of students and famihes and
o deliver programs that fit the needs of diverse learners,

Data Dialogues

imicpunry wath others arcund student mlformation o uncover 1neg-
uities, promote informed investigations and assist in understand-
g the meaning of data and the next steps to have an impact on
dara,

Data Informed
accessing data, applying meaming to it and using data o have an
impact on student success.

Developmental Level/ Age

the ape of an individual determined by degree of emotional,
mentzl and physiologieal maturity as compared with typacal
behaviors and characteristics of that chronological ape.

Disclosure

the act or an instance of exposure or revelaton.

iversity

the inclusion of individuals representing more than cne natonal
ongin, genderipender identity, color, religion, socko-economic
strafum, sexual orientation and the intersection of colral and
social identities,

[ual Relationship

a relationship in which a school counselor is concurrently partic-
ipating in two or more roles with a student.

Empathy

the action of understanding, being aware of, being sensitive to
and vicariously experiencing the feelings, thoughts and expen-
ence of another without having the feclings, thoughts and expe-
nence fully communicated 1n an objectively explicit manner.

Emancipated Minor

a minor who is legally freed from control by his or her parenis
or puardmns, and the parents or goardians are freed from any
and all responsibility toward the child.

Encryvption
process of putting information into a coded form to contral and
limit access to authorized users.

Ethics
the norms and princples of conduct and philosophy governing
the profession.

Ethical Behavior
actions defined by standards of conduat for the profession.

Ethical Obligation

a standard or set of standards defimng the course of achon for
the profession.

the fundamental normative rules about what is allowed of
people or owed to people, according to some legal zystem, sooal
convention or ethical theory,

Feasible
capable of beng done, effected or accomplished.

Gender Expression

the ways in which students manifest mascolinity or fermininiry in
terms of clothing, communication patterns and interests, which
may or may not reflect the student’s gender idennity.

Gender Identity

One’s personal expenience of one’s own gender. When one's
gender idenrity and biological sex are nor congruent, the smudent
miay identify as rranssexual or ransgender.

Harassmient
the act of systematic and/or continwed unwanted disturbing or
troubling persecution.

Informed Consent

assisting, students in acquiring an understanding of the linits
of confidennality, the benefirs, facts and risks of entering into a
counscling relationship.

Intervention

o provide modifications, materials, advice, aids, services or
other forms of support to have a positive impact on the sulcome
or course of a condition.
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Legal Mandates

a judicial command or precept issued by a court or magistrate,
directing proper behavior to enforce a judgment, sentence or
decree.

Legal Rights
those rights bestowed onto a person by a given legal system.

Mandatory Reporting
the legal requirement to report to authorities.

Minors
persons under the age of 18 years unless otherwise designated by
statute or regulation.

Perception

A mental image or awareness of environment through a physical
semsation. A capacity for understanding or a result of an obser-
vation.

Peer Helper

peer-to-peer interaction in which individuals who are of approx-
imately the same age take on a helping role assisting students
who may share related values, experiences and lifestyles.

Peer Support

programs that enhance the effectiveness of the school counseling
program while increasing outreach and raising student aware-
ness of services.

Privacy

the right of an individual to keep oneself and one's personal
information free from unauthorized disclosure.

Privileged Communication

conversation that takes places within the context of a protected
relationship, such as that between an attorney and client, a hus-
band and wife, a priest and penitent, a doctor and patient and,

in some states, a school counselor and a student.

Professional Development
the process of improving and increasing capabilities through
access to education and training opportunities.

School counselors are responsible for being aware of, and acting in accord with, standards and positions of

Relationship
4 connection, association or involvement.

Risk Assessment
a systematic process of evaluating potential risks

School Counseling Supervisor

a qualified professional who provides guidance, teaching and
support for the professional development of school counselors
and school counseling candidates.

Serious and Foreseeable
when a reasonable person can anticipate significant and harmful
puossible consequences.

Sole-Possession Records

exempted from the definition of educational records and the
protection of FERPA, are records used only as a personal mem-
ory aid that are kept in the sole possession of the maker of the
record and are not accessible or revealed to any other person
except a temporary substitute for the maker of the record and
provide only professional opinion or personal observations,

Stakeholder
a person or group that shares an investment or interest in an
endeavor,

Supervision
a collaborative relationship in which one person promotes and/
of evaluates the development of another,

Title IX of the Education Amendments of 1972

a law that demands that no person in the United States shall, on
the basis of sex, be excluded from participation in, be denied the
benefits of or be subjected to discrimination under any education
program or activity receiving federal financial assistance,

Virtual/Distance Counseling
counseling by electronic means.

the counseling profession as represented in official documents such as those listed below:

American Counseling Association. (). Code of ethics and standards of practice. Alexandria, VA. (5999
Stevenson Ave., Alexandria, VA 22034) 1-800-347-6647

HYPERLINK http://www.counseling.org
www.counseling.org

American School Counselor Association. (2012). The national standards for school counseling programs.
Alexandria, VA. (801 North Fairfax Street, Suite 310, Alexandria, VA 22314) 1

800-306-4722,
HYPERLINK http://www.schoolcounselor.org
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5.33

Section A

The Counseling
Relationship

Introduction

Counselors facilitate client growth
and development in ways that foster
the interest and welfare of clients and
promote formation of healthy relation-
ships. Trust is the cornerstone of the
counseling relationship, and counselors
have the responsibility to respect and
safeguard the client’s right to privacy
and confidentiality. Counselors actively
attempt o underatand the diverse cul-
tural backgrounds of the clients they
serve, Counselors also explore their own
cultural identities and how these affect
their values and beliefs about the coun-
seling process. Additionally, counselors
are encouraged to contribute to society
by devoling a portion of their profes-
sional activities for little or no financial
retirn (pro bono publics).

A.1l. Client Welfare

Al Primary Responsibility
The primary responsibility of counsel-
ors is to respect the dignity and promote
the welfare of clients.

A.1b. Records and
Documentation
Counselors create, safeguard, and
maintain documentation necessary
tor rendering professional services,
Regardless of the medium, counselors
include sufficient and timely docu-
mentation to facilitate the delivery and
continuity of services, Counselors
lake reasonable steps o ensure thal
documentation accurately reflects cli-
et progress and services pi‘twidﬁ].
If amendments are made to records
and decumentation, counselors take
steps to properly note the amend ments
according to agency or institutional

policies.

Ale. Counseling Plans
Counselors and their clients work
jointly in devising counseling plans
that offer reasonable promise of
success and are consistent with the
abilities, temperament, developmental
level, and circumstances of clients.
Counselors and clients regularly re-
view and revise counseling plans to
assess their continued viability and
effectiveness, respecting clients” free-
dom of cholce.

American Counseling Association Code of Ethics

A.ld. Support Network
Involvement

Counselors recognize that support
networks hold various meanings in
the lives of clients and consider en-
listing the support, understanding,
and involvement of others (e.g., reli-
gious/spiritual fcommunity leaders,
family members, friends) as positive
resources, when appropriate, with
client consent,

A.2. Informed Consent
in the Counseling
Relationship

A.2.a. Informed Consent

Clients have the freedom to choose
whether to enter into or remain in
a counseling relationship and need
adequate information about the
counseling process and the counselor.
Counselors have an obligation to re-
view in writing and verbally with eli-
ents the rights and responsibilities of
both counselors and clients. Informed
consent is an ongoing part of the
counseling process, and counselors
appropriately document discussions
of informed consent throughout the
counseling relationship.

A2b. T of Information
I"niﬂ:dtd

Counselors explicitly explain to elients
the nature of all services provided.
They inform clients about issues such
as, but not limited to, the follow-
ing: the purposes, goals, techniques,
procedures, limitations, potential
risks, and benefits of services; the
counselor’s qualifications, credentials,
relevant experience, and approach to
counseling: continuation of services
upon the incapacitation or death of
the counselor; the role of technol-
ogy; and other pertinent information.
Counselors take steps to ensure that
clients understand the implications of
diagnosis and the intended use of tests
and reports. Additionally, counselors
inform clients about fees and billing
arrangements, including procedures
for nonpayment of fees. Clients have
the right to confidentiality and to be
rmvided with an explanation of its

imits (including how supervisors
and /or treatment or interdisciplinary
team professionals are involved), to
obtain clear information about their
records, to participate in the ongoing
counseling plans, and to refuse any
services or modality changes and to
be advised of the consequences of
such refusal.
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Al.e. Developmental and
Cultural Sensitivity
Counselors communicate information
in ways that are both developmentally
and culturally appropriate. Counselors
use clear and understandable language
when discussing issues related to
informed consent. When clients have
difficulty understanding the language
that eounselors use, counselors provide
necessary services (eg., arranging for
a qualified interpreter or translabor)
to ensure comprehension by clients.
In collaboration with clients, coun-
selors consider cultural implications
of informed consent procedures and,
where possible, counselors adjust their
practices accordingly.

A.2.d. Inability to Give Consent
When counseling minors, incapaci-
tated adults, or other persons unable
to give voluntary consent, counselors
seek the assent of clients to services
and include them in decision making
as appropriate. Counselors recognize
the need to balance the ethical rights
of clients to make choices, their capac-
ity to give consent or assent to receive
services, and parental or familial legal
rights and responsibilities to protect
these clients and make decisions on
their behalf.

A.2.e. Mandated Clients
Counselors discuss the required
limitations to confidentiality when
wurldn;; with clients who have been
mandated for counseling services.
Counselors also explain what type
of information and with whom that
information is shared prior to the
beginning of counseling. The client
may choose to refuse services. In this
case, counselors will, to the best of
their ability, discuss with the client
the potential consequences of refusing,
counseling services.

A.3. Clients Served by Others
When counselors learn that their clients
are in a professional relationship with
other mental health professionals, they
request release from clients to inform
the other professionals and strive to
establish positive and collaborative

professional relationships.

A4 Avoiding Harm and
Imposing Values

Ad.a. Avoiding Harm
Counselors act to avoid harming their
clients, trainees, and research par-
ticipants and to minimize or to remedy
unavoidable or unanticipated harm.



A.4.b. Personal Values
Counselors are aware of—and avoid
imposing—their own values, attitudes,
beliefs, and behaviors, Counselors
respect the diversity of clients, train-
ees, and research participants and
seek training in areas in which they
are at risk of imposing their values
ontoe clients, especially when the
counselor’s values are inconsistent
with the client’s goals or are discrimina-
tory in nature,

A.5. Prohibited
Noncounseling Roles
and Relationships

A5.a. Sexual and/or
Romantic Relationships
Prohibited
Sexual and/or romantic counselor—
client interactions or relationships with
current clients, their remantic partners,
or their family members are prohibited.
This prohibition applies to both in-
person and electronic interactions or
relationships,

A5, Previous Sexual and/or
Romantic Relationships
Counselors are prohibited from engag-
ing in counseling relationships with
persons with whom they have had
a previous sexual and for romantic
relationship.

A.5.c. Sexual and/or Romantic
Relationships With
Former Clients

Sexual and /or romantic counselor

client interactions or relationships with
former clients, their romantic partners,
or their family members are prohibited
for a period of 5 vears following the last
professional contact. This prohibition
applies o both in-person and electronic
interactions or relationships. Counsel-
ors, before engaging in sexual and for
romantic interactions or relationships
with former clients, their romantic
partners, of their family members, dem-
onstrate forethought and document (in
writben form) whether the inberaction or
relationship can be viewed as exploitive
inany way and /or whether there is still
potential to harm the former client; in
cases of potential exploitation and /or
harm, the counselor aveids entering
into such an interaction or relationship.

A.5.d. Friends or Family
Members
Counselors are prohibited from engaging
in counseling relationships with friends
or family members with whom they have

an inability to remain objective,

A.5.e. Personal Virtual
Relationships With
Current Clients

Counselors are prohibited from
engaging in a personal virtual re-
lationship with individuals with
whom they have a current counseling
relationship (e.g., through soecial and
other media).

A.6. Managing and
Maintaining Boundaries
and Professional
Relationships

A.b.a. Previous Relationships
Counselors consider the risks and
bkenefits of accepting as clients those
with whom they have had a previous
relationship. Tﬁese potential clients
may include individuals with whom
the counselor has had a casual, distant,
or past relationship. Examples include
mutual or past membership in a pro-
fessional association, organization, or
community. When counselors accept
these clients, they take appropriate pro-
fessional precautions such as informed
consent, consultation, supervision, and
documentation to ensure that judgment
is not impaired and no exploitation
OCCUTS.

A.6.b. Extending Counseli
I]nundal:iﬁe-s e
Counselors consider the risks and
benefits of extending current counsel-
ing, relationships beyond conventional
parameters, Examples include attend-
ing a client’s formal ceremony (eg., a
wedding /commitment ceremony or
graduation), purchasing a service or
product provided by a client (excepting
unrestricted bartering), and visiting a cli-
ent’s ill family member in the hospital. In
extending these boundaries, counselors
take appropriate professional precau-
tions such as informed consent, consul-
tation, supervision, and documentation
to ensure that judgment is not impaired

and no harm occurs.

Acb.c. Documenting Boundary
Extensions
If counselors extend boundaries as
described in Af.a. and A6b., they
must officially document, prior to the
interaction (when teasible), the rationale
for such an interaction, the potential
benefit, and anticipated consequences
for the client or former client and other
individuals significantly involved with
the client or former client. When un-
intentional harm oecurs o the client
or former client, or to an individual
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significantly involved with the client
of tormer client, the counselor must
show evidence of an attempt to remedy
such harm.

A.b.d. Role Changes in the

Professional Relationship
When counselors change a role from
the original or most recent contracted
relationship, they obtain informed
consent from the client and explain the
client’s right to refuse services related
to the change. Examples of role changes
include, but are not limited to

1. changing from individual to re-
lationship or family counseling,
OF Vide Vers;

L changing from an evaluative
role to a therapeutic role, or vice
versa; and

3 changing from a counselor to a
mediator role, or vice versa.

Clients must be fully informed of
any anticipated consequences (e,

financial, legal, personal, therapeutic)
of counselor role changes.

A.b.e. Nonprofessional
Interactions
or Relationships (Other
Than Sexual or Romantic
Interactions or
Relationships)
Counselors avoid entering into non-
professional relationships with former
clients, their romantic partners, or their
family members when the interaction is
potentially harmful to the client. This
applies to both in-person and electronic
irﬂr-;ra-:th:ns or relationships.

A.7. Roles and Relationships
at Individual, Group,
Institutional, and
Societal Levels

A7.a. Advocacy

When appropriate, counselors advocate
at individual, group, institutional, and
societal levels to address potential bar-
riers and obstacles that inhibit access
and for the growth and development
of clients,

A.7.b. Confidentiality and
Advocacy

Counselors obtain dient consent prior
to engaging in advocacy efforts on be-
half of an identifiable client to improve
the provision of services and to work
toward removal of systemic barriers
or obstacles that inhibit client access,
growth, and development.



A.8. Multiple Clients

When a counselor agrees to provide
counseling services to two or more
persons who have a relationship, the
counselor clarifies at the outset which
person or persons are clients and the
nature of the relationships the counselor
will have with each involved person. If
it becomes apparent that the counselor
may be called upon to perform poten-
tially conflicting roles, the counselor will
clarify, adjust, or withdraw from roles

appropriately.
A.9. Group Work

Ad.a. Screening

Counselors screen prospective group
counseling /therapy participants. To
the extent possible, counselors select
members whose needs and goals are
compatible with the goals of the group,
whao will not im e the group

and whose well-being will not Eejeap-
ardized by the group experience.

A9.b. Protecting Clients
In a group setting, counselors take rea-
sonable precautions to protect clients
from physical, emotional, or psychologi-
cal trauma.

A.10. Fees and Business
Practices
A10.a. Self-Referral
Counselors working in an organization
(e.g., school, agency, institution) that
provides counseling services do not
refer clients to their private practice
unless the policies of a particular onga-
nization make explicit provisions for
self-referrals. In such instances, the cli-
ents must be informed of other options
open to them should they seek private
counseling services.

A10b. Unacceptable Business
Practices
Counselors do not participate in fee
splitting, nor do they give or receive
commissions, rebates, or any other form
of remuneration when referring clients
for professional services,

A10.c. Establishing Fees
In establishing fees for professional
counseling services, counselors con-
sider the financial status of clients and
locality. If a counselor’s usual fees cre-
ate undue hardship for the client, the
counselor may adjust fees, when legally
permissible, or assist the client in locat-
ing comparable, affordable services.

A0.d. Nonpayment of Fees

If counselors intend to use collection
agencies or take legal measures o col-

bect fees from clients who do not pay for
services as agreed upon, they include
such information in their informed
consent documents and also inform
clients in a timely fashion of intended
actions and offer clients the opportunity
to make payment.

A0.e. Bartering

Counselors may barter only if the bar-
tering does not result in exploitation
or harm, if the client requests it, and
if such arrangements are an accepled
practice among professionals in the
community. Counselors consider the
cultural implications of bartering and
discuss relevant concerns with clients
and document such agreements in a
clear written contract.

A.10.4. Receiving Gifts
Counselors understand the challenges
of accepting gifts from clients and rec-
agnize that in some cultures, small gifts
are a token of respect and gratitude,
When determining whether to aceept
a gift from clients, counselors take into
account the therapeutic relationship, the
monetary value of the gift, the client’s
motivation for giving the gift, and the
counselor s motivation for wanting to
accept or decline the gift.

A.11. Termination and
Referral

Adla. Cumlaeterm Within

Termination and Referral

If counselors lack the competence to
b of professional assistance to clients,
they avoid entering or continuing
counseling relationships. Counselors
are knowledgeable about culturally and
clinically appropriate referral resources
and suggest these alternatives, If clients
dlescline the sugpested referrals, counsel-
ors discontinue the relationship.

AJLb. Values Within

Termination and Referral
Counselors refrain from referring pro-
spective and current clients based solely
on the counselor’s personally held val-
ues, attitudes, beliefs, and behaviors.
Counselors respect the diversity of
clients and seck training in areas in
which they ane at risk of imposing their
values onto clients, especially when the
counselor's values are inconsistent with
the client’s goals or are discriminatory
im nature.

ALc. Appropriate Termination
Counselors terminate a counseling re-
laticnship when it becomes reasonably
apparent that the elient mo longer nesds
assistance, is not likely to benefit, or is

School Counseling Practicum and Internship Handbook 56 |P a g e

being harmed by continued counseling,
Counselors may terminate counseling
when in jeopardy of harm by the client
or by another person with whom the oli-
ent hasa relationship, or when clients do
not pay fees as agreed upon. Counselors.
provide pretermination counseing and
recommend other service providers
when necessary.

Alld A riate Transfer of
Sepices

When counselors transfer or refer clients
to other practitioners, they ensure that
appropriate clinical and administra-
tive processes are completed and open
communication is maintained with both
clients and practitioners.

A2, Abandonment and

Client Neglect
Counselors do not abandon or neglect
clients in counseling, Counselors assist in
making appropriate arrangements for the
continuation of treatment, when neces-
sary, during interruptions such as vaca-
tions, illness, and following termination.

Section B

Confidentiality
and Privacy

Introduction

Counselors recognize that trust is a cor-
nerstone of the counseling relationship.
Counselors aspire to earn the trust of oli-
ents by creating an ongoing partnership,
establishing and upholding appropriate
boundaries, and maintaining confi-
dentiality. Counselors communicate
the parameters of confidentiality in a
culturally competent manner.

B.1. Respecting Client Rights

B.1.a. Multicultural/Diversity

Considerations
Counselors maintain awaneness and sen-
sitivity regarding cultural meanings of
confidentiality and privacy. Counselors
respect differing views toward disclosure
of information. Counselors hold ongoe-
ing discussions with clients as to how,
when, and with whom information is
o be shared.

B.1.b. Respect for Privacy
Counselors respect the privacy of
prospective and current clients. Coun-
selors request private information from
clients only when it is beneficial to the

counseling process,



B.l.c. Respect for
Cmmnﬁality
Counselors protect the confidential
information of prospective and current
clients, Counselors disclose information
only with appropriate consent or with
sound legal or ethical justification.

B.1.d. Explanation of
Limitations
At initiation and throughout the counsel-
ing process, counselors inform clients of
the limitations of confidentiality and seek
to identify situations in which confiden-
tiality must be breached.

B.2. Exceptions

B.2.a. Serious and Foreseeable
Harm and Legal
Requirements

The general requirement that counsel-
ors keep information confidential does
not apply when disclosure is requined
to protect clients or identified others
from serious and foreseeable harm or
when legal requirements demand that
confidential information must be re-
vealed. Counselors consult with other
professionals when in doubt as 1o the
validity of an exception. Additional
considerations apply when addressing
end-of-life issues.

B.2.b. Confidentiality Regardi

End-of-Life chisiguam e
Counselors who provide services to
terminally ill individuals who are con-
sidering hastening their own deaths have
the option to maintain confidentiality,
depending on applicable laws and the
specific circumstances of the situation
and after seeking consultation or super-
vision from appropriate professional and

legal parties.

B.2.c. Contagious, Life-
Threatening Diseases

When clients disclose that they have a
disease commonly known to be both
communicable and life threatening,
counselors may be justified in disclos-
ing information to identifiable third
parties, if the parties are known to be
at seriows and foresecable risk of con-
tracting the disease. Prior to making a
disclosure, counselors assess the intent
of clients to inform the third parties
about their disease or to engage in
any behaviors that may be harmiul o
an identifiable third party. Counselors
adhere to relevant state laws concern-
ing disclosure about disease status.

B.2.d. Court-Ordered Disclosure
When ordered by a court to release
confidential or privileged information

without a client’s permission, coun-
selors sewk bo obtain written, informed
consent from the client or take steps to
prohibit the disclosure or have it limited
as narrowly as possible because of po-
tential harm to the client or counseling
redationship.

B.2.e. Minimal Disclosure

To the extent possible, clients are
informed before confidential infor-
mation is disclosed and are involved
in the disclosure decision-making
process. When circumstances require
the disclosure of confidential infor-
mation, only essential information
is revealed.

B.3. Information Shared
With Others

B.3.a. Subordinates
Counselors make every effort to ensure
that privacy and confidentiality of
clients are maintained by subordi-
nates, including employees, supervisees,
students, clerical assistants, and
volunteers,

B.3.b. Interdisciplinary Teams
When services provided to the client
involve participation by an interdisci-
plinary or treatment team, the client
wiill be: informed of the team’s existence
and composition, information being
shared, and the purposes of sharing
such information.

B.3.c. Confidential Settings
Counselors discuss confidential infor-
mation only in settings in which they
can reasonably ensure client privacy.

B.3.d. Third-Party Payers
Counselors disclose information to
third-party payers only when clients
have authorized such disclosure,

Bie. Transmitting Confidential
Information
Counselors take precautions to ensure
the confidentiality of all information
transmitted through the use of any
i um.

B.3.f. Deceased Clients
Counselors protect the confidentiality
of deceased clients, consistent with le-
gal requirements and the documented
preferences of the client.

B.4. Groups and Families
B.4.a. Group Work

In group work, counselors clearly
explain the importance and param-
eters of confidentiality for the specific
Froup.
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B.4.b. Couples and Family
Counseling

In couphes and family counseling, coun-
selors clearly define who is considered
“the client” and discuss expectations and
limitations of confidentiality. Counselors
.-H:mrmmn and d:'ll;nwroxn writing
s among, all in {am
mmwkiﬂhljty of i

tion. In the absence of an agresment fo the
contrary, the couple or family is considensd
to be the client.

B.5. Clients Lacking Capacity
to Give Informed

Consent

B.5.a. Responsibility to Clients
When counseling minor clients or adult
clients who lack the capacity to give
voluntary, informed consent, counselors
protect the confidentiality of informa-
tion received-—in any medium-—in the
counseling relationship as specified by
federal and state laws, written policies,
and applicable ethical standards.

B.5.b. E ibility to Parents
| Guardians

Cm.lnselors inform parents and legal
guardians about the role of counselors
and the confidential nature of the coun-
seling relationship, consistent with cur-
rent legal and custodial arrangements.
Counselors are sensitive o the cultural
diversity of families and respect the
inherent rights and responsibilities of
parents /guardians regarding the wel-
fare of their children /charges according
to law. Counselors work to establish,
as appropriate, collaborative relation-
ships with parents/guardians to best
serve clients.

B.5.c. Release of Confidential
Information
When counseling minor clients or
adult clients who lack the capacity
to give voluntary consent to release
confidential information, counselors
seek permission from an appropriate
third party to disclose information.
In surﬁ instances, counselors inform
clients consistent with their level of
understanding and take appropriate
measures to safeguard client confi-

dentiality.

B.6. Records and
Documentation
B.f.a. Creating and Maintaini
Records and [hcumgm
Counselors create and maintain records

and documentation necessary for ren-
dering professional services,



B.6ob. Confidentiality of Records
and Documentation
Counselors ensure that records and
documentation kept inany medium ane
secure and that only authorized persons

have access to them.

B.6.c. Permission to Record

Counselors obtain permission from cli-
ents prior o recording sessions through
electronic or other means.

B.6.d. Permission to Observe
Counselors oblain permission from eli-
ents prior o allowing any person o ob-
serve counseling sessions, review session
transcripts, or view recordings of sessions
with supervisors, faculty, peers, or others
within the training environment.

B.o.e. Client Access
Counselors provide reasonable acoess
to records and copies of records when
requested by competent clients. Coun-
selors limit the access of clients to their
records, or portions of thelr records,
only when there is compelling evidence
that such aceess would cause harm o
the client. Counselors document the
request of clients and the rationale for
withholding some or all of the records
in the files of clients, In situations
involving multiple clients, counselors
provide indivJJ‘u-.iI clients with only
those parts of records that relate directly
to theemn and dio not include confidential
information related to any other client.

B.o.f. Assistance With Records
When clients request access o thelr re-
cords, counselors provide assistance and
consultation in interpreting counseling
recornds,

B.6.g. Disclosure or Transfer
Unless exceptions to confidentiality
exist, counselors obtain writhen permis-
sion from clients to disclose or transfer
records to legitimate third parties, Steps
are taken to ensure that receivers of
counseling records are sensitive to their
confidential nature,

B.6.h. Storage and Disposal
After Termination
Counselors store records following ter-
mination of services o ensure reasonable
future access, maintain records in ac-
corckance with federal and state laws and
startutes such as licemsume kows and policies
governing records, and dispose of client
records and other sensitive materials in a
manmner that protects client confidentiality.
Counselors nmy careful discretion and
deliberation before destroying records
ek iy bre neecle] by o conrt of L, such
as notes on child abuse, suickde, sexial

harassment, or violenoe,

B.6.i. Reasonable Precautions
Counselors take reasonable precautions
to protect client confidentiality in the
event of the counselor’s termination of
practice, incapacity, or death and ap-
point a records custodian when identi-
fied as appropriate,

B.7. Case Consultation
B.7.a. Respect for Privacy

Information shared in a consulting
relationship is discussed for profes-
siomal purposes only. Written and oral
reports present only data germane to the
purposes of the consultation, and every
effort is made to protect client identity
and to avoid undue invasion of privacy.

B.7.b. Disclosure of
Confidential Information

When consulting with colleagues,
counselors do not disclose confidential
information that reasonably could lead
toy the identification of a client or other
person or organization with whom they
have a confidential relationship unless
they have obtained the prior consent
of the person or organization or the
diselosure cannol be avolded. They
disclose information only to the extent
necessary boachieve the purposes of the
consultation.

Section C

Professional
Responsibility

Introduction

Counselors aspire to open, honest,
and accurabe communication in deal-
ing with the public and other profes-
sionals. Counselors facilitate access to
counseling, services, and they practice
in a nondiscriminatory manner within
the boundaries of professional and
personal competence; they also have
a responsibility to abide by the ACA
Code of Ethics. Counselors actively
participate in local, state, and national
associations that foster the develop-
ment and improvement of counseling,
Counselors are expected o advocate
to promote changes at the individual,
group, institutional, and societal lev-
els that improve the quality of life for
individuals and groups and remove
potential barriers to the provision or
access of appropriate services being of-
fered, Counselors have a responsibility
to the public o engage in counseling

practices that are based on rigorouws re-

search methodologies. Counselors are
encouraged to contribute to society by
devoting a portion of their professional
activity to services for which there is
little or no financial return (pro bono
publico). In addition, counselors engage
in self-care activities o maintain and
promote thisir ovwn emotional, physical,
mental, and spiritual well-being to best
meet their professional responsibilities.

C.1. Knowledge of and
Compliance With
Standards

Counselors have a responsibility to
readd, understand, and follow the ACA
Covde of Ethics and adhere to applicable
lavws and regulations.

C.2. Professional Competence

C.2.a. Boundaries of
Competence

Counselors practice only within the
boundaries of their competence, based
on their education, training, super-
vised experience, state and national
professional credentials, and appropri-
ate professional experience. Whereas
multicultural counseling competency is
rexjuired across all counseling specialties,
counselors gain knowledge, personal
awareness, sensitivity, dispositions, and
skills pertinent to being a culturally
competent counselor in working with a
diverse client population.

C.2.b. New Specialty Areas
of Practice

Counselors practice in specialty areas
new to them only after appropriate
education, training, and supervised
experience. While developing skills
in new specialty areas, counselors
take steps o ensure the competence
of their work and protect others from
possible harm.

C.2.c. Qualified for Employment
Counselors accept employment only
for positions for which they are quali-
fied given their education, training,
supervised experience, state and
national professional credentials, and
appropriate professional experience.
Counselors hire for professional coun-
seling positions only individuals who
are qualified and competent for those
positions.

C.2.d. Monitor Effectiveness
Counsedors contimually monitor thedreffec-
tiveness as professionals and take steps o
improve when necessary, Counselors take
reasonable steps o seek peer supervision
tor evaluate their efficacy as counselors,
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C.2.e. Consultations on

Ethical Obligations
Counselors take reasonable steps to
consult with other counselors, the
ACA Ethics and Professional Standards
Department, or related professionals
when they have questions regarding
their ethical obligations or professional
prachice.

C.2.I Continuing Education
Counselors recognize the need for con-
tinuing education to acquire and main-
tain a reasonable level of awareness
of current scientific and professional
information in their fields of activity
Counselors maintain their competence
in the skills they use, are open o new
procedures, and remain informed re-
“ﬁl‘dil’lﬂ best pr..h:"l.'u'ﬂ fivr worki ng with
diverse populations,

C.2.p. Impairment

Counselors monitor themselves tor
signs of impairment from their own
physical, mental, or emotional problems
and refrain from offering or providing
ﬁnmhmh:ml services when impained,
ey seek assdstance for problems that
reach the level of prolessional impair-
ment, and, i necessary, they limit,
suspend, or termina be their professional
responsibilities until it is determined
that they may safely resume their
work, Counselors assist colleagues or
supervisors in recognizing their own
professional impairment and provide
consultation and assistance when war-
ranted with colleagues or supervisors
showing signs of impairment and
intervens as appropriate to prevent
imminent harm to clients,

C.2.h. Counselor Incapacitation,
Death, Retirement, or
Termination of Practice

Counselors prepare a plan for the trans-
fer of clients and the dissemination of
records to an identified colleague or
records custodian in the case of the
counselor’s incapacitation, death, retine-
ment, or termination of practice,

C.3. Advertising and
Soliciting Clients

C.3.a. Accurate Advertising
When advertising or otherwise rep-
resenting their services o the public,
counselors identify their credentials
in an accurate manner that is not false,
misleading, deceptive, or traudulent.

C.A.b. Testimonials
Counselors who use testimonials do
not solicit them from current clients,
former clients, or any other persons whio

may be vulnerable o undue influence.,
Counselors discuss with clients the
implications of and obtain permission
for the use of any testimondal.

C.A3.c. Statements by Others
When feasible, counselors make reason-
able efforts to ensure that statements
made by others about them or about
the counseling profession are accurate,

Ca.d. Recruiting Through
Employment
Counselors do not use their places of
employment or institutional affiliation to
recruit clients, supervisors, or consultees
for thedr private practices,

CA.e. Products and Training
Advertisements
Counselors who develop products
related to their profession or conduct
workshops or training events ensure
that the advertisements concerning
these products or events are accurate
and disclose adequate information for
consumers o make informed choboes,

CAF Promoting to Those Served
Counselors do not use counseling,
teaching, training, or supervisory rela-
tionships o promote their products or
training events in a manner that is de-
ceptive or would exert undue influence
on individuals who may be vulnerable,
However, counselor educators may
adopt textbooks they have authored for

instructional purposes.

CA4. Professional Qualifications

C.d.a. Accurate Representation
Counselors claim or imply only profes-
sional qualifications actually completed
and correct any known misrepresenta-
tions of their qualifications by others.
Counselors truthfully represent the qual-
ifications of their !eﬂhmlmllmti
Counselors clearly distinguish between
paid and voluntesr work experience
aned accurntely describe their continuing
education and specialized training.

Ca.b. Credentials
Counselors claim only licenses.or certifica-
tions that are curnent and in good standing,

C..c. Educational Degrees
Counselors clearly differentiate be-
tween earmed and honorary degrees,

Cad. lmplying Doctoral-Level
Competence
Counselors clearly state their highest
earned degree in counseling or a closely
related field. Counselors lj.:'l not imply
doctoral-level com e when pos-
sessing a master’'s degree in counseling
or a related feld by referring to them-
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selves as “Dr” in a counseling context
when thedr doctorabe is not in counsel-
ing or a related field. Counselors do not
use “ABD” (all but dissertation) or other
such terms to imply competency.

C.4.e. Accreditation Status
Counselors accurately represent the
accreditation status of their degres pro-
gram and college /university.

C.AL Professional Membership
Counselors clearly differentiate between
current, active memberships and former
memberships in associations. Members
of ACA must clearly differentiate be-
tween professional membership, which
implies. the possession of at least a mas-
ber’s degree in counseling, and regular
membership, which is open to indi-
viduals whiose interests and activities an
consistent with those of ACA but are not
qualified for professional membership.

C.5. Nondiscrimination
Counselors do not condone or engage

in discriminutiunlxir:t prospective or

current clients, st , employers, su-
pervisess, or research participants based
o age, eulbure, cﬂ&ﬂﬁ:: ethnicity, race,

religion /spirituality, gender, gender
identity, sexual orientation, marital/
partnership stabus, language preference,
socioeconomic status, immigration
status, or any basis proscribed by law.

C.6. Public Responsibility

C.b.a, Sexual Harassment
Coumnsedons do not engage in oF condone
sexual harassment. Sexual harassment
can consist of a single intense or severe act,
or multiple persistent or pervasive acts,

C.6.b. Reports to Third Parties
Counselors are accurate, honest, and
abpective in reporting their professional
activities and judgments to appropriate
third parties, including courts, health
insurance companies, those who are
the recipients of evaluation reports,
anid others.

C.6.c. Media Presentations

When counselors provide advice or com-
ment by means of public lectures, dem-
enstrations, racdioor tebeyision rmﬁr.mu,
recordings, technology-based applica-
tions, printed articles, madled material,
or other media, they take reasonable
precautions bo ensune that

1. the statements are based on ap-
pmﬁrluh- professional counsel-
ing literature and practice,

2 the statements are otherwise
consistent with the ACA Code of
Ethics, and



A the reciplents of the information
are pob encouragged to infer that a
professional counseling relation-
ship has been established.

C.had, Exploitation of Others
Counselors do not exploit others in their
prrofesstonal relationships.

C.boe. Contributi
Public Goo
{(Pro Bono Publico)
Counselors make a reasonable effort
to provide services to the publie for
which there is little or no financial
return {e.g., speaking o groups, shar-
ing, professional information, offering
reduced fees).

C.7. Treatment Modalities

C.7.a. Scientific Basis for
Treatment
When provicling services, counselors use
techinbgues/ procedures Smodalities that
are grounded in theory and for have an
empirical or sclentific foundation.

C.7.b. Development and
Innovation
When counselors use developing or
innovative techniques/ procedures /
modalities, they explain the potential
risks, benefits, and ethical considerations
of using such technigues/ procedunes/
malalities. Counselors work o minimize
any potential risks or harm when using
e teehmbopues / proceclums fmocal ithes,

C.7.c. Harmful Practices

Counseslors do not use techndgues/ pro-
cedures/ modalities when substantial
evidence suggests harm, even if such
sy boes are pegquiested.

C.8. Responsibility to
Other Professionals

C.8.a. Personal Public
Statements
When making personal statements in a
priablic conbest, counselors clarify that they
are speaking from thedr personal perspiec-
tives and that they ame not speaking on
behal ol all counselors or the profession.

- .
Section D
Relationships With
Other Professionals

o the

Introduction

Professional counselors recognize

that the quality of their interactions

with colleagues can influence the
-.I|lmlﬂy of services provided to elients.
They work to become knowledgealsle
about colleagues within and outside
the field of counseling. Counselors
develop 'liunili\'v wurtinﬂ, relation-
ships and systems of communication
with colleagues to enhance services
to clients,

D.1. Relationships With
Colleagues, Employers,
and Employees

D.1.a. Different Approaches
(‘mmwhsrh.m*nwh'-:tf:i of approaches
thiat are grounded in theory and for
have an empirical or selentific founda-
ton but may differ from their own.
Counselors acknowledge the expertise
of other professional groups and are
respectiul of their practices,

D.1.b, Forming Relationships
Counselors work to 4:1!."1'!."151'; and
strengthen relationships with col-
leagues from other disciplines to best
serve ¢lients.

D.le. Inurdlurlflimq
Teamwo

Counselors who are members of in-
terdisciplinary teams delivering mul-
tifaceted services to clients remain
focused on how o best serve clients.
They participate in and contribute o
decisions that affect the well-being of
clients by drawing on the perspectives,
virlues, and experiences of the counsel-
ing profession and those of colleagues
fromm other diseiplines,

D.1.d. Establishin

Professional and

Ethical Obligations
Counselors whio are members of inler-
disciplinary teams work logether with
team members to clarify professional
and ethical obligations of the leam as
a whole and of its individual members.
When a team decision raises ethical
concerns, counsalors first attempt to
resolve the concern within the team.
It they cannot reach resolution among
b I'Il'l"l'llhl"rlll, l'{?lll'l!ﬂ"lﬂ‘rﬂl Fl‘urHLIl.'
other avenues to address their concerns
consistent with client well-being,

D.1.e. Confidentiality

When counselors are required by law,
institutional policy, or rtl'r.mnﬁmry
clrcumstances to serve in mone than one
role in judiclal or administrative pro-
ceedings, they clarify role expectations
and the parameters of confidentiality
with their colleagues,

D.LE Personnel Selection and

Assignment

When counselors are in a position

requiring personnel selection and for

assigning of responsibilities to others,

they select competent staff and assign

responsdbilities compatible with their

skills and experiences.,

D1.g. Employer Policies
The acceptance of employment in an
agency or institution implies that counsel-
oFs are in agrevmaent wllhni:;mﬂ'falpﬂ-
ches and principles. Counselors strive 1o
reach agreement with employers regard-
ing mu?ﬂ.ubh- standards of client cane
and professional conduct that allow for
changes in institutional policy conducive
tor the growth and development of clients,

2.1.h. Negative Conditions
Counselors alert their employers of inap-
propriate policies aned practices. They
attempt to effect changes in such policies
or procedunes through constructive action

within the organization. When such poli-
ches e pobentially disruptive or damaging
for clients or may limit the effectiveness of

servioes proviced and change cannot be af -
fected, counselons take appropriate further
action. Such action may include referral 1o
appropriate certification, accneditation, or
stabe licensure organtzathons, or voluntary
termination of employment.

2.1.i. Protection From
Punitive Action
Counselors do not harass a colleague
or employes or dismiss an employes
who has acted in a responsible and
ethical manner to expose inappropriate
employer policies or practices.

D.2. Provision of
Consultation Services

D.2.a. Consultant Competency
Counselors take reasonable steps to
ensure that they have the appropri-
ate resources and competencies when
providing consultation services. Coun-
selors provide appropriate referral
resources when requested or needied.

D.2.b. Informed Consent in
Formal Consultation
When providing formal consultation
servioes, cotmselors have an obligation o
review, in writing and verbally, the rghts
and responsibilities of both counselors
and consultees, Counselors use clear
and understandable lainguage to inform
all parties involved about the purpose
of the services o be provided, relevant
costs, potential risks and benefits, and
the limits of confidentiality.
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Section E

Evaluation, Assessment,
and Interpretation

Introduction

Counselors use assessment as one com-
ponwent of thae counseling, Jrrocess, takin
into account the ellents” personal anc
cultural context. Counselors promote the
well-being of individual clients or groups
of clients by developing and using a
propriate educational, mental health,
paychological, and carcer assessments,

E.1. General

E.1.a. Assessment

The primary purpose of educational,
mental health, psychological, and career
asseasment is to gather information
regarding the client for a variety of
purposes, including, but not limited
to, client decision making, treatment
planning, and forensic procesdings. As-
sessment may include both qualitative
and quantiative methodologies.

E.1.b. Client Wel fare

Counselors do not misuse assessment
results and interpretations, and they
take reasonable steps bo prevent others
from misusing the information pro-
vided, They respect the client’s right
t0r knowy the results, the interpretations
made, and the bases for counselors’
conclusions and recommendations,

E.2. Competence to Use and
Interpret Assessment
Instruments

E.2.a. Limits of Competence
Commnselors use only those testing and as-
sessrmenl seryioes forwhich they have been
trained anc are competent, Counselors
usiing technology-assisted test Inhn'{:tt'l-
tions are trained in the construct being,
miessured and the specific instrument
bwingg, wsesd price to using its technology-
based aiprplication. Counselors ke reason-
abde measures o ensure the proper use of
assessrwent teehnkgues by persons under
thesir supervision,

E.2.b. Appropriate Use
Counselors are responsible for the
appropriate application, scoring, inter-
pretation, and use of assessment instru-
mments relevant to the needs of the clent,
whether they seore and interpret such
aasessments themselves or use bechnol-
agy or other services,

E2.e. Decisions Based on
Results
Counselors responsible for decisions
involving individuals o policies that ane
based on assessment results have a thor-
ough understanding of psychometrics.

E.3. Informed Consent
in Assessment

E.3.a. Explanation te Clients
Prior to assessment, counselors explain
the nature and purposes of assessment
and the specific use of resulls by po-
tential recipients. The explanation will
b given in terms and language that
the client {or other legally authorized
person on behall of the client) can
understand,

EA.b. Recipients of Results
Counselors consider the client’s and /
or examinee’s wellare, explicit under-
standings, and prior agreements in de-
termining who receives the assessment
results. Counselors include accurate
and appropriate interpretations with
any release of individual or group as-

sessment resulis,

E.4. Release of Data to
Qualified Personnel

Counselors release assessment data in
which the client is identified only with
the consent of e elient or the client’s
legal representative. Such data are
released only to persons recognized
by counselors as qualified o interpret
the data.

E.5. Diagnosis of
Mental Disorders

E5.a. Proper Diagnosis
Counselors take special care to provide
proper diagnosis of mental disorders.
Assesament techniques (including
prersonal inberviews) used o determine
client care (e.g., locus of treatment, type
of treatment, recommended follow-up)
are carefully selected and appropri-
ately used.

E5.b. Cultural Sensitivity
Counselors recognize that culture
affects the manner in which clients’
problems are defined and experienced,
Clients" socioeconomic and cultural
experiences are considered when diag-
nosing mental diserders.

E5.c. Historical and Social
Prejudices in the
Diagnosis of Pathology

Counselors mecognize historical and so-
clal prejudices in the misdiagnosis and
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pathologizing of certain individuals and
groups and strive o become aware of
and address such biases in themselves
or others,

E.5.d. Refraining From
Diagnosis

Counselors may refrain from making
and/or reporting a diagnosis if t
belivve thn':‘il w?f;ld uufem'mrm hmr:g
client or others. Counselors carefully
consider both the positive and negative
implications of a diagnosis.

E.6. Instrument Selection

E.6.a. Appropriateness of
Instruments

Counselors carefully consider the
validity, reliability, psychometrie limi-
tations, and appropriateness of instru-
menits when selecting assessments and,
when possible, use multiple forms of
assessment, data, and /or instruments
in forming conclusions, diagnoses, or
recommendations.

E.6.b. Referral Information
If a client is referred to a third party
for assessment, the counselor provides
specific referral questions and suf-
ficient obpective data about the client
to ensure that appropriate assessment
instruments are utilized,

E.7. Conditions of
Assessment
Administration

E.7.a. Administration
Conditions

Counselors administer assessments
under the same conditions that were
established in their standardization.
Wheen assessments are not administened
under standard conditions, as may be
necessary o accommaodate clients with
disabilities, or when unusual behavior
or irregulan tes oecur during the admin-
istration, those conditions are noted in
interpretation, and the results may be
designated as invalid or of question-
able validity.

E.7.b. Provision of Favorable
Conditions
Counselors provide an appropriate
environment for the administration
of assessments (eg., privacy, comfort,
freedom Trom distraction).

E.7.c. Technological
Administration
Counselors ensure that technologi-
cally administered assessments func-
tion propery and provide clients with
accurale results.



E7.d. Unsupervised
Assessments
Unless the assessment instrument is
designed, intended, and validated for
sell-administration and for scoring,
eounselors do not permit unsuperyised
s,

E.B. Multicultural Issues/

Diversity in Assessment
Counselors select and use with cau-
ton assessment technigues normaed
on populations other than that of the
client. Counselors recognize the effects
of age, color, culture, disability, ethnic
group, gender, race, language pref-
erence, religion, spirituality, sexual
arfentation, and secioeconomic status
on test administration and inberpre-
tation, and they place test results in
proper perspective with other relevant
factors.

E9. Scoring and Interpretation

of Assessments
E.9.a. Reporting

When counselors report assessment re-
sults, they consider the client’s personal
and cultural background, the level of
thee client’s understanding of the results,
and the impact of the results on the
client. In reporting assessment results,
courselors indicate reservations that
exist regarding validity or reliability
due to eircumstances of the assesament
of inappropriateness of the norms for
thie rerson testied,

E9.b. Instruments With
Insufficient Empirical
Data
Counselors exercise caution when
interpreting the results of instruments
not having sufficient empirical data o
support respondent results. The specific
purposes for the use of such instruments
are stated explicitly to the examines,
Counselors quality any conclusions, di-
agnoses, or recommendations made that
are based on assessments or instruments

with questionable validity or reliability.

Ed.c. Assessment Services
Counselors who provide assessment,
seoring, and interpretation services o
support the assessmient process confirm
the validity of such interpretations,
They accurately deseribe the {purp«w,
norms, validity, reliability, and applica-
tions of the procedunes and any special
qualifications applicable to their use
At all times, counselors maintain their
ethical responsibility to those being
assessed,

E.10. Assessment Security
Counselors maintain the integrity
and security of tests and assessments
consistent with legal and contractual
obligations. Counselors do not appro-
priate, reproduce, or modify published
assessments or parts thereol without
acknowledgment and permission from
the publisher.

E.11. Obsolete Assessment
and Outdated Results

Counselors do not use data or results
from assessments that are obsolete or
oubdated for the current purpose (eg.,
noncurmrent versions of assessments
instruments). Counselors make every
effort to prevent the misuse of chsolete
miensures and assessment data by others.

E.12. Assessment

Construction
Counselors use established scientific
procedures, relevant standards, and
current professional knowledge for
assessment design in the development,
publication, nngnu tilization of assess-
ment bechnigques.

E.13. Forensic Evaluation:
Evaluation for

Legal Proceedings

E13.a. Primary Obligations
When providing lorensic evaluations,
the primary obligation of counselors is
to produce objective findings that can be

ntiated based on information and
techniques appropriate to the evalua-
tion, which may include examination of
the individual and for review of reconds.
Counselors form professional opinions
based on their professional knowledge
and expertise that can be supported
by the data gathered in evaluations.
Counselors define the limits of their
reparts or testimony, especially when
an examination of the individual has
not been conducted.

E13.b. Consent for Evaluation
Individuals being evaluated are in-
formae in writing that the relationship
is for the purposes of an evaluation and
is not therapeutic in nature, and enti-
Hes or individuals who will receive the
evaluation report are identified. Coun-
selors who perform forensic evalua-
tions obtain written consent from those
being, evaluated or from their legal
representative unless a court orders
evaluations o be conducted without
the written consent of the individuals
being evaluated. When children or
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adults who lack the eapacity to give
voluntary consent are being evaluated,
informed written consent is obtained
from a parent or guardian.

E.13.c. Client Evaluation
Prohibited
Counselors do not evaluate current or
former clients, clients” romantic partners,
or clients” family members for forensic
purposes, Counselors do not counsel
individuals they are evaluating,

E.13.d. Avoid Potentially

Harmful Relationships
Counselors who provide forensic
evaluations avoid potentially harmiful
professional or personal relationships
with family members, romantie part-
maers, and close friends of individuals
they are evaluating or have evaluated
in the past.

Section F

Supervision, Training,
and Teaching

Introduction

Counselor supervisors, trainers, and
educators aspire to foster meaningful
and respectful professional relation-
ships and to maintain appropriate
boundaries with supervisees and
students in both face-to-face and elec-
tronic formats. They have theoretical
and pedagogical foundations for their
work; have knowledge of supervision
models; and aim 1o fair, accurate,
and honest in their assessments of
Col ars, students, and supervisees,

E1. Counselor Supervision
and Client Welfare

Fl.a. Client Welfare

A primary obligation of counseling
supervisors is to monitor the services
provided by supervisees. Counseling
supervisors monitor client wel fare and
supervisee performance and profes-
sional development. To fulfill these
obligations, supervisors meet regularly
with supervisees to review the super-
visees” work and help them become
prepared to serve a range of diverse
clients. Supervisees have a responsibil-
ity to understand and follow the ACA
Cinle of Ethics.

FE.b. Counselor Credentials
Counseling supervisors work to ensure
that supervisess communicate their



ualifications to render services to their
clienks,

Fle. Informed Consent and
Client Rights

Supervisors make superyisees aware of
client rights, including the protection
of client privacy and confidentiality in
the counseling relationship. Supervis-
ees provide clients with professional
disclosure information and inform
them of how the supervision process
influences the limits of confidential-
ity. Supervisees make clients aware of
who will have aceess to records of the
counseling relationship and how these
records will be stored, transmitted, or
otherwise reviewed.

F.2. Counselor Supervision
Competence

F.2.a. Supervisor Preparation
Prior to offering supervision services,
counselors are trained in supervision
methods and techniques. Counselors
who offer supervision services regularly
pursue continuing education activities,
inelucing both counseling and supervi-
sion bopics and skills,

F2.b. Multicultural Issues/
Diversity in Supervision
Counseling supervisors ane awareof and
address the role of multicultiralism /
diversity in the supervisory relationship.

F2.c. Online Supervision

When using technology in supervision,
counselor supervisors are competent in
the use of those techiologies, Supervi-
sors take the necessary precautions
to protect the confidentiality of all
information transmitted through any
electronic means.

E3. Supervisory Relationship

F3.a. Extending Conventional
Supervisory Relationships
Counseling supervisors clearly define
and maintain ethical professional,
personal, and social relationships with
their supervisees, Supervisors con-
sider the risks and benefits of extend-
ing current supervisory relationships
in any form beyond conventional
parameters. Inextending these bound-
aries, supervisors take appropriate
rofessional precautions o ensure that
degm-.-ﬂt is not impaired and that no

N OCeurs,

F3.b. Sexual Relationships
Sexual or romantic interactions or rela-
tionships with current supervisees are
prohibited. This prohibition applies o

both in-person and electronic interac-
tions or relationships.

F.3.c. Sexual Harassment
Counseling supervisors do not con-
dome or subject supervisees to sexual
harassment.

F3.d. Friends or Family
Members
Supervisors are prohibited from engag-
ing in supervisory relationships with
individuals with whom they have an
imability to remain objective.

E4. Supervisor
Responsibilities

F4.a. Informed Consent for
Supervision

Supervisors are responsible for incor-
porating, into their supervision the
principles of informed consent and
participation. Supervisors inform sii-
pervisees of the policies and procedures
to which supervisors are to adhere and
the mechanisms for due process appeal
of individual supervisor actions. The
issues unigque o the use of distance
supervision are 1o be included in the
documentation as necessary.

FAb. Eme cies and
Ahﬂul:rﬁﬂls
Supervisors establish and communi-
cale to supervisees procedures for con-
tacting su pervisors or, in their absence,
alternative on-call supervisors to assist
in handling crises.

EA.c. Standards for Supervisees
Supervisors make their supervisees
aware of professional and ethical
standards and legal responsibilities.

Edd. Termination of the
Supervisory Relationship
Supervisors or supervisees have the
:}hl to terminate the supervisory
Jationship with adequate notice. Rea-
aoms for considering termination are
discusaed, and both parties work 1o
resolve differences, en bermination
is warranted, supervisors make appro-
priate referrals to possible alternative
ﬂ-IJP!".WIHDI'B..

E5. Student and Supervisee
Responsibilities

E5.a. Ethical Responsibilities
Students and supervisees have a re-
3{:nnibi|ll}l to understand and follow
the ACA Code of Ethics. Students and
supervisees have the same obligation to
clients as those required of prolessional
counselors,
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E5.b. Impairment

Students and supervisees monitor
themselves for signs of impairment
from their own lﬁ].r:-i-.'aul. mental, or
emotional pmbl-.ms and refrain from
offering or providing professional
services when such impairment is
likely to harm a client or others. They
notity their faculty and for supervi-
sors and seek assistance for problems
that reach the level of professional
impairment, and, if necessary, they
limit, suspend, or terminate their
professional responsibilities until it
is determined that they may safely
resume their work.

F5.c. Professional Disclosure
Before providing counseling services,
students and supervisees disclose
their status as supervisees and explain
how this status affects the limits of
confidentiality. Supervisors ensure
that clients are aware of the services
rendered and the qualifications of the
students and supervisees rendering
those services. Students and super-
visees obtain client permission before
they use ani,' information concerning
the counseling relationship in the
training process.

E6. Counseling Supervision
Evaluation, Remediation,
and Endorsement

Eb.a. Evaluation
Supervisors document and provide
supervisees with ongoing feedback
regarding their performance and
schedule periodic formal evaluative
sessions ‘tﬁrnughnut the supervisory
r:-l.:llunshlp.

E6.b. Gatekeeping and
Remediation

Through initial and ongoing evalua-
tion, supervisors are aware of super-
visee limitations that might impede
performance. Supervisors assist su-
pervisees in securing remedial assis-
tance when needed. They recommend
dismissal from training programs,
applied eounseling settings, and state
or voluntary pn-h-@sk:rmhn-d-.ntial
ing processes when those supervisees
are unable to demonstrate that they
can provide competent professional
services to a range of diverse clients.
Supervisors seek consultation and
document their decisions to dismiss or
refier supervisees for assistance. They
ensure that supervisees are aware of
options available to them to address
such decisions.



Eé6.c. Counseling for
Supervisees

If supervisees request counseling, the
supervisor assists the supervisee in
identifying appropriate services, Su-
pervisors do not provide counseling
services to supervisees. Supervisors
address interpersonal competencies in
terms of the impact of these issues on
clients, the supervisory relationship,
and professional functoning,

F6.d. Endorsements

Supervisors endorse supervisees for
certification, licensure, employment,
or completion of an academic or train-
ing program only when they believe
that supervisees are qualified for the
endorsement. Regardless of qualifi-
cations, supervisors do not endorse
supervisees whom they believe to be
impaired in any way that would inter-
tere with the performance of the duties
associated with the endorsement.

E7. Responsibilities of
Counselor Educators

E7.a. Counselor Educators
Counselor educators who are respon-
sible for developing, implementing,
and supervising educational programs
are skilled as teachers and practitio-
ners. They are knowledgeable regard-
ing the ethical, legal, and regulatory
aspects of the profession; are skilled
in applying that knowledge; and
make students and supervisees aware
of their responsibilities. Whether in
traditional, hybrid, and for online
formats, counselor educators conduct
counselor education and trainin
programs in an ethical manner ans
serve as role models for professional
behavior.

E7.b. Counselor Educator
Competence

Counselors who function as counselor
educators or supervisors provide in-
struction within their areas of knowl-
edge and competence and provide
instruction based on current informa-
tion and knowledge available in the
profession. When using technology to
deliver instruction, counselor educators
develop competence in the use of the
technology.

F7.c. Infusing Multicultural
Issues/Diversity
Counselor educators infuse material
related to multiculturalism /diver-
sity into all courses and workshops
for the development of professional
counselors.

E7.d. In tion of Stud
and ?taﬂ:ice Y
In traditional, hybrid, and/or online
formats, counselor educators establish
education and traiming programs that
integrate academic study and super-
vised practice.

E7.e. Teaching Ethics
Throughout the program, counselor
educators ensure that students are
aware of the ethical responsibilities
and standards of the profession and the
ethical responsibilities of students to the
profession. Counselor educators infuse
ethical considerations throughout the
curriculum.

E7.E Use of Case Examples

The use of client, student, or supervisee
information for the purposes of case ex-
amples im a lecture or classroom setting
is permissible only when (a) the client,
student, or supervisee has reviewed the
material and agreed to its presentation
or (b} the information has been suf-
ficiently modified to obscure identity.

E7.g. Student-to-Student
Supervision and
Instruction

When students function in the role of
counselor educators or supervisors,
they understand that they have the
same ethical obligations as counselor
educalors, trainers, and supervisors,
Counselor educators make every effort
b ensure that the rights of students are
not compromised when their peers lead
experiential counseling activities in tra-
ditional, hybrid, and /or online formats
(e, counseling groups, skills classes,
clinical supervision).

E7.h. Innovative Theories and
Technigques

Counselor educators promote the use
of h'chrdquus..l'pnm ures / modalities
that are grounded in theory and for
have an empirical or scientific founda-
tion. When counselor educators discuss
developing or innovative techniques,/
procedures, modalities, they explain the
potential risks, benefits, and ethical con-
siderations of using such bechniques/
procedures modalities,

E7.i. Field Placements
Counselor educators develop clear
policies and provide direct assistance
within their training programs regard-
ing appropriate field placement and
other clinical experiences. Counselor
educators provide clearly stated roles
and responsibilities for the student or
supervisee, the sile supervisor, and the
program supervisor. They confirm that
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site supervisors are qualified to provide
supervision in the formats in which
services are provided and inform site
supervisors of their professional and
ethical responsibilities in this role.

E.8. Student Welfare

F8.a. Program Information and
Orientation

Counselor educators recognize that
program orientation is a developmen-
tal provess that begins upon students’
initial contact with the cou ar ecluca-
tion program and continues throughout
the educational and clinical training
of students. Counselor education fac-
ulty provide prospective and current
students with information about the
counselor education program s expecta-
tions, including

1. the values and ethical principles
of the profession;

2 the type and level of skill and
knowledge acquisition requined
for successful completion of the
trainingg

3 technology requirements;

4, traini nals, objectives,
a::} missmr::sf;hjm matter o

be covered;

bases for evaluation;

training components that encour-

age self-growth or self-disclosure

as part of the training process;

7. the type of supervision sethings
and requirerments of the sites for
reqquired clinical field experiences;

B. student and supervisor evalua-
tion and dismissal policies and
procedures; and

9. up-to-date employment pros-
pects for graduates.

E8.b. Student Career Advising
Counselor educators provide career
advisement for their students and make
them aware of opportunities in the feld.

EB8.c. Self-Growth Experiences
Self-growth is an expected component
of counselor education. Counselor edu-
cators are mindful of ethical principles
when they require students lo engage
in self-growth experiences. Counselor
educators and supervisors inform stu-
dents that they have a right to decide
what information will be shared or
withheld in class.

E8.d. Addressing Personal
Concerns
Counselor educators may require stu-
dents to address any personal concerns
that have the potential to affect profes-
sional comipetency.

g



F9. Evaluation and
Remediation

E9.a. Evaluation of Students
Counselor educators clearl y state fo stu-
dents, prior to and throughout the train-
ing program, the levels of competency
expected, appraisal methods, and timing
of evaluations for both didactic and clini-
eal competencies. Counselor educators
provide students with ongoing fesdback
regarding their performance throughout
the training program.

Fa.b. Limitations
Counselor educators, through ongoing,
evaluation, are aware of and address
the inability of some students to achieve
counseling competencies. Counselor

educators do the following:

1. assist students in securing reme-
dial assistance when needed,

2. seek professional consultation
and document their decision o
dismiss or refer students for
assistance, and

3. ensure that students have recourse
in a timely manner to address
decisions iring them o seek
asﬂdsmncemu d'kggnﬂs-& them and
prowidhe studhents with due process
acoording to institubional policies
and procedures.

F9.c. Counseling for Students
If students request counseling, or if
counseling services are sugpgested as
partof a remediation process, counselor
educators assist students in identifying
appropriate services.

E10. Roles and Relationships
Between Counselor
Educators and Students

E10.a. Sexual or Romantic
Relationships

Counselor educators are prohibited
from sexual or romantic interactions or
relationships with students currently
enrolled in a counseling or related pro-
gram and over whom they have power
and authority. This prohibition applies
to both in-person and electronic interac-
tions or relationships.

E10.b. Sexual Harassment
Counselor educators do not condone or

subject students to sexual harassment.

E1b.c. Relationships With
Former Students
Counselor educators are aware of the
power differential in the relationship
between faculty and students. Faculty

members discuss with former students
potential risks when they consider
engaging in social, sexual, or other in-
timate relationships.

E10.d. Nonacademic

Relationships
Counselor educaters avoid nonacademic
relationships with students in which
there is a risk of potential harm 1o the
student or which may compromise the
training experience or grades assigned.
In addition, counselor educators do not
accept any form of professional services,
fees, commissions, reimbursement, or
remuneration from a site for student or

supervisor placement.
Fao.e. Counseling Services

Counselor educators do not serve
as counselors to students currently
entolled in a counseling or related pro-
gram and over whom they have power
and authority.

E10.f. Extending Educator-
Student daries

Counselor educators are aware of the
power differential in the relationship
between faculty and students. If they
believe that a nonprofessional relation-
ship with a student may be potentially
beneficial to the student, they take pre-
cautions similar to those taken by
counselors when working with clients.
Examples of potentially beneficial in-
teractions or relationships include, but
are not limited to, attending a formal
ceremony; conducting hospital visits;
providing support during a stressful
event; or maintaining mutual mem-
bership in a professional association,
erganization, or community. Coun-
selor educators discuss with students
the rationale for such interactions, the
potential benefits and drawbacks, and
the anticipated consequences for the
student. Educators clarify the specific
naturne and limitations of the additional
role(s) they will have with the student
prior to engaging in a nonprofessional
relationship. Nonprofessional relation-
ships with students should be time
limited and/or context specific and
initiated with student consent.

E11. Multicultural/Diversity
Competence in
Counselor Education
and Training Programs

E11.a. Faculty Diversity

Counselor educators are committed

to recruiting and retaining a diverse

faculty.
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F11.b. Student Divemi:[yr
Counselor educators actively attempt
to recruit and retain a diverse student
body. Counselor educators demonstrate
commitment to multicultural / diversity
competence by recognizing and valuing
the diverse cultures and types of abili-
ties that students bring to the training
experience. Counselor educators pro-
vide appropriate accommodations that
enhance and support diverse student
well-being and academic performance.

F1l.c. Multicultural/Diversity
Competence
Counselor educators actively infuse
multicultural /diversity compebency in
their training and supervision practices.
They actively train students to gain
awareness, knowledge, and skills in the
competencies of multicultural practice.

Section G

Research and
Publication

Introduction

Counselors who conduct research are
encouraged 1o contribute to the knowl-
edge base of the profession and promaote
a clearer understanding of the condi-
tions that lead to a healthy and more
just society. Counselors support the
efforts of researchers by participating
fully and willingly whenever possible.
Counselors minimize bias and respect
diversity in designing and implement-
ing research.

G.1. Research Responsibilities

G.la. Conducting Research
Counselors plan, design, conduct, and
report research ina manner that is con-
sistent with pertinent ethical principles,
federal and state laws, host institutional
regulations, and scientific standards

governing, research.

G.1Lb. Confidentiality in
Research
Counselors are responsible for under-
standing and adhering to state, federal,
agency, or instibutional policies or appli-
cable guidelines regarding confidential-
ity in their research practices.

G.lc. Independent Researchers
When counselors conduet independent
research and do not have access to an
institutional review board, they are
bound to the same ethical principles and



ftederal and state laws pertaining to the
review of their plan, design, conduct,
and reporting of research.

G.1.d. Deviation From

Standard Practice
Counselors seek consultation and ob-
serve stringent safeguards to protect
the rights of research participants when
research indicates that a deviation from
standard or acceplable practices may be
NECessary,

G.1.e. Precautions to
Avoid Injury

Counselors who conduct research are

rnsible for their participants” wel-
mnlhmugmul Ihepnzseﬂrl:; process
and should take reasonable precautions
to avoid causing emotional, physical, or
social harm to participants.

G.1.f. Principal Researcher
Responsibility
The ultimate responsibility for ethical
research practice lies with the principal
researcher. All others involved in the re-
search activities share ethical obligations
and responsibility for their own actions.

G.2. Rights of Research
Participants

G.2.a. Informed Consent in
Research

Individuals have the right to decline
requests 1o become research partici-
pants. [n seeking consent, counselors
user language that

1. accurately explains the purpose
and procedunes o be followed;

2. identifies any procedures that
are experimental or relatively
unibried;

3. describes any attendant discom-
forts, risks, and potential power
differentials between researchers
and participants;

4. describes any benefits or changes
in individuals or organizations
that might reasonably be expeected;

5. discloses appropriate alternative
procedures that would be advan-
tageous for participants;

f. offers to answer any inguiries
concerning the proced ures;

7. describes any limitations on
confidentiality;

8. describes the format and potential
target audiences for the dissemi-
nation of research findings; and

9. instructs participants that they
are free o withdraw their con-
sent and discontinue participa-
tion in the project at any time,
without penalty.

G.2.b, Student/Supervisee
Participation

Researchers who involve students or
supervisees in research make clear to
them that the decision regarding par-
ticipation in research activities does
not affect their academic standing or
supervisory relationship. Students or
supervisess who choose not to partici-
pate in ressarch are provided with an
appropriate albernative to fulfill their
academic or clinical requirements.

G.2.c. Client Participation
Counselors conducting research involy-
ing clients make dear in the informed
consent process that clients are free to
choose whether to participate in re-
search activities. Counselors take neces-
sary precautions to protect clients from
adverse consequences of declining or
withdrawing from participation.

G.2.d. Confidentiality of
Information
Information obtained about research
participants during the course of pe-
search is confidential. Procedures are
implemented to protect confidentiality.

G.2.e. Persons Not

Capable of Givin
Infzarmed Cnnm%

When a research participant is not
capable of giving informed consent,
counselors provide an appropriate
explanation to, obtain agreement for
participation from, and obtain the ap-
propriate consent of a legally authorized
pErsan,

G.2.f. Commitments to
Participants
Counselors take reasonable measures
to honor all commitments to research
participants.

G.2.g. Explanations After
Data Collection

After data are collected, counselors
provide participants with full clarifi-
cation of the nature of the study to re-
move any misconceptions participants
might have regarding the research.
Where scientific or human values
justify delaying or withholding infor-
mation, counselors take reasonable
measures to avoid causing harm.

G.2.h. Informing Sponsors
Counselors inform sponsors, insti-
tutions, and publication channels
regarding research procedures and
outcomes. Counselors ensure that
appropriate bodies and authorities
are given pertinent information and

acknowledgment.
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G.2i0. Research Records

Custodian
As appropriate, researchers prepare and
clisseminate to an identified col or

revonds custodian a plan for the transfer
of research data in the case of their inca-
pacitation, retirement, or death.

G.3. Managing and
Maintaining Boundaries

G.3.a. Extending Researcher—
Participant Boundaries
Researchers consider the risks and ben-
efits of extending current research rela-
tionships beyond conventional param-
eters. When a nonresearch inleraction
betwesn the researcher and the research
participant may be potentially ben-
eficial, the researcher must document,
prior to the interaction (when feasible),
the rationale for such an interaction, the
potential benefit, and anticipated con-
seqquences for the research participant.
Such interactions should be initiated
with appropriate consent of the research
participant. Where unintentional harm
occurs to the research participant, the
researcher must show evidence of an
attempt to remedy such harm.

G.3.b. Relationships With
Research Participants

Sexual or romantic counselor-research
participant interactions or relationships
with current research participants are
E‘r;mhibite-.i. This bition applies to

th in-person and electronic interactions
or nelationships,

G.3.c. Sexual Harassment and
Research Participants
Reseanchers do not condone or sulbgect re-
search participants to sexual harassment.

G.4. Reporting Results

G.4.a. Accurate Results
Counselors plan, conduct, and report
research accurately. Counselors do not
engage in misleading or fravdulent re-
search, distort data, misrepresent data,
or deliberately bias their results. They
describe the extent to which results are
applicable for diverse populations.

G.4.b. Obligation to Report
Unfavorable Results
Counselors report the results of any
research of professional value. Results
that reflect unfavorably on institutions,
FORFAINS, SEryices, ailing opinions,
E:r vested interests apr:-wml wﬁh[i-ld.

G.4.c. Reporting Errors
If counselors discover significant errors
in their published research, they take



reasonable steps to correct such errors
ina correction erratum or through other
appropriate publication means.

G.A.d. Identity of Participants
Counselors who supply data, aid in
the research of another person, report
research results, or make original data
available take due care to disguise the
identity of respective participants in
the absence of specific authorization
from the participants to do otherwise.
In situations where participants self-
identify their involvement in research
studies, researchers take active steps
to ensure that data are adapted/
changed to protect the identity and
welfare of all parties and that discus-
sion of results does not cause harm to
participants,

G.4.e. Replication Studies
Counselors are obligated to make
available sufficient original research
information to qualified professionals
who may wish to replicate or extend
the study.

G.5. Publications and
Presentations

G.5.a. Use of Case Examples

The use of participants’, clients’, stu-
dents’, or supervisees’ information
for the purpose of case examples in a
presentation or publication is permis-
sible only when (a) participants, clients,
students, or supervisees have reviewed
the material and agreed to its presenta-
tion or publication or (b) the informa-
tion has been sufficiently modified to
obscure identity.

G.5.b. Plagiarism
Counselors do not plagiarize; that is,
they do not present another person’s
work as their own.

G.5.c. Acknowledging
Previous Work
In publications and presentations,
counselors acknowledge and give rec-
ognition to previous work on the topic
by others or self.

G.5.d. Contributors

Counselors give credit through joint
authorship, acknowledgment, foot-
note statements, or other appropriate
means to those who have contributed
significantly to research or concept
development in accordance with such
contributions. The principal contribu-
tor is listed first, and minor technical
or professional contributions are ac-
knowledged in notes or introductory
statements.

G.5.e. Agreement of
Contributors
Counselors who conduct joint research
with colleagues or students/supervi-
S0rs eshblisl:t agreements inadvance re-
garding allocation of tasks, publication
credit, and types of acknowledgment
that will be received.

G.5.f. Student Research
Manuscripts or professional presen-
tations in any medium that are sub-
stantially based on a student’s course

, projects, dissertations, or theses
E?!‘P"slﬁt’J only with the student’s permis-
sion and list the student as lead author.

G.5.8. Duplicate Submissions
Counselors submit manuscripts for con-
sideration to only one journal at a time.
Manuscripts that are published in whole
or in substantial part in one journal or
published work are not submitted for
publication to another publisher with-
out acknowledgment and permission
from the original publisher.

G.5.h. Professional Review
Counselors who review material sub-
mitted for publication, research, or
other scholarly purposes respect the
confidentiality and proprietary rights
of those who submitted it. Counselors
make publication decisions based on
valid and defensible standards. Coun-
selors review article submissions in a
timely manner and based on ﬂmrv
and competency in research me 0~
gies. Counselors who serve as reviewers
at the request of editors or publishers
make every effort to only review ma-
terials that are within their scope of
competency and avoid personal biases.

Section H

Distance Counseling,
Technology, and
Social Media

.0

Introduction

Counselors understand that the profes-
sion of counseling may no longer be
limited to in-person, face-to-face inter-
actions. Counselors actively attempt to
understand the evolving nature of the
profession with regard to distance coun-
seling, technology, and social media and
how such resources may be used to bet-
ter serve their clients. Counselors strive
to become knowledgeable about these
resources. Counselors understand the
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additional concerns related to the use
of distance counseling, technology, and
social media and make every attempt
to protect confidentiality and meet any
legal and ethical requirements for the
use of such resources.

H.1. Knowledge and
Legal Considerations

H.1.a. Knowledge and
Competency
Counselors who engage in the use of
distance counseling, technology, and /
or social media develop knowledge and
skills regarding related technical, ethical,
and legal considerations (e.g., special
certifications, additional course work).

H.1.b. Laws and Statutes
Counselors who engage in the use of dis-
tance counseling, technology, and social
media within their counseling practice
understand that they may be subject to
laws and regulations of both the coun-
selor’s practicing location and the dient’s
place of residence. Counselors ensure
that their clients are aware of pertinent
legal rights and limitations governing the
practice of counseling across state lines
or international boundaries.

H.2. Informed Consent
and Security

H.2.a. Informed Consent

and Disclosure
Clients have the freedom to choose
whether to use distance counseling,
social media, and /or technology within
the counseling process. In addition to
the usual and customary protocol of
informed consent between counselor
and client for face-to-face counseling,
the following issues, unique to the use of
distance counseling, technology, and/
or social media, are addressed in the
informed consent process:

* distance counseling credentials,
physical location of practice, and
contact information;

* risks and benefits of engaging in
the use of distance counseling,
technology, and /or social media;

* possibility of technology failure
and alternate methods of service
delivery;

* anticipated response time;

* emergency procedures to follow
when the counselor is not available;

* time zone differences;

* cultural and /or language differ-
ences that may affect delivery of
services;



* possible denial of insurance
ofits; and
* social media policy.

H.2.b. Confidentiality
Maintained by the
Counselor

Counselors acknowledge the limitations
of maintaining the confidentiality of
electronic records and transmissions,
They inform clients that individuals
might have authorized or unauthorized
access Lo such records or transmissions
(e.g., colleagues, supervisors, employ-
ees, information technologists).

H.2.c. Acknowledgment
of Limitations

Counselors inform clients about the
inherent limits of confidentiality when
using technology, Counselors urge
clients to be aware of authorized and/
or unauthorized access to information
disclosed using this medium in the
counseling process.

H.2.d. Security

Counselors use current encryption stan-
dards within their websites and /or tech-
nology-based communications that meet
applicable legal requirements. Counselors
take reasonable precautions to ensure the
confidentiality of information transmitted
through any electronic means,

H.3. Client Verification
Counselors who engage in the use of
distance counseling, technology, and/
or social media to interact with clients
take steps to verify the client’s identity
at the beginning and throughout the
therapeutic process, Verification can
include, but is not limited to, using
code words, numbers, graphics, or other
nondescript identifiers,

H.4. Distance Counseling
Relationship

H.4.a. Benefits and Limitations
Counselors inform clients of the benefits
and limitations of using technology ap-
plications in the provision of counseling
services. Such technologies include, but are
not limited to, computer hardware and /or
software, telephones and applications, so-
clal media and Internet-based applications
and other audio and /or video communi-
cation, or data storage devices or media,

H.A.b. Professional
Boundaries in Distance
Counseling
Counselors understand the necessity of
maintaining a professional relationship
with their clients. Counselors discuss

and establish professional boundaries
with clients regarding the appropriate
use and /or application of technology
and the limitations of its use within
the counseling relationship (e.g., lack
of confidentiality, times when not ap-
propriate to use),

H.4.c. Technology-Assisted
Services

When providing technology-assisted
services, counselors make reasonable
efforts to determine that clients are
intellectually, emotionally, physically,
linguistically, and funcuonaﬂy capable
of using the application and that the ap-
plication is appropriate for the needs of
the client. Counselors verify that clients
understand the purpose and operation
of technology applications and follow
up with clients to correct possible mis-
conceptions, discover appropriate use,
and assess subsequent steps.

H.4.d. Effectiveness of Services
When distance counseling services are
deemed ineffective by the counselor or
client, counselors consider delivering
services face-to-face, If the counselor is
not able to provide face-to-face services
(e.g., lives in another state), the coun-
selor assists the client in identifying
appropriate services.

H.4.e. Access
Counselors provide information to
clients regarding reasonable access to
pertinent applications when providing
technology-assisted services.

H.4.f. Communication
fferences in
Electronic Media

Counselors consider the differences be-
tween face-to-face and electronic com-
munication (nonverbal and verbal cues)
and how these may affect the counseling

rocess, Counselors educate clients on

ow to prevent and address ial
misunderstandings arising from the
lack of visual cues and voice intonations
when communicating electronically.

H.5. Records and
Web Maintenance

H.5.a. Records

Counselors maintain electronic records
in accordance with relevant laws and
statutes. Counselors inform clients on
how records are maintained electroni-
cally. This includes, but is not limited
to, the type of encryption and security
assigned 1o the records, and if/for how
long archival storage of transaction
records is maintained.
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H.5.b. Client Rights
Counselors who offer distance counseling
services and /or maintain a professional
website provide electronic links to rel-
evant licensure and professional certifica-
tion boands to protect consumer and client
rights and address ethical concerns.

H.5.c. Electronic Links
Counselors regularly ensure that elec-
tronic links are working and are profes-
sionally appropriate.

H.5.d. Multicultural and
Disability Considerations
Counselors who maintain websites
provide accessibility to persons with
disabilities. They provide translation ca-
pabilities for clients who have a different
primary language, when feasible. Coun-
selors acknowledge the imperfect nature
of such translations and accessibilities.

H.6. Social Media

H.6.a. Virtual Professional
Presence

In cases where counselors wish to
maintain a professional and personal
presence for social media use, separate
professional and personal web pages
and profiles are created to clearly distin-
guish between the two kinds of virtual
presence,

H.6.b. Social Media as Part of
Informed Consent
Counselors clearly explain to their clients,
as part of the informed consent procedure,
the benefits, limitations, and boundaries

of the use of social media.

H.6.c. Client Virtual Presence
Counselors respect the privacy of
their clients’ presence on social media
unless given consent to view such
information.

H.6.d. Use of Public

Social Media
Counselors take precautions to avoid

disclosing confidential information
through public social media.

Section I

Resolving Ethical
Issues

Introduction

Professional counselors behave in an
ethical and legal manner. They are
aware that client welfare and trust in



the Kmh-uukm depend ona high level of
professional conduct, They hold other
counselors to the same standards and
are willing to take appropriate action
to ensure that standards are upheld.
Counselors strive to resolve ethical
dilemmas with direct and open commu-
nication among all parties involved and
seek consultation with colleagues and
supervisors when necessary, Counselors
incorporate ethical practice into their
daily professional work and engage
in ongoing professional development
regarding current topics in ethical and
legal issues in counseling, Counselors
become familiar with the ACA Policy
and Procedures for Processing Com-
plaints of Ethical Violations' and use
it as a reference for assisting in the
enforcement of the ACA Code of Ethics.

I1.1. Standards and the Law

I.1a. Knowledge

Counselors know and understand the
ACA Code of Ethics and other applicable
ethics codes from professional onganiza-
tions or certification and licensune bod-
fes of which they are members, Lack of
knowledge or misunderstanding of an
ethical responsibility is not a defense
against a charge of unethical conduct.

L.1.b. Ethical Decision Making
When counselors are faced with an eth-
ical dilemma, they use and document,
as appropriate, an ethical decision-
making model that may include, but
{5 not limited to, consultation; consid-
eration of relevant ethical standards,
principles, and laws; generation of
potential courses of action; deliberation
of risks and benefits; and selection of
an objective decision based on the cir-
cumstances and welfare of all involved.

L1c. Conflicts Between Ethics
and Laws
If ethical responsibilities conflict with
the law, regulations, and /or other gov-

erning legal authority, counselors make
known their commitment to the ACA
Code of Ethics and take steps to resolve
the conflict, If the conflict cannot be re-
solved using this approach, counselors,
acting in the best interest of the client,
may adhere to the requirements of the
law, regulations, and /or other govern-
Ing legal authority.

1.2. Suspected Violations

1.2.a. Informal Resolution
When counselors have reason to believe
that another counselor is violating or has
violated an ethical standard and substan-
tial harm has not occurred, they attempt
to first resolve the issue informally with
the other counselor if feasible, provided
such action does not violate confidential-
ity rights that may be involved.

1.2.b. Reporting Ethical
Violations

If anapparent violation has substantially
harmed or is likely to substantially harm
a person or organization and is not ap-
propriate for informal resolution or is not
resolved properly, counselors take fur-
ther action depending on the situation.
Such action may include referral to state
or national committees on professional
ethics, voluntary national certification
bodies, state licensing boards, or ap-
propriate institutional authorities, TL
confidentiality rights of clients should be
considered in all actions. This standard
does not apply when counselors have
been retained to review the work of
another counselor whose professional
conduct is in question (e.g,, consultation,
expert testimony),

1.2.c. Consultation
When uncertain about whether a
particular situation or course of ac-
tion may be in violation of the ACA
Code of Ethics, counselors consult with
other counselors who are knowledge-
able about ethics and the ACA Code
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of Ethics, with colleagues, or with
appropriate authorities, such as the
ACA Ethics and Professional Stan-
dards Department.

1.2.d. Organizational Conflicts

If the demands of an organization with
which counselors are affiliated pose
a conflict with the ACA Code of Ethics,
counselors specify the nature of such
conflicts and express to their supervi-
sors or other responsible officials their
commitment to the ACA Code of Ethics
and, when possible, work through the
appropriate channels to address the
situation.

L.2.e. Unwarranted Complaints
Counselors do not initiate, participate
in, or encourage the filing of ethics com-

ints that are retaliatory in nature or ane
made with reckless disregard or willful
ignorance of facts that would disprove

the allegation.

L2.f. Unfair Discrimination
Against Complainants
and Respondents

Counselors do not deny individuals
employment, advancement, admission
to academic or other programs, tenure,
or promotion based solely on their
having made or their being the subject
of an ethics complaint. This does not
preclude taking action based on the
outcome of such proceedings or con-
sidering other appropriate information.

1.3. Cooperation With

Ethics Committees
Counselors assist in the process of
enforcing the ACA Code of Ethics,
Counselors cooperate with investiga-
tions, proceedings, and requirements
of the ACA Ethics Committee or eth-
ics committees of other duly consti-
tuted associations or boards having
jurisdiction over those charged with
a violation,



Glossary of Terms

Abandonment ~ the inappropriate endi
mination of a counseling relationship t
at risk,

Advocacy ~ promotion of the well-being of individuals, groups,
and the counseling profession within systems and organiza-
tions, Advocacy soeks to remove barriers and obstacles that
inhibit access, growth, and development.

Assent < to demonstrate agreement when a person is oth-
erwise not capable or competent to give formal consent
(e, informed consent) to a counseling service or plan.

Assessment ~ the process of collecting in-depth information
about a person in order to develop a comprehensive plan
that will guide the collaborative munw{l”r; and service
provision process,

Bartering ~ accepting goods or services from clients in ex-
changge for counseling services,

Client < an individual secking or referred to the professional
services of a counselor.

Confidentiality ~ the ethical duty of counselors to protect a
client’s identity, identifying characteristics, and private
communications,

Consultation < a professional relationship that may include,
but is not limited to, seeking advice, information, and/
or testimony,

Counseling ~ a professional relationship that empowers
diverse individuals, families, and groups to accomplish
mental health, wellness, education, and career goals.

Counselor Educator — a professional counselor engaged
primarily in developing, implementing, and supervising
the educational preparation of professional counselons.

Counselor Supervisor ~ a professional counselor who en-
gages ina formal relationship with a practicing counselor
or counselor-in-training for the purpose of overseeing that
individual’s counseling work or clinical skill development.

Culture ~ membenship in a socially constructed way of liv-
ing, which incorporates collective values, beliefs, norms,
boundaries, and lifestyles that are cocreated with others
who share similar worldviews comprising biological,
psychosocial, historical, psychological, and other factors.

Discrimination - the pniugludnl treatment of an individual
or group based on their actual or perceived membership
in a particular group, class, or category.

Distance Counseling ~ The provision of counseling services
by means other than face-to-face meetings, usually with
the aid of technology.

Diversity < the similarities and differences that occur within
and across cultures, and the intersection of cultural and
social identities,

Documents — any written, digital, audio, visual, or artistic
recording of the work within the counseling relationship
between counselor and client.

Encryption - process of encoding information in such a way
that limits access to authorized users.

Examinee ~ a recipient of any professional counseling ser-
vice that includes educational, psychological, and career
appraisal, using qualitative or quantitative techniques,

Exploitation — actions and /or behaviors that take advantage
of another for one’s own benefit or gain.

Fee

F

or arbitrary ter-
t puts the client

Splitting - the payment or acceptance of fees for client
n-l{:m\l; (e, percentage of fee paid for rent, referral fees),
‘orensic Evaluation — the process of forming professional opin-

fons for court or other legal proceed ings, based on professional

knowledge and expertise, and supported by appropriate data.

Catekeeping — the initial and ongoing academic, skill, and
dispositional assessment of students” competency for pro-
fessional practice, including remediation and termination
as appropriate,

Impairment < a significantly diminished capacity to perform
professional functions,

Incapacitation — an inability to perform functions.

Informed Consent — a process of information sharing as-
soclated with possible actions clients may choose to take,
aimed at assisting clients in acquiring a tull appreciation
and understanding of the facts and implications of a glven
action or actions.

Instrument ~ a tool, developed using ted research
practices, that measures the presence and strength of a
specified construct or constructs,

Interdisciplinary Teams ~ teams of professionals serving
clients that may include individuals who may not share
counselons’ sibilities regarding confidentiality.

Minom - generally, under the age of 18 , un-
less otherwise dﬁmrd by statute or ngumn. In
some jurisdictions, minors may have the right to consent
to counseling without consent of the parent or guardian.

Multicultural/Diversity Competence ~ counselors’ cul-
tural and diversity awareness and knowledge about
self and others, and how this awareness and knowledge
are applied effectively in practice with clients and cfl-
ent groups.

Multicultural/Divemity Counseling — counseling that recog-
nizes diversity and embraces approaches that support the
worth, dignity, potential, and uniqueness of individuals
within their historical, cultural, economic, political, and
psychosocial contexts.

Personal Virtual Relationship ~ ging in a relationship
via technology and /or social media that blurs the profes-
sional boundary (e.g., friending on social networking
sites); using personal accounts as the connection point for
the virtual relationship.

Privacy ~ the right of an individual to keep oneself and one’s
personal information free from unauthorized disclosure.

Privilege ~a legal term denoting, the protection of confidential
information in a legal proceeding (e, subpoena, deposi-
tion, testimony).

Pro bono publico — contributing to society by devoting a por-
tion of professional activities for little or no financial return
(.., speaking to groups, sharing professional information,
o!?:ﬂng reduced fees).

Professional Virtual Relationship - using technology and /
or soclal media in a professional manner and maintain-
ing appropriate professional boundartes; using business
accounts that cannot be linked back to personal accounts
as the connection point for the virtual relationship (e.g., a
business versus a personal profile).

Records ~ alm rmation or documents, in any medium, that
the counselor keeps about the client, excluding personal
and psychotherapy notes,

Records of an Artistic Nature - products created by the client
as part of the counseling process.

Records Custodian - a professional colleague who agrees to
serve os the caretaker of client records for another mental
health professional.

Self-Growth «a process of self-examination and challeng-
ing of a counselor s assumptions to enhance professional

etiveness,

« 20 .
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Serious and Foreseeable « when a reasonable counselor
can anticipate significant and harmful possible conse-
quences,

Sexual Harassmen! — sexual solicitation, physical advances,
or verbal / nonverbal conduct that is sexual in nature; oc-
curs in connection with professional activities or roles;
is unwelcome, offensive, or creates a hostile workplace
or learning environment; and /or is sufficiently severe
or intense to be perceived as harassment by a reason-
able person,

Social Justice = the promotion of equity for all people and
groups for the purpose of ending oppression and injustice
affecting clients, students, counselors, families, communi-
ties, schools, workplaces, governments, and other social
and institutional systems,

Social Media ~ technology-based forms of communica-
tion of ideas, beliefs, personal histories, ete, (e.g., social
networking sites, blogs).

Student — an individual engaged in formal graduate-level
counselor education.

Supervisee < o professional counselor or counselor-in-train-
ing whose counseling work or clinical skill development

Is being overseen in a formal supervisory relationship by
a qualified trained professional.

Supervision ~ a process in which one individual, usually a
senior member of a given profession designated as the
supervisor, engages in a collaborative relationship with
another individual or group, usually a junior member(s)
of a given profession designated as the supervisee(s) in
order to (a) promote the growth and development of the
supervisec(s), (b) protect the welfare of the clients seen by
the supervisen(s), and (¢) evaluate the performance of the
supervisee(s),

Supervisor - counselors who are trained to oversee the profes-
stonal clinical work of counselors and counselons-in-training,

Teaching - all activities engaged in as part of a formal edu-
cational program that is designed to lead to a graduate
degree in counseling,

Training ~ the instruction and practice of skills related
to the counseling profession. Training contributes to
the ongoing proficiency of students and professional
counselors,

Virtual Relationship « a non-face-to-face relationship (e.g.,
through social media).

*kkkk

USEFUL SCHOOL COUNSELING RELATED WEB SITES

American School Counseling Association - http://www.schoolcounselor.org

Georgia Professional Standards Commission - http://www.gapsc.com

American Counseling Association -- http://www.counseling.org

Georgia Department of Education -- http://www.doe.kl2.ga.us
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Clark Atlanta University
Department of Counselor Education

Practicum and Internship Handbook Acknowledgement Statement

I have received a copy of the Counselor Education Practicum and Internship Handbook. | understand that |
must follow the guidelines and procedures outlined in this handbook. As a counselor-in-training in the
Clark Atlanta University, School of Education, Department of Counselor Education, | acknowledge that it
is my responsibility to read and be thoroughly familiar with the content of this Practicum and Internship
Handbook. My signature below indicates that | have read and understood the contents of this handbook,
and that | agree to abide by standards so stated.

I also understand that I must comply with the following guidelines:

e All practicum/internship placements must have the approval of the Practicum/Internship
Coordinator. The candidate may not change his/her practicum/internship placement. The School
Counseling Coordinator and/or the instructor should be consulted immediately where concerns are
noted. Changes in placement will not be made after the fourth week of the semester.

e All practicum/internship activities must be completed as outlined in the course syllabus.

e An accurate log of practicum/internship experiences must be kept. Any discrepancies in the
recording of dates, times or signatures will invalidate the hours in question.

e If practicum/internship hours are not completed during the designated time, the candidate will
receive an “F”. Then the entire field experience and course must be retaken. Candidates must satisfy
the course and field requirements to receive a passing grade.

e Candidates are advised to read all university documents to successfully complete their program of
study.

Candidate’s Name (Please print):

Candidate’s Signature:

Received on

(Date)
Note: This form should be turned in to the School Counselor Coordinator during the field orientation. A

copy of this form will be placed in the candidate’s file.

Candidate’s Copy
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Clark Atlanta University
Department of Counselor Education

Practicum and Internship Handbook Acknowledgement Statement

I have received a copy of the Counselor Education Practicum and Internship Handbook. | understand that |
must follow the guidelines and procedures outlined in this handbook. As a counselor-in-training in the
Clark Atlanta University, School of Education, Department of Counselor Education, | acknowledge that it
is my responsibility to read and be thoroughly familiar with the content of this Practicum and Internship
Handbook. My signature below indicates that | have read and understood the contents of this manual, and
that | agree to abide by standards so stated.

I also understand that I must comply with the following guidelines:

All practicum/internship placements must have the approval of the Practicum/Internship Coordinator. The
candidate may not change his/her practicum/internship placement. The School Counseling Coordinator
and/or the instructor should be consulted immediately where concerns are noted. Changes in placement will
not be made after the fourth week of the semester.

All practicum/internship activities must be completed as outlined in the course syllabus.

An accurate log of practicum/internship experiences must be kept. Any discrepancies in the recording of
dates, times or signatures will invalidate the hours in question.

If practicum/internship hours are not completed during the designated time, the candidate will receive an
“F”. Then the entire field experience and course must be retaken. Candidates must satisfy the course and
field requirements in order to receive a passing grade.

Candidates are advised to read all university documents to successfully complete their program of study.

Candidate’s Name (Please print):

Candidate’s Signature:

Received on

(Date)

Note: (This form should be turned in to the School Counselor Coordinator during the first semester of the
candidate’s program. The School Counselor Coordinator will place this form in the candidate’s file.)

Department Copy
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Notes
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