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PREFACE
Field education provides the practical experience for professional social work practice.
It is field practicum that provides students with an educationally supervised arena for learning,
growing, and doing. Field education is a partnership between the educational community and
the practice community in training future social work practitioners. It provides students the
opportunity to apply classroom knowledge and skills in an agency-based work environment. As
such, students are introduced to the everyday struggles, issues and challenges faced by
individuals, groups, families, organizations and communities.
The student in field is guided and professionally nurtured by the agency field supervisor,
who ensures that the learning experiences, opportunities and work environment offer the
foundation for professional social work practice. The agency field supervisor assists the student
in preparing a well-organized educational plan that is specific to social work education and
details the learning objectives of the Whitney M. Young, Jr. School of Social Work. The agency
field supervisor further assists the student’s evaluation of self as an emerging professional
social worker. The school does not grant social work course credit for life experience or
previous work experience.
Communication between the MSW Program Director, agency field supervisors, Faculty
Field Liaisons, students and the Director of Field Education is necessary in meeting learning
objectives, ensuring student learning and maintaining sound social work practice and
outcomes. Each student is assigned an agency field supervisor and Faculty Field Liaison who
conjointly monitor the student’s performance. Both the Faculty Field Liaison and agency field
supervisor are critical to the student’s overall learning and professional development.
The field instruction program at Whitney M. Young, Jr. School of Social Work provides
students with the opportunity to apply theories and skills they are learning in the classroom to
actual practice. The major objective of field education is to prepare graduate students for
competence in advanced social work practice by helping them develop the knowledge and skills
they will need to assume a range of professional roles.




The foundation placement is designed to teach students basic social work knowledge
and skills, and to expose them to assignments in direct practice. Ideally, the foundation
placement gives students the opportunity to work in settings and with populations or
social problems that differ from previous work or volunteer experiences.
The advanced placement offers students in-depth experiences in direct practice, within
one of the schools two foci areas of health/mental health and child and family.
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This manual has been prepared as a guide for students, faculty field liaisons and agency
field supervisors. It is designed to facilitate field instruction for social work students enrolled in
the Whitney M. Young, Jr. School of Social Work MSW Program. Should you have feedback as
you use this manual, we welcome your input and recommendations. We at the Whitney M.
Young, Jr., School of Social Work are committed to providing students with a well-rounded
educational foundation for professional social work practice.
I wish you a rewarding and fulfilling field education experience as you grow personally and
professionally.

Dr. Darrin E. Wright, LMSW
Assistant Professor
Director of Field Education and Practicum Activities
Whitney M. Young, Jr., School of Social Work
Thayer Hall, Rm. 227
Clark Atlanta University
223 James P. Brawley Drive, SW
Atlanta, Georgia 30314
dwright@cau.edu
404-880-8553
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A Letter from Dean Jenny Jones

Dear MSW Social Work Student:
Social work is a profession that applies a working body of professional knowledge to the
resolution of social problems and the enhancement of social functioning. Field education is an
integral part of both the Foundation and Advanced Curricula here at the Whitney M. Young, Jr.,
School of Social Work. While classroom learning focuses on knowledge and theoretical
principles for practice, the field curriculum exposes you to a wide range of problems and
possibilities. It will teach you to assess these situations and to develop, implement, and evaluate
social interventions for actual persons, families, groups, organizations, and communities.
In field, you will practice social work techniques within a variety of human service settings.
There are opportunities for 1) building on and applying principles, concepts, and theories taught
in classes and 2) developing discipline and insight into the use of self as a professional person.
Your specific assignments are elaborated in the Student Education Plan. Students practice in a
wide array of agencies, including community development organizations, family and children’s
services, legislative and administrative posts, medical and rehabilitative services, mental health
services, programs for the aged, and other specialized settings. You are likely to work with
clients from a variety of backgrounds and learn to consider the impact of age, ethnicity, gender,
national origin, race, religion, and other issues of difference when working with your clients.
You are about to embark on one of the most significant experiences in your development as a
professional social worker – the practicum experience. Your field practicum will give you the
opportunity to begin applying what you have learned in the classroom to real life social work
practice situations.
This manual is designed to provide you with essential information for making your practicum a
successful experience. Please familiarize yourself with its contents.
If you have any questions or concerns at any time, please do not hesitate to contact me, or to
speak with the Director of Field Education and Practicum Activities. Best wishes for an exciting
and rewarding field instruction experience.
Sincerely,
Dr. Jenny L. Jones
Dean and Professor.
Whitney M. Young, Jr., School of Social Work at Clark Atlanta University
233 James P. Brawley Drive S.W. ● Atlanta Georgia 30314
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1.1 RESERVATION OF RIGHTS CLAUSE

THIS MANUAL REPRESENTS THE MOST UP-TO-DATE INFORMATION WITH
REGRAD TO THE PROGRAM DESCRIBED. WHITNEY M. YOUNG, JR., SCHOOL OF
SOCIAL WORK RESERVES THE RIGHT TO CHANGE THIS MANUAL WITHOUT
ADVANCE NOTICE.
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WHITNEY M. YOUNG, Jr., SOCIAL WORK
FIELD MANUAL/CODE OF ETHICS
ACKNOWLEDGEMENT FORM
I acknowledge that I have been given the opportunity to review the Social Work Student Field
Education Manual in its entirety at the following address located on the School of Social Work
website:

I acknowledge that Clark Atlanta University, Whitney M. Young, Jr., School of Social Work Field
Manual is no longer distributed in printed form, but acknowledge I can print a version of the
document from the website.

I further acknowledge that I have read the Code of Ethics of the National Association of Social
Workers and agree to abide by the Code while in field placement and in the classroom. The Code
was found on the following website:
a) wwwsocialworkers.org
(click on “about NASW” & “Code of Ethics”)
b) and beginning on page# 125 in the WMYJSSW Field Practicum Manual
As a Graduate Social Work Student, I certify I have read, understand, and agree to abide by the
policies and procedures specified in the Field Education Manual and the NASW Code of Ethics. I
acknowledge that I may be dismissed from Clark Atlanta University, Whitney M. Young, Jr., School
of Social Work’s Program if in the professional judgment of the social work faculty, a violation of
these documents occurs.

_________________________________________________________________________________
Signature/Date

_________________________________________________________________________________
Please print full legal name

*Students must have a Field Manual/Code of Ethics Acknowledgement Form on file in the Office of
Field Education and Practicum Activities as a condition for continuation in the social work program.
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2.0

Whitney M. Young, Jr., School of Social Work

2.1

Brief History

The first school of social work for African-Americans was established in 1920 as the Atlanta
School of Social Work. This was an independent institution whose mission was to provide
professional education for African-Americans. In 1924 the School was incorporated under the
laws of the State of Georgia. The institution’s overall objective was to assist all individuals in
their quest to obtain knowledge and skills necessary to serve the African-American community.
The early curriculum of the Atlanta School of Social Work reflected the belief that those serving
African-American people needed not only basic social work education but also additional
learning directed specifically towards the needs of the African-American community. Forrester
Blanchard Washington, Director of the Atlanta School of Social Work from 1927 to 1947, and
the Atlanta University School of Social Work from 1947 to 1954 noted in his writings, “The
existence of black people in a predominantly unsympathetic hostile world is sufficient for
specialized training for social work in the black community; for this position the writer makes no
apologies.”1
Membership in the American Association of Schools of Social Work was granted to the Atlanta
School of Social Work in 1928, which made it the first African-American School of Social Work
to be accredited in the world. On September 1, 1947, the Atlanta School of Social Work gave up
its independent charter and became a part of Atlanta University.
When the American
Association of Schools of Social Work was renamed the Council on Social Work Education in
1952, the Atlanta University School of Social Work became a chartered member.
During 1954, the School was re-accredited, by the then now, Council on Social Work Education,
and has maintained its accreditation since then. At its June 2007 meeting of the Commission on
Accreditation (COA), the COA voted to reaffirm the School’s accreditation for another eight (8)
year cycle, ending June 2014.
Up to 1964, the Atlanta University School of Social Work was the only School of Social Work in
Georgia, until the University of Georgia, School of Social Work was established, thus, changing
the status of Atlanta University School of Social Work to the oldest school of social work in the
state, and the world.
In 1988, Atlanta University School of Social Work, formerly known as Atlanta School of Social
Work, became Clark Atlanta University School of Social Work. Twelve years later (2000) Clark
Atlanta University named the School of Social Work after its first dean, Whitney M. Young, Jr.
The Social Work Ph.D. Program at Clark Atlanta University was established in 1983 under the
auspices of Atlanta University, to develop social work leaders as macro practitioners. The
Baccalaureate Social Work Program was established at Clark College in 1979 and accredited in
Washington, Forrester B. (1935). “The need and education of Negro social workers.” Journal for Negro Education. Vol. IV. P.
84.
1
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1981, by the Council on Social Work. Both programs have maintained continuous existence to
this day. Fundamental to the Whitney M. Young, Jr. School of Social Work mission, goals, and
objectives is the fostering in students of a commitment to serve oppressed populations and to
promote social and economic justice. Hence, the Mission of the School is shaped by its rich
history and its particular focus on educating African-American social workers. Its doors,
however, have always been open to students from other racial, ethnic, cultural, and
socioeconomic backgrounds.
In order to prepare culturally competent social work professionals that are guided by an
Afrocentric Perspective and capable of addressing the global challenges of the 21st Century, the
Whitney M. Young, Jr., School of Social Work recognizes the need to reposition itself as a
regional and national educational resource center, with international acclaim. As such, the
School’s curriculum and program initiatives address the ongoing complexities of social and
economic justice at the regional, national and international levels. The School of Social Work
currently serves as a model for collaboration with systems of all sizes. Its educational program
and model initiatives address the need to explore the impact of social, economic and racial
disparity issues, and to develop alternative strategies to reduce such disparities, especially those
affecting the health and well-being of African American children and families.
2.1

MISSION

2.1.1 Whitney M. Young, Jr., School of Social Work Mission Statement
The mission of the Whitney M. Young, Jr., School of Social Work, congruent with the
University’s mission, which is to prepare social work professionals, practitioners and leaders
with the knowledge, skills and abilities to address culturally diverse human and social issues
locally, nationally and globally.

2.1.2 MSW Program Mission
The mission of the Master of Social Work Program is to prepare social work practitioners who,
in pursuit of social justice within a global context, demonstrate commitment to service and
serving problems affecting diverse individuals, families, groups, organizations, and communities.
The MSW program is built upon a liberal arts perspective and guided by humanistic values. This
outcome is accomplished by providing access to quality advisement, teaching, and professional
experiential opportunities
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2.2

SW Program Goals, Objectives and Learning Outcomes

2.2.1

MSW Program Goals

The MSW Program has four goals that flow from the Program's mission and provide direction
and purpose for the Program. The MSW Program goals are congruent with the purposes of the
social work profession.
The Master of Social Work Program has four program goals that are designed to:
1. Prepare professional social work practitioners to provide competent and effective
practice.
2. Develop social work practitioners who apply social work research, knowledge, values,
and skills to advocate for social justice with all levels of client systems.
3. Provide leadership through the profession of social work by participating in service
delivery systems locally, nationally, and internationally.
4. Provide access to opportunities, which enhance personal and professional growth

2.2.2

MSW Program Objectives

The program objectives of the MSW Program are designed to educate and prepare students to
become excellent direct social work practitioners. Graduates will be able to:
1. Develop a professional identity as a social worker by applying professional values and
ethics to direct social work practice (Competency1).
2. Practice with a high degree of autonomy and proficiency at the advanced level by
synthesizing and applying knowledge and skills acquired in the Children and Families or
Health/Mental Health focus areas (Competencies 1, through11).
3. Serve as advocates for social justice by applying culturally competent practice with diverse
client systems(Competencies 1, through 11).
4. Use critical thinking skills to analyze, evaluate, and apply research findings to practice,
including evaluating ones’ own practice, to effectively practice with, and on behalf of,
diverse populations (Competencies 1, through 11).
5. Use effective intervention models that build on clients’ strengths to address local,
national and international social problems (Competencies 1, through 11).
6. Demonstrate the ability to influence social policies that enhance service delivery
Systems (Competencies1, through 11).
3

7. Practice personal reflection and self-correction to assure continual professional
development (Competencies 1, through 11).
8. Develop a professional identity as a social worker by participating in social service
networks(Competencies 1, through 11).

The MSW Program is based on social work purposes and the fundamental
knowledge, values, and skills of the social work profession. The faculty has identified
specific objectives for the foundation curriculum. These objectives are adopted from the
content in the Council on Social Work Education’s (CSWE) Educational Policy
Section 3.0, Foundation Program Objectives, and developed to flow from the MSW
Program objectives. They are designed to ensure that students acquire the knowledge,
values, and skills required for competent generalist social work practice as reflected in the
CSWE’s Educational Policy Section 3.0.
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2.2.3

MSW Foundation Curriculum Objectives

Upon completion of the first year, MSW students will be prepared to:
1. Demonstrate at the MSW level, the ability to apply the knowledge and skills of generalist
social work practice with systems of all sizes.
2. Demonstrate a beginning understanding of social work values and ethics and the ability to
apply the NASW/NABSW Codes of Ethics to social work practice with systems of all sizes.
3. Demonstrate an understanding of the history of social work, the social work profession, and
its contemporary structures and issues.
4. Demonstrate an understanding of the bio-psychosocial, cultural, and spiritual dimensions of
human beings and how life transitions, interactions among individuals and between
individuals, families, groups, organizations, and communities, can either facilitate or
impede normal development across the life span.
5. Communicate effectively to apply empirically based theoretical frameworks, including an
Afrocentric Perspective, humanistic values, the Autonomous Social Work Practice model,
and a strengths-based approach to practice with individuals, families, groups, organizations,
and communities at the local, regional, national, and international levels.
6. Demonstrate a beginning ability to understand and respect diversity, becoming culturally
competent to practice without discrimination and with respect, knowledge, and skills
related to clients' age, class, color, culture, disability, ethnicity, family structure, gender,
marital status, national origin, race, religion, sex, and sexual orientation.
7. Understand the forms and mechanisms of oppression and discrimination to apply strategies of
advocacy and social change that help advance the cause of social and economic justice.
8. Demonstrate the ability to analyze, formulate, and influence social policies.
9. Demonstrate a beginning ability to function within the structure of organizations and service
delivery systems, and to seek necessary organizational change.
10. Demonstrate a beginning ability to think critically to apply research to evaluate one’s own
practice.
11. Demonstrate the ability to use supervision and consultation appropriate to social work
practice.
12. Demonstrate a beginning ability to understand social work practice issues and intervention
strategies to develop foundation knowledge and skills, which are applicable to the
concentration.
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2.2.4

MSW Foundation Learning Outcomes

Upon completion of the professional foundation year, MSW students will be able to:
1. Apply knowledge and skills of generalist social work practice with systems of all sizes
( Competencies 1, 2,3,4, 6,7,8,9,10 &11);
2. Apply the NASW, NABSW& IFSW Codes of Ethics when working with systems of all sizes
to resolve ethical dilemmas (Competency 1);
3. Discuss the history of social work, the social work profession, and its contemporary
structures and issues( Competency 1& 4);
4. Describe the bio-psychosocial, cultural, and spiritual dimensions of human beings and how
life transition, interactions among and between individuals, families, groups, organizations,
and communities, can either facilitate or impede normal development across the life span
( Competencies 1, 2,3, 4, 6,7,8, 9,10 &11);
5. Apply empirically based theoretical frameworks, including the Afrocentric Perspective,
humanistic values, and the Autonomous Social Work Practice model, utilizing a strengthsbased approach, to practice with individuals, families, groups, organizations, and
communities( Competencies 1, through11);
6. Utilize relationship building and communication skills in culturally competent practice
without discrimination and with respect, knowledge, and skills related to clients' age, class,
color, culture, disability, ethnicity, family structure, gender, marital status, national origin,
race, religion, sex, and sexual orientation( Competencies 1, through11);
7. Apply strategies of advocacy and social change that help advance social and economic justice
( Competencies1, 3,4,5,10 &11);
8. Analyze, formulate, and influence social policies( Competencies 1,2, 3,4,5,8,9,10 &11);
9. Function within the structure of organizations and service delivery systems to provide effective
generalist services to client systems including advocacy for organizational change
( Competencies 1,2, 3,4,5,8,9,10&11);
10. Critique and apply research to evaluate one’s own practice( Competencies 1,2,
3,4,5,8,9,10&11);
11. Use supervision and consultation appropriate for social work practice (Competencies 1,
2&4); and
12. Discuss social work practice issues and intervention strategies to acquire foundation knowledge
and skills, which are applicable to the concentration (Competencies 1, through11).
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These program objectives and learning outcomes prepare students for advanced practice by
helping them gain the knowledge, values, and skills necessary for effective generalist practice in
a variety of social work roles. Upon completion of the foundation year, students who achieve the
foundation objectives are advanced to the concentration curriculum.
2.3

Advanced Direct Social Work Practice Concentration Objectives

The objectives of the concentration in advanced direct social work practice expand on the
objectives of the foundation curriculum. The concentration objectives are designed to prepare
students to be able to:
1. Extend knowledge, values, and skills gained in foundation courses to the theory, skills, and
perspectives integrated throughout the advanced curriculum to more complex individualized
practice with client systems in their unique environments and within varied social service
settings focusing on Child and Family and Health/Mental Health practice settings.
2. Apply an Afrocentric Perspective guided by humanistic values, the strengths perspective, and
autonomous social work practice skills and roles in the application of advanced direct social
work practice when working with clients in Child and Family and Health/Mental practice
settings.
3. Utilize the problem-solving/planned change process to assess and intervene in situations that
present a threat to the emotional, physical, and psychological wellbeing of children, youth,
families and other diverse populations who are affected by health and/or mental health issues.
4. Critique the strengths and limitations of the DSM-V-multi-axial assessment to apply a
strengths-based approach when examining and diagnosing child, adolescent, and adult
disorders prevalent in Child and Family, Health/Mental Health, School Social Work, *
practice settings.
5. Employ multiple theoretical frameworks when making assessments and selecting
intervention strategies that embody the knowledge, values, and ethics of the social work
profession.
6. Apply critical thinking skills in analyzing and conducting research to complete a Thesis,
Conceptual Paper, or Practice-Based Research Paper.
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2.4

Advanced Direct Social Work Practice Concentration Learning Outcomes

When the concentration in advanced direct social work practice is successfully completed with
emphasis on one of the two foci, students will be able to:
1. Apply knowledge and skills gained in foundation courses to the theory, skills, and
perspectives integrated throughout the advanced curriculum to demonstrate more complex
individualized practice with client systems in their unique environments and within varied
social service settings focusing on Child and Family, Health/Mental Health practice
( Competencies 1, through 11);
2. Use the Afrocentric Perspective, humanistic values, autonomous social work practice skills
and roles, and the strengths perspective in the application of advanced direct social work
practice when working with clients in Child and Family and Health/Mental Health practice
settings (Competencies 1, through 11).
3. Demonstrate autonomy and proficiency in applying the problem-solving/planned change
process to assess and intervene in situations that present a threat to the emotional, physical,
and psychological well-being of children, youth, families and other diverse populations who
are affected by health and/or mental health issues (Competencies 1, through11).
4. Identify the strengths and limitations of the DSM-V-multi-axial assessment to apply a
strengths-based approach when examining and diagnosing child, adolescent, and adult
disorders prevalent in Child and Family and Health/Mental Health (Competencies 1, through
11).
5. Select multiple theoretical frameworks to apply culturally sensitive assessment and
intervention strategies that embody the knowledge, values, and ethics of the social work
profession (Competencies 1, through 11).
6. Apply evidence based knowledge and analytical skills to complete a Thesis, Conceptual
Paper, or Practice-Based Research Paper that addresses a complex social situation or problem
(Competencies 1, through 11).

2.5

WMYJSSW Integrative Themes

The MSW curriculum is shaped by the School’s mission, goals, and objectives. Four integrative
themes chosen by the Whitney M. Young, Jr., School of Social Work MSW Program that is
deeply embedded in the School’s history are: Autonomous Social Work Practice; humanistic
values; the Afrocentric Perspective and the Strength and resiliency of all people. Students are
introduced to these themes and organizing framework in the first semester of study and they are
incorporated throughout the curriculum.
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2.6

Autonomous Social Work Practice Model

Autonomous social work practice is an ecological perspective which addresses the Person-insituation and environment. The person is seen as a part of a bio-psycho-social system within
his/her socio-cultural reality. Emphasis is placed on client strengths and the differential patterns
of Adapting to perceived social reality. The situation is viewed as the location of the problem
that affects the micro system’s efforts to achieve developmental tasks, develop and utilize coping
skills, gain access to opportunities, and influence the alleviation of social problems.
The environment is viewed as interacting societal systems. The goal of autonomous social work
practice is planned change and the development of change agents who are: 1) resourceful
problem solvers; 2) knowledgeable of systems and theories; 3) sensitive to effects of planned
change, and 4) effective social work practitioners with individuals, groups and communities.
Roles and Skills define the performance Expectations of the model. The roles of the autonomous
social worker are: 1) advocate, 2) mediator, 3) educator/consultant, and 4) counselor/ therapist.
The skills that flow these roles are: 1) transaction, 2) problem-solving, 3) survival, and
organizational. Students are expected to learn and per-form these roles and skills as minimum
performance standards of the autonomous social work practice model.

2.7

Humanistic Values

Humanistic values reflect the second theme embedded within the MSW curriculum and
conceptual framework. Humanistic values reflect the MSW Program’s beliefs about the worth
and dignity of all human beings and the ultimate hope that each individual will be able to
develop to his/her maximum potential. It is the belief of the Whitney M. Young, Jr., School of
Social Work that humanistic values lead to more humane practice in professional social work.
The humanistic values perspective incorporates the following principles:
1.
2.
3.
4.

Love (agape) is essential to collective human development;
All people are created with equal ability and potential (barring pre and post- natal stress);
All human beings have the inherent right to dignity, respect, and personal confidentiality;
The satisfaction of basic human needs is a primary responsibility of society and must be
the basis upon which society distributes its resources;
5. Perceptions and life experiences of all human beings have value for them;
6. All human beings must have the right to significantly influence the decisions that affect
their lives, and
7. Cooperation as opposed to competition is a requisite for developing human communities.
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2.8

The Afrocentric Perspective

The Afrocentric Perspective focuses on ways in which the African culture and African heritage
affect the worldview, values and behavior of people, and takes into account the African origins
of African Americans in America and America’s response to their quest for freedom, justice and
equality. The Afrocentric Perspective points out the survival patterns of African Americans,
Africans in the Diaspora in order to increase understanding of the human condition. In teaching
and learning, emphasis is given to the ability to understand the importance of the role of culture
in determining how African Americans view their ability to address power, position, and
resources in relation to the larger society.
The Afrocentric Perspective asserts that differences in culture, worldview, and historical
experiences exist between African Americans and European Americans just as there are
differences between other people of color and Europeans. Thus, the Afrocentric Perspective
defines and portrays some of these differences and their implications for social work education,
human behavior, research, policy, and practice.
The Afrocentric Perspective is defined as a way of seeing, reasoning, thinking and
understanding of the distinct nexus between the transmissions from Africa to America,
which fractured, is nevertheless not to be neglected.
2.9

Strengths Perspective

Although the strengths perspective has not yet developed into a theory, it does influence how
professionals think and what they do in practice (Saleebey, 2003). Practice methods stemming
from the principles of the strengths-based perspective are described in the literature with mention
of such models as family narratives, solution-focused therapy, assets-based community
development, and resiliency (Nichols & Schwartz, 2001; Saleebey, 2002). From its inception, the
WMYJSSW consistently utilized a strengths perspective as the overarching framework that
forms the foundation for understanding an individual’s extraordinary capacity for resilience in
the face of overwhelming oppression. Several of the African American social work pioneers
who taught at Atlanta University insisted on the inclusion of content about African Americans
and their strengths that would equip students to understand and handle the complex problems of
social work in the African American community. These teachings represented the thrust of the
social work curriculum of the School in the 1920s and 1930s. During the 1940s and 1050s,
African American schools of social work were pressured to conform to European accreditation
standards and were forced to eliminate much of their knowledge of the African American
experience from their curricula. In the 1960s, when the Civil Rights Movement was at its peak,
Atlanta University and other African Americans and some majority schools re-visited content on
diversity. Once majority schools embraced the notion that diversity should be included in the
curriculum, African American schools, including Atlanta University, again embraced this
content forthright. In fact, Forrester B. Washington, the third Director of Atlanta University
School of Social Work (1927-1954) was adamant about the fact that African American social
workers should know not only the fundamental assessment and intervention strategies that are
common for social work among all groups, but should, in addition, have knowledge about
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assessment and intervention strategies that were of critical importance for working with African
American families. Yabura (1970) reiterated this point and included in a speech given at the 50 th
Anniversary of Atlanta School of Social Work, that utilizing a strengths perspective was not new
for the School, but was a part of its historic mandate and commitment and was embodied in the
Afrocentric perspective.

2.10 Goal and Objectives of the MSW Practicum
The primary goal of practicum is to allow students to systematically put into practice,
knowledge, skills and values appropriate to autonomous social work practice in micro, mezzo,
and macro settings. Autonomous social work practice enhances the problem-solving model by
presenting skills needed to understand instructional supervision, assessment, intervention, and
evaluation in depth.
MSW students complete a minimum of 900 clock hours to accomplish the educational purposes
of the practicum program. Students are assigned a new practicum placement each academic
year. The second and final year of practicum is in the student’s area of focus.
Practicum broad objectives are similar for the foundation and specialization field of practice. At
the completion of the first year foundation practicum, students will be able to understand
generalist practice and the Afrocentric Perspective as a way of intervention with individuals and
families. Students in the second year of “direct practice” will understand that the Afrocentric
practice approach has similarities and is congruent with the ecological perspective, the strengths
perspectives, empowerment perspectives, and a spiritual perspective.
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WHITNEY M. YOUNG, JR., SCHOOL OF SOCIAL WORK
COUNCIL ON SOCIAL WORK EDUCATION (2015 EPAS) EDUCATIONAL POLICY
ACCREDITATION STANDARDS, FOR SOCIAL WORK PRACTICE:
CORE COMPETENCIES AND PRACTICE BEHAVIORS FOR SOCIAL WORK
STUDENTS

FOUNDATION COMPENTICIES

CONCENTRATION COMPENTICIES

Competency 1. Demonstrate Ethical and
Professional Behavior and conduct oneself
accordingly.
PB 1. Makes ethical decisions by applying the

Competency 1. Demonstrate Ethical and
Professional Behavior and conduct oneself
accordingly.
PB1. Demonstrate skills at Developing,

managing and maintaining therapeutic
standards of the NASW Code of Ethics,
relationships with client systems within the
relevant laws and regulations, models for
person-in-environment and strengths
ethical decision-making, ethical conduct of
perspective.
research, and additional codes of ethics as
appropriate to context.
PB2.
Demonstrate skills at recognizing and
PB 2. Uses reflection and self-regulation to
managing personal biases as they affect the
manage personal values and maintain
therapeutic relationship in the service of the
professionalism in practice situations.
client’s well-being
PB 3. Demonstrates professional demeanor in
behavior; appearance; and oral, written,
and electronic communication.
PB 4. Uses technology ethically and appropriately
to facilitate practice outcomes.
PB 5. Uses supervision and consultation to guide
professional judgment and behavior.

Competency 2. Engage Diversity and
Competency 2. Engage Diversity and
Difference in Practice.
Difference in Practice.
PB 6. Applies and communicates understanding PB 3. Demonstrates the ability to Identify and use
of the importance of diversity and difference
in shaping life experiences in practice at the
micro, mezzo, and macro levels.
PB 7. Presents her/himself as a learner and
engages clients and constituencies as
experts of their own experiences.
PB 8. Applies self-awareness and self-regulation
to manage the influence of personal biases
and values in working with diverse clients
and constituencies.
Competency 3. Advance Human Rights and
Social, Economic, and Environmental Justice.
PB 9.
Applies her/his understanding of social,
economic, and environmental justice to

practitioner/client differences from a
strengths perspective.

PB4. Demonstrate ability to evaluate, select, and
implement appropriate multi-dimensional
assessments, diagnostic, intervention, and
practice evaluation tools.

Competency 3. Advance Human Rights and
Social, Economic, and Environmental Justice.
PB 5. Demonstrate the ability of using knowledge
of the effects of oppression, discrimination, and
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advocate for human rights at the individual historical trauma on client and client systems to
guide treatment planning and intervention.
and system levels.
PB 10. Engages in practices that advance social,
economic, and environmental justice.

Competency 4. Engage in Practice-informed Competency 4. Engage in Practice-informed
Research and Research-informed Practice.
Research and Research-informed Practice.
PB 11. Uses practice experience and theory to PB 6.
Demonstrate skills of using evidencebased practice process in clinical
inform scientific inquiry and research.
assessment and intervention with clients.
PB 12. Applies critical thinking to engage in
analysis of quantitative and qualitative
research methods and research findings.
PB 13. Uses and translates research evidence to
inform and improve practice, policy, and
service delivery.
Competency 5. Engage in Policy Practice.
PB 14. Identifies social policy at the local, state,
and federal level that impacts well-being,
service delivery, and access to social
services.
PB 15. Assesses how social welfare and economic
policies impact the delivery of and access
to social services.
Competency 6. Engage with Individuals,
Families, Groups, Organizations, and
Communities.
PB 16. Applies knowledge of human behavior and
the
social
environment,
person-inenvironment, and other multidisciplinary
theoretical frameworks to engage with
clients and constituencies.
PB 17. Uses empathy, reflection, and interpersonal
skills to effectively engage diverse clients
and constituencies.
Competency 7. Assess Individuals, Families,
Groups, Organizations, and Communities.
PB 18. Collects and organizes data, and applies
critical thinking to interpret information
from clients and constituencies.
PB 19. Applies knowledge of human behavior and
the
social
environment,
person-inenvironment, and other multidisciplinary
theoretical frameworks in the analysis of
assessment data from clients and
constituencies.
PB 20. Develops mutually agreed-on intervention
goals and objectives based on the critical
assessment of strengths, needs, and
challenges within clients and constituencies

Competency 5. Engage in Policy Practice.
PB 7. Demonstrate skills at advocating with and
informing administrators and legislators to
influence policies that impact clients and
services.

Competency 6. Engage with Individuals,
Families, Groups, Organizations, and
Communities.
PB 8. Demonstrate skill of establishing a
relationally based process that encourages
clients to be equal participants in the
establishment of treatment goals and
expected outcomes.

Competency 7. Assess Individuals, Families,
Groups, Organizations, and Communities.

PB 9. Demonstrate skills at selecting and
modifying evidence-based intervention
strategies based on continuous clinical
assessment.
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PB 21. Selects appropriate intervention strategies
based on the assessment, research
knowledge, and values and preferences of

clients and constituencies.
Competency 8. Intervene with Individuals,

Competency 8. : Intervene with Individuals,
Families, Groups, Organizations, and
Families, Groups, Organizations, and
Communities.
Communities.
PB 22. Critically chooses and implements
PB 10. Apply use of the appropriate advanced
interventions to achieve practice goals and
direct practice skills for a range of
enhance capacities of clients and
presenting concerns identified in the
constituencies.
assessment.
PB 23. Applies knowledge of human behavior and
the social environment, person-inenvironment, and other- multidisciplinary
theoretical frameworks in interventions
with clients and constituencies.
PB 24. Uses inter-professional collaboration as
appropriate to achieve beneficial practice
outcomes.
PB 25. Negotiates, mediates, and advocates with
and on behalf of diverse clients and
constituencies.
PB 26. Facilitates effective transitions and endings
that advance mutually agreed-on goals.
Competency 9. Evaluate Practice with
Individuals, Families, Groups,
Organizations, and Communities.

Competency 9. Evaluate Practice with
Individuals, Families, Groups,
Organizations, and Communities.

PB 27. Select and use appropriate methods for PB 11. Contribute to the theoretical
evaluation of outcomes.
knowledge base of the social work
profession through practice-based
research.
PB 28. Critically analyze, monitor, and evaluate
intervention and program processes and
PB 12. Demonstrate skills at using advance direct
outcomes.
practice evaluations of the problem solving
process and outcomes to develop bestPB 29. Apply evaluation findings to improve
practice interventions for a range of biopractice effectiveness at the micro, mezzo,
psycho-social-spiritual conditions that
and macro levels.
impact the various populations being
served.
PB 30. Apply knowledge of human behavior and
the social environment, person-inenvironment and other multidisciplinary
theoretical frameworks in the evaluation of
outcomes.

Competency 10. Knowledge of Afrocentric
Competency 10: Knowledge of Afrocentric
Perspective.
Perspective
PB 31. Is able to describe the concepts of the PB 13. Demonstrate skills at applying the
Afrocentric Perspective.

concepts of the Afrocentric Perspective to
practice and evaluation.
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Competency 11. Utilization of technology
Competency 11. Utilization of technology
for professional development and practice.
for professional development and
PB 32. Is skilled at integrating technology into
practice.
research, discussions and presentations
PB 14. Demonstrate skills at integrating
technology into research, discussions and
presentations.
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3.0

MSW Plans of Study

3.1

Two-Year Plan of Study

Foundation Year Fall Semester
CSSW 500A
Autonomous Social Work I
CSSW 501A
Concurrent Field Practicum and Seminar I
CSSW 585
Research Methods I
CSSW 600A
Human Behavior and the Social Environment I
CSSW 700
Social Welfare Policy and Services
Total Hours

3
3
3
3
3
15

Foundation Year Spring Semester
CSSW 500B
Autonomous Social Work II
CSSW 501B
Concurrent Field Practicum and Seminar II
CSSW 586
Research Methods II
CSSW 600B
Human Behavior and the Social Environment II
CSSW 709
Differential Social Policy
Total Hours

3
3
3
3
3
15

Concentration Year Fall Semester
CSSW 502A
Concurrent Field Practicum and Seminar III
CSSW 503
Advanced Direct Social Work Practice
CSSW 590A
Research Methods III Thesis/Conceptual Paper
CSSW 611
Psychopathology
Elective
Total Hours

3
3
4
3
3
16

Concentration Year Spring Semester
CSSW 502B
Concurrent Field Practicum and Seminar IV
CSSW 504A
Advanced Direct Practice: Focus on Child & Family
or
OR
CSSW 504B
Advanced Direct Practice: Focus on Health/Mental Health
CSSW 801
Elective
Elective
Total Hours

Integrative Seminar

3
3

1
3
3
13
(59 total)

Note: Students are required to take three (3) electives. Electives may be taken in
summer. A total of 59 credits is required for graduation.
Revised 05/25/2016
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3.2

Three-Year Plan of Study

Foundation First Year Fall Semester
CSSW 600A
Human Behavior and the Social Environment I
CSSW 700
Social Welfare Policy and Services
CSSW 585
Research Methods I
Total Hours

3
3
3
9

Foundation First Year Spring Semester
CSSW 600B
Human Behavior and the Social Environment II
CSSW 709
Differential Social Policy
CSSW 586
Research Methods II
Total Hours

3
3
3
9

Foundation Second Year Fall Semester
CSSW 500A
Autonomous Social Work I
CSSW 501A
Concurrent Field Practicum and Seminar I
CSSW 590A
Research Methods III Thesis/Conceptual Paper
Total Hours

3
3
4
10

Foundation Second Year Spring Semester
CSSW 500B
Autonomous Social Work II
CSSW 501B
Concurrent Field Practicum and Seminar II
Elective
Total Hours

3
3
3
9

Concentration Year Fall Semester
CSSW 502A
Concurrent Field Practicum and Seminar III
CSSW 503
Advanced Direct Social Work Practice
CSSW 611
Psychopathology
Elective
Total Hours

3
3
3
3
12

Concentration Year Spring Semester
CSSW 502-B Concurrent Field Practicum and Seminar IV
CSSW 504A
Advanced Direct Practice: Focus on Child & Family
or
OR
CSSW 504B
Advanced Direct Practice: Focus on Health/Mental Health
CSSW 801
Integrative Seminar
Elective
Total Hours

3
3

1
3
10
(59 total)

Note: Students are required to take three (3) electives. These can be taken any
time after completing the first year; electives are available during the summer
session. Revised 05/25/216
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3.3

Advanced Standing Plan of Study

Summer Session
CSSW 589
Research with an Emphasis on Application
CSSW 610
Integrating Practice and Human Development with an
Emphasis on Ethics
CSSW 710
Social Welfare Policy with an Emphasis on Georgia Policies
Total Hours
Concentration Year Fall Semester
CSSW 502-A Concurrent Field Practicum and Seminar III
CSSW 503
Advanced Direct Social Work Practice
CSSW 590A
Research Methods III Thesis/Conceptual Paper
CSSW 611
Psychopathology
Elective
Total Hours
Concentration Year Spring Semester
CSSW 502B
Concurrent Field Practicum and Seminar IV
CSSW 504A
Advanced Direct Practice: Focus on Child & Family
or
OR
CSSW 504B
Advanced Direct Practice: Focus on Health/Mental Health
CSSW 801
Integrative Seminar
Elective
Elective
Total Hours

3
3
3
9

3
3
4
3
3
16

3
3

1
3
3
13
(38 total)

Note: Students are required to take three (3) electives. Revised 5/25/2016
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4.0 FIELD EDUCATION AND PRACTICUM PLACEMENT
ACTIVITIES OFFICE
This office is responsible for the overall administration of the field education component for the
School of Social Work. This involves working with agency field supervisors, faculty field
liaisons, faculty members, and students. Tasks include placing social work students in field
sites; establishing student orientation to field; setting field policies, procedures, and standards;
developing all forms from the student application process to the student evaluation process;
creating field seminar materials; evaluating and maintaining field placement sites; coordinating
and consulting with faculty field liaisons; providing orientation and training to agency field
supervisors; and maintaining accreditation standards for field education. Our goal is to create
partnerships with community agencies/organizations that provide outstanding experiential
opportunities for our students.
4.1

AGENCY AND SCHOOL PARTNERSHIPS

The Whitney M. Young, Jr., School of Social Work seeks to develop ongoing partnerships with
agencies and organizations. Although it is impossible to utilize every agency each year, the
School maintains a professional relationship with each agency that has accepted student interns.
The maintenance of a high quality practicum program requires that the School have options
through which practicum assignments can be made. The criteria for selecting agencies for
practicum are both specific, based on the service and population of the agency, and general,
based on the educational standards of the School and CSWE.
Listed below are the general criteria:
1. The agency’s philosophy of service shall be compatible with the educational program of
Whitney M. Young, Jr., School of Social Work;
2. The agency shall accept student training as an integral part of its operation;
3. The agency staff shall maintain the basic program of the agency without reliance on
students;
4. The agency shall make available to students suitable office space, access to telephones,
supplies and clerical service as needed;
5. The agency field supervisor shall provide supervision as specified by the School one hour
per week to the student;
6. The agency field supervisor must have a MSW degree from a CSWE accredited school of
Social Work with a minimum of two years postgraduate practice.
7. The agency shall be willing to lend its program to experimental and innovative
experiences, within agency policy, which are designed to enlarge and enrich students’
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learning opportunities; and
8. There shall be no discrimination on the basis of race, national origin, religion, creed, sex,
age, sexual orientation, disability or handicap in either the selection of students for
participation in the agency, or any aspect of the professional training provided; however,
with respect to disability or handicap, the disability or handicap must not be such as
would, even with reasonable accommodation in and of itself, preclude the students’
effective participation in the agency. Whitney M. Young, Jr., School of Social Work
provides assistance in the development of student learning experiences that are
compatible with the services rendered by an agency and the School’s educational
philosophy and program. Through its practicum coordination and Faculty Field Liaisons,
the School will maintain ongoing contacts with and provide assistance to the agency field
supervisor.
A Memorandum of Understanding must be signed by the Agency Director, School Dean, and the
University Provost. The Memorandum of Understanding is binding only if a suitable student is
identified by the School for assignment to a specific agency.

5.0

AGENCY FIELD SUPERVISOR BENEFITS

5.1

Certified Field Supervisor Continuing Education Program

Whitney M. Young, Jr., School of Social Work offers Continuing Education Seminars, for CEU
credit, as part of the Georgia Schools of Social Work Field Education Collaborative, consisting
of Clark Atlanta University, Kennesaw State University, Georgia State University and University
of Georgia Schools of Social Work. Five seminar/workshops are offered over the course of each
academic year. These workshops are open to agency field supervisors who supervise students
from the collaborative. Supervisors should contact the Director of Continuing Education to
determine the availability of these free seminars.

20

Organization of Practicum
6.0

ORGANIZATION OF PRACTICUM

The field practicum is an integral part of the social work program. It is administered under the
supervision of the Director of Field Education and Practicum Activities, and Social Work
Faculty Field Liaisons.
General goals of the practicum are as follows:
1. To enable students to experience first hand some of the challenges encountered by human
beings as they attempt to negotiate their environment with specific emphasis on
populations who are vulnerable or oppressed because of their race/ethnicity, gender,
sexual orientation, physical or mental ability, class or age.
2. To provide students an opportunity to test their own interests and abilities for working as
a professional social worker with or on behalf of people.
3. To help students gain some familiarity with the administrative complexities involved in
addressing human problems and to develop beginning experience in using the network of
public and private social welfare services.
4. To familiarize students with the kinds of responsibilities and assignments that are
common in social work settings.
5. To help students understand how social work methods, techniques and strategies may be
used, as well as the theoretical base that governs the application of these methods and
their limits.
6. To help students develop appropriate techniques and practice skills of their own.
7. To provide students the opportunity to observe professionals in action---how they interact
with each other and their clients.
8. To acquaint students with the application of social work values and ethics to practice
situations.
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6.1

PRACTICUM HOURS AND PROGRESSION REQUIRED TO COMPLETE
FIELD

MSW students complete a minimum of 900 hours of field work to accomplish the educational
purpose of the practicum component of the MSW program as required by CSWE. Students are
assigned a new practicum placement each academic year.
Students in their Foundation year of field placement are required to complete sixteen (16) hours
per week for two consecutive terms and must complete a minimum of 400 hours for the
academic year.
Students in their Concentration year of field placement are required to complete twenty four (24)
hours per week for two consecutive terms and must complete a minimum of 500 hours for the
academic year.
STRUCTURE OF FIELD SEMINARS AND OTHER PRACTICUM ACTIVITIES
First year students attend a total of sixteen field seminars over the course of an academic year,
second year students attend a total of nine field seminars. The dates and times associated with
these field seminars are provided on the calendar for Field Education. The seminars are taught
by faculty members. Students will leave their agencies at a reasonable time on the days required
to attend field seminar. Those two hours spent in seminar activities along with required
practicum orientation/ institute are factored into the total 900 hours. Therefore a student who
does not complete field institute/ orientation and field seminars cannot earn enough hours to
meet this minimal requirement of 900 clock hours.
All students must remain at their agencies until the term is completed even if they complete
their hours before the term ends. These expectations are consistent with the standards
established by the Program’s accrediting body, the Council on Social Work Education (CSWE).
It is expected that students will be given major holidays off. This means that during the week of
Christmas and New Year’s Day students are allowed to spend time with their families.
ACADEMIC CREDIT FOR LIFE EXPERIENCE AND PREVIOUS WORK
EXPERIENCE WILL NOT BE GRANTED IN WHOLE OR IN PART IN LIEU OF THE
FIELD PRACTICUM COURSES OR HOURS.
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Practicum Planning Process
7.0

PRACTICUM PLANNING PROCESS

Before students contact social service agencies to interview for field placements, they participate
in a planning process designed to help clarify their goals and interests. Each student completes an
application for the practicum, which is located in the Director of Field Education and Practicum
Activities’ office. Students meet with their assigned faculty advisors to ensure that all academic
requirements have been completed and to discuss any issues or problematic concerns that may
impact their performance in practicum. First time entrants, who have been admitted officially to
the School, will receive notification from the Office of Field Education. They will also receive
an application for field which they will complete and return by a specified date. Based upon
student application and résumé’s, placement matches are made by the Director of Field
Education and Practicum Activities. First time students are not permitted to select their own
agency site, or make arrangements for placement at any agency site.
During the spring semester, agencies are surveyed to determine their availability
for receiving field students. Requests for continuing agency affiliations are considered
along with the Faculty Field Liaisons’ annual assessments of the performance of their assigned
agencies. The Office of Field Education and Practicum Activities maintain a list of affiliated
agencies that have been approved by the School of Social Work as placement sites.
If a student is interested in an agency that has not been included on the list, he or she must
meet with the Director of Field Education and Practicum Activities about it. Under no
circumstances should students negotiate placements with agencies without the approval of
the Director of Field Education and Practicum Activities. The Director of Field Education
and Practicum Activities approves all agencies used as sites. While students identifying
agency sites should be commended for their efforts, finding a site does not mean the site will be
approved, or that the site will be deemed appropriate for student placements. Site selections are
based solely on the educational objectives of the School, not personal preferences or availability
or time constraints.
MSW STUDENTS MAY NOT BEGIN EARNING PRACTICUM CREDIT UNTIL THE
DIRECTOR OF FIELD EDUCATION AND PRACTICUM ACTIVITIES APPROVES
THE PRACTICUM SITE.
The Office of Field Education and Practicum Activities has ultimate responsibility for
approving all field internships. Once the completed and signed “Field Placement
Confirmation” form is signed by both the assigned Agency Field Supervisor and the student;
the form is submitted to the Director of Field Education and Practicum Activities by the
student. The student may then register for field education credit hours. The student must then
notify any other agency with which he or she has interviewed that he or she will be completing
an internship elsewhere. A field agency must be approved by the Field Education and
Practicum Activities Office prior to the student’s acceptance of the placement site.
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Under no circumstances may a student begin a new field internship until the first day of
the first academic semester in which he or she is enrolled in that internship and until the
“Placement Acceptance” form is received in the Field Office.
Within the first month of the academic semester, the Office of Field Education and Practicum
Activities holds a field orientation for new students to inform them of the goals for field
instruction, the roles of the Agency Field Supervisor(s) and Faculty Field Liaison(s), and the
procedures to be followed in developing the Field Educational Plan and completing the field
evaluations.
7.1

FIELD PLANNING


For returning students field planning begins the semester prior to students entering the
field.



Advanced Standing students begin field in the fall semester and will begin the planning
process in the summer preceding the fall semester



New entrants into the 2 year MSW program who are financially enrolled begin field in
the fall semester and will begin the planning process in the summer preceding the fall
semester



An application for practicum and a practicum acceptance form must be completed by
each student entering practicum

NOTE: A field placement must be congruent with the student’s foci (i.e., children and
families and health/mental health).
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7.2

EDUCATIONAL RESUME FOR FIELD PLANNING
• The resume used for Field Education planning is unique.
• The length of the resume is not important. The longer resume provides
potential field instructors with knowledge of the experience the student will bring to
the field placement.
• All graduate level courses and relevant undergraduate courses are included in this
resume.

7.2.1

Resume Outline

Below is one way a resume can be organized. While you do not need to organize yours in this
way, it is necessary that you include all of the information listed below.
Name: _________________________________________________________________
Permanent Address & Phone #: ______________________________________________
Campus Address & Phone #: ________________________________________________
Education Experience
Universities attended and degrees obtained. In this section, list courses by name in column form (Social
Work and related courses), which helped prepare you for Field Instruction. Workshops and seminars
attended or presented may be included in this section.
Employment/Volunteer Experience
List factual information: When, where, for whom you worked/volunteered and responsibilities. Identify
skill areas obtained as result of work/volunteer responsibilities.
Special Skills
Speak a foreign language; know sign language, etc.

References: Include up to two professional references
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7.3

FIELD DEFINITIONS

Office of Field Education and Practicum Activities
This office coordinates all aspects of Field Education including planning, coordination of
agency/student placement, evaluation of the field agency, and recruiting and training agency
field instructors.
Faculty Field Liaison
CAU Faculty Field Liaisons serve in the role of liaison between the agency field supervisor,
student and social work program.
Agency Field Supervisor
The agency-based field supervisor is responsible for orienting the student to the agency,
assigning and teaching relevant and appropriate practice experiences, and evaluating student
performance in accordance with the Field Educational Plan. Periodic contact with assigned
faculty field liaison.
Agency Task Supervisor
The agency-based task supervisor is responsible for orienting the student to the agency, assigning
and teaching relevant and appropriate practice experiences, which includes working with the offsite or assigned MSW field supervisor and the student to create the Education Plan. Meets
periodically with the student and the off-site MSW field instructor to evaluate student
performance; participate in meeting with the faculty liaison to review student progress, at the
request of the off-site MSW supervisor and student.

Field Seminar Instructor
These faculty members teach the field practice seminars concurrent with the practicum. This
faculty member assist students integrate theoretically knowledge into practice.
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7.5

Step-by-Step Process for Practicum

STEP 1
Prior to applying for practicum, students will attend a
practicum orientation with the Director of Field Education
during the spring semester of each academic year; to clarify
the field practicum process and discuss any concerns that
may impact students progression and performance in field.
Eligible students for field will then complete the Request for
Practicum Form and submit them to the Field Office.

STEP 2
Students will receive a Practicum Interview Packet,
which contains information for the student and the
field instructor.
Students are then given instructions on how to contact
the practicum agency and complete the interview
process. The student and agency must agree on
practicum placement.
Students are not allowed to call or solicit internships on
their own.

STEP 3
Once accepted, students are responsible for completing the
Placement Acceptance Form jointly with the assigned MSW
Field Supervisor provided by the agency to supervise the
student. The student submits the fully completed and
signed Placement Acceptance form to the Office of Field
Education prior to the established start date for field.
Students who fail to submit their forms are not considered
placed and will not be allowed to begin field until the form
is submitted.

STEP 4
Students will begin practicum on the assigned dates
provided during the first week of classes.
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8.0

Practicum Policies

8.1

ADMINISTRATION OF PRACTICUM 8.1
8.1.1
Responsibilities of the Field Education and Practicum Activities Office
The Director of Field Education and Practicum Activities is responsible for the administration of
the field practicum for MSW students. These duties include:










Manage field placement experiences and carrying out the procedures and mandated by
the School of Social Work, including; recruiting and selecting field agencies and agency
field supervisors
Arrange student placement
Plan and provide orientation for agency field supervisors and students
Plan and provide ongoing training for agency field supervisors
monitor and evaluate student field experiences in relation to program standards
monitor and evaluate student field experiences in relation to CSWE
Organize and structure CEU programs
Respond to all field related correspondence and request
Prepare and update field manuals that contain all field policies and procedures

8.2
SITE SELECTION CRITERIA
Field agencies are selected based on educational needs of the student and on agency interest and
commitment to participation in the field education process. To be considered for approval as a
practicum site, the Director of Field Education and Practicum Activities visits the agency to
determine its appropriateness and capacity to provide learning experiences for our students. If the
agency can provide meaningful learning experiences for students and if there is appropriate
supervision, the agency is selected as a practicum site. When agencies are approved for student
placements, the Dean of the Whitney M. Young, Jr., School of Social Work, the President or
Provost and Vice President for Academic Affairs of CAU; the Director of Field Education and
Practicum Activities and designated agency representative(s) sign a Memorandum of
Understanding. Information about agencies is provided to students to assist them in making
informed choices about their placements. The quality of the learning experience of students in
placement, the continued presence of an approved agency field supervisor, and the geographic
proximity to the Whitney M. Young, Jr., School of Social Work service area are important
considerations. A practicum agency must meet the following criteria:
1.

A clearly enunciated agency mission and purpose that is compatible with the philosophy
and purpose of social work.

2.

Agency functioning that is consistent with the NASW Code of Ethics.

3.

Identification of agency staff that can meet the requirements for practicum supervision of
MSW students and who are willing to serve in this capacity.
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4.

Provision of learning opportunities that will allow the student to engage in direct practice.

5.

Provision of staff time for planning student learning experiences, instruction and
evaluation of students.

6.

Support for research activities by students designed to evaluate professional practice.

7.

Administrative staffing and stability that assures continuity of instruction for students.

8.

Physical facilities that permit students adequate space for activities related to practicum
objectives.

Agencies that wish to be considered as a practicum site must complete an application packet
consisting of an agency profile, a supervisor profile(s) and a practicum placement agreement.
The application is reviewed by the Director of Field Education and Practicum Activities and a
decision is made regarding approval of the site.
8.3
AGENCY FIELD SUPERVISOR QUALIFICATIONS
Agency Field Supervisors must meet the following qualifications to supervise MSW students in
field placement.
1.

Possession of a MSW degree from an accredited school of social work.

2.

A minimum of two years practice experience.

3.

Demonstrated competency in the field of practice used for the practicum.

4.

A desire to mentor and supervise MSW students and a willingness to make reasonable
adjustments in his/her schedule to meet the learning needs of the student.

Previous practicum instruction or supervisory experience is preferred. The field agency
supervisor and student will jointly complete the Educational Plan and will submit this Plan to
the Field Seminar Instructor by the designated due date for review and approval by the Field
Seminar Instructor(s). If necessary, suggestions for improvement may be made and approved
by the Field Seminar Instructor. Agency Field Supervisors must agree to provide one hour of
weekly one-on-one supervision for the student. Individuals who wish to supervise practicum
students are asked to complete an agency field supervisor profile documenting educational
credentials, experience, etc.
Note:
Field Supervisors’ who do not hold an BSW or MSW degree from an accredited school of
social work, but hold a Master’s level degree in Counseling from an accredited counseling
program will be considered on a case by case basis, depending on the number of years of
clinical practice experience and if the practicum experience is deemed congruent with the
mission of Social Work profession; in such instances if the agency is approved, the school
will make the necessary arrangements to ensure that Social work’s values and core
competencies as defined by CSWE are reinforced and met by the field supervisor and
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student(s) placed at the practicum site. Non-BSW or MSW supervisors are assigned a field
liaison with an MSW degree from the School of Social Work. The Liaison’s responsibility is
to meet with the field supervisor(s) to discuss how the field supervisor(s) assist the students
with integrating the core competencies and practice behaviors while in the field. In
addition, the field liaisons will also provide all field supervisors and students with an
outline of suggested task and activities students must have an opportunity to experience
while at the practicum site for that placement cycle. Additionally, all approved field
supervisors are required to complete 4 professional workshops on social work field
supervision.

8.4
MULTIPLE INTERVIEW REFERRALS
Students who are referred for an interview with an agency and the agency declines to accept the
student due to professionalism, personal behavior, ethical or criminal background concerns,
specific feedback will be given to the student. The student will be expected to take appropriate
corrective actions to prepare for a subsequent referral. A referral will be made to another
agency. If two different agencies decline a student, or if the student refuses two different
agencies, the student will go through a Field Practicum Review Process with the Field Director, a
Faculty member and the student’s Academic Advisor to determine the student’s field readiness
and possible next steps in the program.
8.5
STUDENTS WITH DISABILITIES
Students requiring an accommodation related to a disability should first register with the Clark
Atlanta University’s Office of Disability Services during the first week of the semester. Then
provide verification to the Office of Field Education and Practicum Activities. Then meet with
their agency field supervisor to ensure that they are appropriately accommodated if such
accommodation will not cause any undue alteration to the agency’s capacity to fulfill its mission
to its clients. If there are problems in negotiating arrangements with the practicum agency,
contact the Director of Field Education and Practicum Activities for further guidance in
resolving this issue.
8.6
PROFESSIONAL LIABILITY
The administration of Whitney M. Young, Jr., School of Social Work maintains a professional
liability policy for its various professional fields. This program covers duly registered social
work students for events that may occur while performing duties in their field practicum. The
policy provides a minimum amount of not less than $1,000,000 per occurrence and no more than
an annual aggregate of $3,000,000. Students wishing to obtain additional coverage at their
own expense may contact the National Association of Social Workers Insurance Trust at (800)
638-8799, ext. 387. The School does not provide automobile liability coverage. Students who
will be using their personal vehicle for agency business should negotiate automobile coverage
with the agency at the time of the interview.
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SAFETY AND SECURITY OF STUDENTS IN FIELD 8.7
Safety of students in field is a priority for the Office of Field Education and Practicum Activities,
as well as of the social work faculty and the university. While it is impossible to remove all
potential risk from social work practice, it is possible and desirable for students to exercise
caution and take preventive measures to assure their safety while delivering services to clients.
This topic is addressed in more detail in the field practicum seminar courses. Students are also
encouraged to take advantage of university or agency sponsored workshops focused on personal
safety. Students have the right and are encouraged to raise issues of potential risk and safety with
agency field supervisors during placement interviews and at any time thereafter.
SOCIAL MEDIA GUIDELINES 8.8

Social media sites (Facebook, Twitter, YouTube, Blogs, Snapchat, facetime, etc.) are standard
and accepted forums for personal and professional communication. The ease of accessibility and
common use of these tools can present potentially serious challenges for social workers and
social work students, both personally and professionally. Issues related to privacy,
confidentiality, the establishment of professional boundaries and safety, can be compromised
when the necessary precautions to protect the clients have not been taken. Students are expected
to adhere to social work values, ethics and engage in professional conduct as outlined in the
NASW Code of Ethics when using social media communication tools, whether using a personal
site or an agency site. Common issues that students need to understand and manage when
utilizing social media in the field setting include, but are not limited to, privacy and
confidentiality (Section 1.07), conflicts of interest and dual relationships (Section 1.06), and
informed consent (Section 1.03) in our relationships with clients, colleagues and in our practice
settings.
If the field site/agency already has a policy on social media use, this policy should be shared with
social work students as part of their orientation to the fieldwork site. Even without its own
formal social media policy, the field site should have clear guidelines and expectations for
students regarding social media use at home and at the field site (Adopted from Tulane School
of Social Work).
PERSONAL CONDUCT AND USE OF SOCIAL MEDIA 8.9

As a social worker, we must we aware that our private world has a greater likelihood of
becoming public when using social media. Field instructors, colleagues, and even clients may
have access to information via the Internet that you would otherwise limit to your friends and
families. Section 4.03 of the Code of Ethics states that “social workers should not permit their
private conduct to interfere with their ability to fulfill their professional responsibilities.” It is
inappropriate for students to refer to any fieldwork site/agency, client, or client situation, etc. on
their personal social media pages (e.g. Facebook, My Space, Twitter, and Blog), no matter how
many security settings have been invoked.
Be clear if you are sharing personal views and use good judgment regarding sensitive issues.
Verify information before you post it, correct mistakes in a timely manner, and be aware of legal
liability issues such as copyright infringement, defamation, and posting proprietary information.
See Section 4.06(a) of the Code of Ethics: “Social workers should make clear distinctions
between statements made and actions engaged in as a private individual and as a representative
of the social work profession, a professional social work organization, or the social worker’s
employing agency.”
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Social media channels provide an excellent means to build community; however, as you utilize
these tools, do no harm to yourself, your field site, your clients, the School of Social Work, your
classmates or to the social work profession in the process. Students who have been found to be in
clear violation of Social Work Code of Ethics section(s) referenced above will be subject to
possible termination from the program for Un-professional Behavior. See Pages 13 & 14 of the
MSW Student Handbook for further clarification.
PAID PRACTICA 8.10
The Whitney M. Young, Jr. School of Social Work acknowledges the need for paid practicum
experiences for many of our social work students. However, all procedures and policies for site
approval are the same.
STUDENT TRANSPORTATION COST INCURRED IN CONDUCT OF AGENCY
BUSINESS 8.11
Student transportation cost incurred while conducting agency business should be paid by the
agency. This does not include student transportation cost incurred while reporting to the
practicum or leaving the practicum to return to students’ home of record or classes at the school
of social work.
TRANSPORTING CLIENTS 8.12
Under no circumstances are students permitted to transport clients in their own car. In certain
situations, students may travel with a supervisor/task manager as a passenger while transporting
clients.

STUDENTS WORKING FULL-TIME 8.13
Students working full-time should expect to significantly reduce or discontinue their work
commitments to accommodate to the demands of the two required practica. The competing
demands of practicum, academic classes, and full-time employment tend to detract from the
overall learning experience of field education. Therefore, it is imperative that students adjust
their schedules in order to focus on their field learning experience. The agency is not required to
accept or accommodate students work schedules around required field days or time in field.
WEEKEND AND EVENING FIELD PLACEMENTS 8.14
The school encourages students to enroll in traditional placements because evening and weekend
placements are limited and not guaranteed. Several factors will be considered before the Office
of Field Education and Practicum Activities considers approving a weekend or evening
placement:
 The Field Supervisor’s level of involvement and oversight of student(s) while at
practicum during evening hours or on weekends;
 Student(s) opportunities to participate in staff meetings and other work related activities
which enhance student learning and are usually conducted during traditional work hours
and work week;
 Availability and access to clients and Field Supervisor during evening hours or on
weekends.
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ACCOUNTABILITY FOR HOURS IN AGENCY 8.15
The student is responsible for logging weekly hours and must submit them, signed by the Field
Supervisor, with the Final Evaluation at the end of the semester before a final grade can be
submitted. Any student having less than 80% of their required hours completed at the time of
the due date, will receive an “Incomplete” by the Field Seminar Instructor and will have 6 weeks
to complete the remaining hours with approval from the field office.
Any off-site trainings, conferences, approved campus academic activities, major meetings in
which students are required to attend as part of their academic requirements will be considered
accountable internship hours. Time spent commuting to and from the agency is not considered
to be accountable internship hours.
FAILURE TO SHOW AT AGENCY 8.16
Unlike the classroom experience, not informing an agency (Field Supervisor, Receptionist or
Task Supervisor) is considered a “failure to show” and could be considered a ‘breach of ethics’.
The student is responsible to address how the Field Supervisor requires notice should a health,
family, or transportation emergency arise unexpectedly during field and how those hours will be
made up.
POLICY FOR PRACTICUM PLACEMENT AT AGENCY AT WHICH STUDENT
WORKS AS AN EMPLOYEE 8.17
Students who wish to complete a practicum experience at their place of employment must submit
a request form to the Director of Field Education and Practicum Activities. Request forms are
available from the Office of Field Education and Practicum Activities. The request is carefully
reviewed using the following six standards:
1

The student must be employed with the agency for a minimum of three months prior to
entering field.

2.

The agency must be approved as a field placement site using the criteria outlined in
Section 8.2 of this manual.

3.

The student must list all the positions he/she has held at the agency, including a
description of employment responsibilities, schedule of work hours and names of
supervisor(s).

4.

The student must be assigned-as his/her practicum- to a department, unit, or program that
differs from all prior or current employment units. This is to insure that the student has
exposure to new methods, client populations, and other new learning experiences.

5.

The agency must provide a qualified agency field supervisor who has not supervised the
student in employment responsibilities. The agency field supervisor must be approved by
the Director of Field Education and Practicum Activities using the same criteria that it
would to apply to any other new agency field supervisor.
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6.

Students who are approved to complete their practicum at their place of employment
must meet the same educationally focused learning objectives as all other students in the
program.

ACCEPTING EMPLOYMENT AT THE FIELD PLACEMENT SETTING WHILE
THERE AS AN INTERN 8.18
Students are occasionally offered employment at their field sites. While obviously beneficial to
students financially, this dual role at the placement setting can blur the distinctions between the
roles of student and employee. To insure successful completion of the student’s placement,
students are not allowed to accept employment at the placement setting until they have
completed the practicum placement period as an intern at the field placement.
CRIMINAL RECORDS HISTORY 8.19
Students should inform the Director of Field Education and Practicum Activities of any
information regarding previous felony convictions and/or other information that may impact the
student’s ability to secure a practicum. The student will be asked to sign a release of information
authorizing the Whitney M. Young, Jr., School of Social Work Program to discuss this
information (as necessary) with approved practicum sites.
Should an agency conduct a criminal records check and information is revealed that requires
legal action, the agency will act accordingly within the legal purview of the law. There also may
be consequences imposed upon the student by Whitney M. Young, Jr., School of Social Work.
For example, the student may be subject to expulsion, withdrawal from the university, probation
or other actions in accordance with dictates of policy within the University. Students who have
a criminal history need to be aware that this may also affect their future ability to obtain a
social work license.
SHARING SENSITIVE INFORMATION 8.20
The Director of Field Education and Practicum Activities will share all relevant information with
appropriate persons including the faculty field liaison, the agency field supervisor, the MSW
Social Work Program Director, and the Office of Student Affairs, as appropriate. Relevant
information is defined as information that may have an impact on the practicum site selection,
placement process, and that may impact clients, agency, agency field supervisors, staff, or the
learning experience. Such information will be shared to enable informed choice by agency field
supervisors, protect clients, protect students, and facilitate the learning process. Agency Field
Supervisors are also expected to share relevant information with the Director of Field Education
and Practicum Activities.
CONCERNS WHILE AT THE PRACTICUM 8.21
Should concerns emerge in the field practicum, the Field Supervisor should be contacted first for
guidance by the student. If the issue is with the Field Supervisor and the student is not
comfortable addressing their concerns with the Field Supervisor, the student should contact their
Field Liaison. The assigned Field Liaison will make themselves available to assist toward a
resolution of the concern. Should further intervention be needed, the Director of Field Education
should be contacted. At no time should students contact any other staff members or
administrators at the host agency where placed for resolution. Students and Field Supervisors are
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strongly encouraged to bring concerns to the attention of the assigned Field Liaison and Director
of Field Education early in the process; and to avail themselves of the opportunity to receive
professional guidance from these administrators in an effort to resolve concerns early. Informal
consultation is available to Field Supervisors, Field Liaisons, and students to help resolve
problems prior to entering a formal resolution process.
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WITHDRAWING FROM PRACTICUM 8.22
The practicum is distinct from most other social work courses in that a field placement in the
community entails not only the educational objectives of the student and faculty, but also
professional responsibilities to clients, social service agencies and the community. When
students engage clients and assume service responsibilities, they have ongoing professional,
educational and ethical responsibilities to consider. Considerable effort is spent on the part of the
faculty field liaison and agency field supervisor planning and orienting the student to the
placement site. For this reason students should only consider withdrawing prematurely from a
field placement site under extenuating circumstances. Should a student desire or be requested to
terminate a placement prior to the completion of the total hours required the student’s faculty
field liaison should be contacted immediately to discuss the situation. Such a situation may occur
as a result of: insufficient resources and/or experiences to provide for an adequate learning
experience; agency restructuring; a personality or ideological conflict between the student and
agency field supervisor; personal crises; a serious illness; or other educational considerations.
Only after consultation with the faculty field liaison and the agency field supervisor may the
students terminate the practicum with the approval of the Director of Field Education and
Practicum Activities. The faculty field liaison, in consultation with the Director of Field
Education and Practicum Activities and the student will discuss whether or not the student will
be permitted to resume a practicum at a new site. The process for changing the field sites
includes students writing a reflection statement concerning their rationale for leaving this
internship and what events led to this request. The Director of Field Education and Practicum
Activities and the Faculty Field Liaison will determine whether or not credit will be awarded to
the student for hours completed at the first practicum site. If the decision is made to change the
internship site, a formal termination plan will be completed with the student and agency field
instructor. A final evaluation of the student will be completed by the agency along with a
verification of internship hours.
For a student who does not maintain professional standards or whose personal problems/issues
present obstacles in maintaining professional standards, that student may be removed from
placement and receive a failing grade for field instruction. In such situations, the student may
be denied another field placement and dismissed from the social work program. If the
recommendation is to remove a student from field instruction, this recommendation must
be presented to the Director of Field Education and Practicum Activities, the Director of
the MSW Program, and to the student’s faculty advisor.
The Dean of the School of Social Work will be informed in writing of all actions related to
withdrawal, as well as all field instruction processes.
DRESS CODE WHILE AT PRACTICUM 8.23

Students must follow the same dress code that is required of agency staff. Agency policies
including, but not limited to dress, tattoos, and/or piercings must be adhered to by students.
STUDENT PROFESSIONAL BEHAVIOR 8.24
The field placement site is equivalent in many ways to a workplace. The student is expected to
maintain regular working hours, be punctual, complete assignments in a responsible and timely
manner, follow agency policies and procedures, dress appropriately, and generally conduct
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oneself in a professional manner. Professional, collegial relationships must be maintained at all
times with all individuals in the workplace. In addition, the student must maintain a professional
demeanor that separates personal problems/issues from practice in order to engage successfully
in one’s professional responsibilities to clients, the agency, and the community. It is expected
that the student will inform clients of his/her intern status and maintain full disclosure of his/her
intern role while conducting business on behalf of the field placement site. To understand and
abide by the NASW Code of Ethics, which provides guidelines for professional conduct, is
critical for the student in the field setting.
TERMINATION FROM THE FIELD PRACTICUM/AND OR MSW PROGRAM FOR
UN-PROFESSIONAL BEHAVIOR 8.25
A student enrolling in Whitney M. Young Jr., School of Social Work at Clark Atlanta University
assumes an obligation to behave in a manner that is compatible with the institution and school’s
educational enterprises. This applies not only to the student’s behavior on campus, but to the
field practicum as well. The Code of Student Conduct and the Student Handbook clearly
delineate conduct for which a student can be sanctioned and/or disciplined. In addition, sanctions
(including but not limited to termination from the field placement and/or the program) may be
imposed upon any MSW student who has been found to have violated the professional
expectations and standards as described in the NASW Code of Ethics (in Appendix) and the
MSW program. The school and university processes for addressing violation of the standards
outlined in the documents sited above are outlined in the graduate Student Handbook.
GRIEVANCE PROCEDURE 8.26
The student must follow the following procedure when he/she has a grievance regarding their
grade or performance in field education.
1.

The agency supervisor and faculty liaison will make themselves available for
consultation regarding field work issues. The student, the agency supervisor, and the
faculty liaison will meet with each other prior to filing a formal appeal to address
concerns by the student or concerns regarding a student’s performance in the field when
it is felt that the student’s performance is unsatisfactory, unprofessional or unethical. The
Program Director and Dean must be notified.

2.

If the issue is not satisfactorily resolved between the students, field supervisor, faculty
liaison, the complainant should submit in writing within five (5) working days, a
request to review the concerns to the Chair of the Academic and Practicum
Grievance Committee and the Office of the Dean. The other party or parties involved
should also write a statement detailing his/her perspective of the situation. A written
copy of the concern will be placed in the student’s field placement file.
The Academic and Practicum Grievance Committee will consist of the Chair of the
Academic and Practicum Grievance Committee, who is the Director of Field Education
for matters relating to field practicum, the Student , faculty field liaison, agency field
supervisor of question, the Student’s Faculty and Student Advocate, and a member
of the student organization (YMSO). The student involved can invite a faculty member
of his/her choice and another student (advocates). The faculty and student
representatives selected by the student can present their views regarding the educational
issues involved. The Chair will review and discuss the various documents and hear all

3.
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parties involved. The Committee has as its mission the resolution of the issue(s)
presented.
4.

The Chair will hear the issue(s) for discussion from the committee and make a
decision. The Chair provides a written decision to the student, educational advisor,
and the Office of the Dean within seven (7) working days following the meeting.

5.

After receipt of the Chair’s decision, if the student remains dissatisfied, a final appeal in
writing may be lodged with the Dean within seven (7) working days. The Dean will
review the minutes and the attachments as it relates to the grievance and will
subsequently inform the student, in writing within ten (10) working days of the School’s
final decision.

6.

If a student is dissatisfied with the decision rendered at the School level, the student can
file a grievance at the University level through the Dean of Graduate Studies (See CAU’s
Graduate Student Handbook online).
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Student Educational Plan,
Evaluation and Grading
9.0

STUDENT EDUCATIONAL PLAN

All students must have a completed and fully executed educational plan 2 weeks after beginning
practicum. The educational plan guides the learning experience and serves as an evaluation tool.
The educational plan states the competencies and specific activities the student will engage in to
demonstrate those competencies, and methods for evaluating the student. All students must meet
the same generalist practice learning objectives (listed below). However, tasks will vary greatly
depending on the practicum setting. Educational Plan forms are found with the field manual
which is available online on the School of Social Work’s Field Education website at:
http://www.cau.edu/school-of-social-work/field-education.html. The student should complete
the educational plan with his/her agency field supervisor. The educational plan must then be
submitted to the student’s field seminar instructor for review and suggested revisions prior to
final signing, if necessary. Once revised, the final copy of the Educational Plan must be signed
by the student, agency field supervisor, and the student’s field seminar instructor. Copies will be
distributed to the student and agency field supervisor. The original will be kept on file with the
field seminar instructor. The student is responsible for getting the education plan to all
responsible parties.
The following direct practice learning objectives define the structure for field education learning
outcomes, as outlined in the Educational Plan:
1.

To define the profession of social work, distinguishing it from other professions and
determining if the profession is the right choice for the student, to define and to use social
work values and ethics, and to begin to develop a professional identity.

2.

To explore social justice as the framing value of social work practice, with respect to the
strengths, values, beliefs, and unique attributes in clients’ social identities including age,
class, color, culture, disability, ethnicity, family structure, gender, marital status, national
origin, race, religion, sex and sexual orientation.

3.

To critically examine the dimensions, causes, and consequences of poverty and inequality
and social welfare policy responses, and to critically analyze the impact of public policy
on the delivery of services.

4.

To prepare students for direct practice in organizations, communities, tribes, and the
policy environment, informed by knowledge pertaining to human behavior and the social
environment, multiculturalism, and social justice.

5.

To prepare students for direct practice with individuals, families, and groups, informed
by knowledge pertaining to human behavior and the social environment,
multiculturalism, and social justice.
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6.

To define the range of methods for developing evidence-based social work practice
including the critical appraisal of the literature, development of research questions, an
strategies and techniques of conducing practice relevant research.

7.

To demonstrate professional behavior and professional growth including communication
skills and dependability.

9.1

Advanced Direct Practice Practicum Objective

The Advanced Direct Practice concentration is completed within the student’s field of
practice, which may be child and family or health/mental health. During this sequence,
students are expected to:
1.

Apply the value base and ethical principles of social work in complex and
independent social work practice settings with clients, colleagues, agencies,
communities, organizations and society, in accordance with the NASW Code of
Ethics.

2.

Develop and exhibit critical thinking skills through advanced analysis for
integrated service delivery in complex and advanced practice settings.

3.

Apply the knowledge base required for advanced direct practice, extending
beyond the foundation level to include knowledge of signs and symptoms of
mental disorders, and advanced intervention methods for use at all systems levels.

4.

Exhibit understanding of major theories of human development, and human
behavioral interactions at all system levels, as well as biopsychosocial theories of
mental disorders, and theories of intervention at all systems levels

5.

Develop and exhibit personal characteristics consistent with an advanced level of
professionalism in social work, including independent practice, and practice
which includes supervisory or management level duties, and intense and ongoing
work with individuals, families, groups, organizations, and communities.

6.

Apply a range of skills necessary for advanced direct social work practice,
including communication skills, program evaluation, planning and grant writing
skills, practice evaluation skills, supervisory and management skills, and skills in
applying advanced interventions, and

7.

Exhibit the integration of social work knowledge base, values, ethical principles,
skills, theoretical perspective, personal characteristics and critical thinking for
culturally competent, value-driven advanced direct social work practice with
systems of all sizes.

9.2
MONITORING OF STUDENTS IN PRACTICUM
The Educational Plan is the mechanism by which the student, their supervisor and the Faculty
Field Liaison monitor and assess students’ progress in the field. It clearly specifies competencies,
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tasks to be performed to meet those competencies and methods for evaluation. Agency Field
Supervisors are encouraged to review the Educational Plan with their students during their
regularly scheduled supervisory sessions. In addition, the faculty field liaison meets with the
student and the agency field supervisor face to face at least once during the semester. The
Faculty field liaison reviews the educational plan during this visit to assess progress towards
completion of outlined tasks.
The Faculty Field Liaison has the opportunity to review the student’s field placement
assignments. These assignments can provide the Faculty Field Liaison with valuable information
related to how the student is performing in his/her field placement.

9.3
EVALUATION OF STUDENTS IN PRACTICUM
The agency field supervisor completes a written mid-term and final evaluation form that is
reviewed with the student. The mid-semester evaluation is submitted to the students’ assigned
field seminar instructor. Likewise, the final evaluation form is submitted by the student to the
field seminar instructor as a part of the students’ portfolio of assignments on or before the last
day of field; As part of the final evaluation, the agency field supervisor is asked to comment on
the progress the student has achieved on each of the competencies based on the educational plan
and then recommends a final grade. The field seminar instructor and/or assigned faculty field
liaisons together, upon receipt of the final evaluation from the agency field supervisor then
determine and jointly grant students a final grade using the field practicum grading rubric which
factors in cumulative points for students’ attendance to field seminars, assignments, and the
agency field supervisor’s recommended grade on the final evaluation. However, the Director of
Field Education and Practicum Activities has the final authority to review, determine and
recommend changes to all final grades if needed. Evaluation forms are included in the manual.
Note: Students are awarded a letter grade for each of the practicum seminar courses which are
factored into the final grade per semester. These grades are assigned based on cumulative
points earned from students’ required assignments, class presentations, concept papers
and class participation. The evaluation criteria for these courses are clearly spelled out in
the course syllabi.
9.4

FIELD PRACTICUM GRADE POLICY

If a student receives a final grade of “C” in the Field Practicum for any semester during the
Foundation year of field work in the MSW Program, the Field Practicum for that semester must
be retaken. The student must receive a final grade of “B” or above in the retake of the Field
Practicum. Only one retake is possible. If a student receives a second final grade of “C” in the
Foundation Year of Field Practicum, a retake is not possible and the student is automatically
terminated from the program. A student must receive a final grade of “B” or better in Field
Practicum for their Concentration year. If a student receives less than a final grade of “B” in
their Concentration year in Field Practicum, the student will be dismissed from the Program. No
“C” grades can be received for Field Practicum during the Concentration year of field work.
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Roles/Responsibilities
10.1 RESPONSIBILITIES OF AGENCY FIELD SUPERVISORS
The agency field supervisor plays a vital role in the education of MSW students. It is
important that those who take on this role have a good grasp of practice theory, significant
experience in the field of social work, a good measure of patience, a desire to teach, and a
sense of humor.
Agency Field Supervisor responsibilities include:
 Assuming instructional and administrative responsibility for the student in the field
setting
 Orientation of the student to field placement.
 Assisting the student with preparation of the educational plan.
 Provision of regularly scheduled individual supervision with each student (at least one
hour per week), and where feasible additional group supervision.
 Providing the student with ongoing feedback about his/her performance.
 Meeting with the faculty field liaison from Whitney M. Young, Jr., School of Social
Work at least once during the semester, or as often as needed, regarding the student’s
progress.
 Informing the faculty field liaison of all concerns relative to the student’s fieldwork
progress, activities, and any other issues that might affect the placement.
 Informing the Director of Field Education and Practicum Activities of significant changes
at the agency (i.e., agency moves, changes in phone number, resignation of agency field
supervisor, etc.).
 Completing and submitting all necessary paperwork within the timeframes outlined.
 Attending an orientation for new agency field supervisors.

10.2 RESPONSIBILITIES OF FACULTY FIELD LIAISON
Before beginning the practicum each student will be assigned a faculty field liaison. The
faculty field liaison is the faculty member responsible for facilitating the student’s field
achievement of his/her educational goals. The faculty field liaison is integrally involved in
the student’s educational process. The faculty field liaison is involved in the monitoring of
the overall progress of students in practicum, and their matriculation through the
Program. The faculty field liaison has access to all practicum reports and evaluations of
students that are contained in the practicum file for purposes of educational advisement.
The responsibilities of the faculty field liaison include:
 A minimum of one site visit per semester and additional contact via telephone and email
is required of faculty field liaisons. It is recommended that this visit/contact occur before
the mid-semester evaluation. Discussion should also occur around the mid-term point.
Additional visits may be required based upon student performance and agency requests.
 Helping the student plan his/her field experience.
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Assisting and clarifying with students the expectations and purpose of the practicum
educational plan.
Consulting with the agency field supervisor and student to review progress and evaluate
performance and assign student final grade for each practicum experience.
Assisting students with any concerns they have relating to the agency field supervisor,
integration of classroom work with the field placement, or other issues related to field.
Informing the Director of Field Education and Practicum Activities of any problems
relative to students’ performance in practicum.
Serving as a mentor to assigned student in practicum.

10.3 RESPONSIBILITIES AND EXPECTATIONS OF STUDENTS PRIOR
TO PLACEMENT





Assume responsibility for making appointments with the Director of Field Education and
Practicum Activities to discuss field practicum placement plans or participate in the
process as delineated by the Director of Field Education and Practicum Activities;
Assume responsibility for adjusting work schedules and personal schedules to complete
practicum days and hours as prescribed by the MSW program.
Assume responsibility for contacting in a timely manner, the designated agency for a preplacement interview;
Confirm placements after pre-placement interviews by submitting a completed signed
placement acceptance form to the office of Field Education and Practicum Activities in a
timely manner prior to beginning the practicum.

10.4 RESPONSIBILITIES OF STUDENTS AT PRACTICUM AGENCY
Students are to consider themselves as future practicing social workers, visiting members of the
social work staff, and are to perform assignments in a manner consistent with accepted social
work practices. The best guide to general agency customs and expectations will be the behavior
of supervisors and the other professional social workers within the agency.
When in doubt, students should discuss questions such as mode of dress, ways of addressing
clients and colleagues, and resources within the agency with the agency field supervisor.
Students are expected to arrive on time, follow the scheduled hours meticulously, and practice
good time management skills. All students should maintain a time sheet recording the hours
spent at the practicum site. Time sheets are found in this manual. They are expected to observe
provisions of the Social Work Code of Ethics (see Appendix) and other generally acknowledged
guidelines for professional social workers. Students also are expected to comply with Whitney
M. young Jr. School of Social Work policy on sexual harassment.
Students are expected to participate actively in the assessment of their performance. Students
experiencing problems at the practicum site should go first to the agency field supervisor. If the
problem is not resolved at that level, the student should next go to the faculty field liaison for
further consultation and direction. If the problem is not resolved with the intervention of the
faculty field liaison, the student and faculty field liaison should go directly to the Director of
Field Education and Practicum Activities.
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FOUNDATION YEAR MSW STUDENT
TIME SHEETS AND EDUCATIONAL LEARNING PLAN
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Whitney M. Young, Jr., School of Social Work
Clark Atlanta University

FOUNDATION YEAR MSW TIME SHEET – Fall Semester *Do not use white out
From -To

Mon

Tues

Wed

Thurs

Fri

Sat/Sun

Total
Hrs.

Initials

8/28/17-9/1/2017
9/4/17-9/8/2017

Seminar 2hrs

9/11/17-9/14/2017
9/18/17-9/22/2017

Seminar 2hrs

9/25/17-9/29/2017
Seminar 2hrs
10/2/17-10/5/2017
10/9/17-10/13/2017
Seminar 2hrs
10/16/17-10/19/2017
10/23/17-10/27/2017
Seminar 2hrs
10/30/17-11/3/2017
11/6/17-11/10/2017
Seminar 2hrs
10/13/17-11/17/2017
11/20/17-11/24/2017
Seminar2hrs
11/27/17-12/1/2017
.

Grand Total _______________
FOUNDATION YEAR STUDENTS: 16 hours per week for a minimum total of 192 hours
The original time sheet must be initialed each week during supervision by the Agency Field Supervisor. Students
will complete one time sheet per semester. The time sheet shall be initialed by the field agency supervisor each
week during supervision. At the end of each semester, the initialed and signed time sheet is submitted to the School
with total number of clock hours along with the student’s final evaluation to the field seminar instructor.

Student/Date __________________________________

Supervisor/Date _________________
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Whitney M.

Young, Jr., School of Social Work
Clark Atlanta University

FOUNDATION YEAR MSW TIME SHEET – Spring Semester *Do not use white out
From –To

Mon

Tues

Wed

Thurs

Fri

Sat/Sun

Total

Initial

1/15/18-1/19/2018
1/22/18-1/26/2018
1/29/18-2/2/2018

Seminar 2hrs
Seminar 2hrs

2/5/18-2/9/2018
2/12/18-2/16/2018

Seminar 2hrs

2/19/18-2/23/2018
2/26/18-3/2/2018

Seminar 2hrs

3/5/18-3/9/2018
3/12/18-3/16/2018

Seminar 2hrs

3/19/18-3/23/2018
3/26/18-3/30/2018
4/2/18-4/6/2018

Seminar 2hrs

4/9/18-4/13/2018
4/16/18-4/20/2018

Seminar2hrs

4/23/18-4/27/2018
Grand Total ____________
First year students: 16 hours per week for a minimum total of 208 hours
The original time sheet must be initialed each week during supervision by the Agency Field Supervisor. Students will complete

one

time sheet per semester. The time sheet shall be initialed by the field agency supervisor each week during supervision. At the end of each
semester, the initialed and signed time sheet is submitted to the School with total number of clock hours along with the student’s final evaluation
to the field seminar instructor.

Student/Date__________________________

Supervisor/Date______________________
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Field Education Collaborative
Clark Atlanta University
Georgia State University
University of Georgia

EDUCATIONAL PLAN PURPOSE
The learning contract provides a framework for the student’s time and professional contributions
at the field placement site as well as for the student/field supervisor relationship. The student’s
field placement tasks are outlined in this document. It is completed during the initial weeks of
field placement and is subject to approval by the faculty liaison to ensure compliance with
educational objectives/outcomes. The learning outcomes are broad enough to encompass
learning opportunities in diverse settings.
The educational plan has multiple purposes. It creates:
 a linkage between social work practice and learning outcomes
 opportunities for observation and retrieval of practice behavior
 a linkage between social work practice and professional knowledge/skills
 a linkage between social work practice and current research
 opportunities for evaluation of practice behavior
 opportunities to identify learning tasks/activities specific to a field site’s needs/interests
 opportunities to identify future planning needs for the student and the field site
 structure for the student’s time in field placement
INSTRUCTIONS FOR CREATING THE EDUCATIONAL PLAN
1. The contract should be developed jointly by the field supervisor and the student. It is the
student’s responsibility to submit the completed document to the faculty liaison by the due
date. Once it has been approved by the faculty liaison, the student should maintain a copy of
this document and provide a signed copy to the field supervisor.
2. In developing tasks to meet educational objectives/learning outcomes, choose “active” not
passive verbs (e.g., create, develop, facilitate, conduct, prepare, assess, plan). The learning
outcomes address application and demonstration of knowledge, values, and skills. “Reading”
or “reviewing” material may be required by the student in preparation for a task, not as end
results.
3. One task may involve multiple steps and, therefore, address more than one learning objective.
4. When considering student tasks, think about the possibilities – not just the realities of a daily
routine. For a field supervisor, think about what tasks or projects are on your “wish list” if you
just had more time. For example, following-up with clients, facilitating a group, developing a
new partnership, expanding a program, recruiting and training volunteers.
5. Use the learning contract as a working document as part of supervision to ensure tasks are
being met. Both the student and the field supervisor should use it to address issues and
challenges in the process of completing a task.
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Recommended Placement Activities for Foundation Year Students
Foundation year MSW students focus on generalist practice in the areas of working with
individuals, families, groups, communities and organizations. Students are to develop basic
social work skills in the areas of engagement, assessment, problem identification, goal setting,
contracting, planning and implementing interventions, evaluation and termination through many
of the following activities:

















Engage in direct practice (face-to-face or phone contact)
Conduct intakes
Case management
Develop and/or implement treatment plans
Conduct assessments and bio-psycho- social histories
Conduct home visits(if done by agency)
Provide referrals
Facilitate and/or co-facilitate groups
Advocate for client needs
Attend meetings (staff, clinical, team, eligibility, community, etc.)
Conduct and/or present evidence based research relevant to agency
practice
Participate in agency and/or community trainings
Coordinate and/or participate in community outreach events
Participate in/ or provide information on legislative initiatives
important to agency and the wider community being served
Attend court hearings(if done by agency)
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Whitney M. Young, Jr., School of Social Work
Clark Atlanta University
FOUNDATION YEAR MSW EDUCATIONAL PLAN FORM
STUDENT:______________________ AGENCY FIELD SUPERVISOR:________________________ AGENCY:___________

SEMINAR INSTRUCTOR _________________________DATE __________ AGENCY PHONE _________
The Educational Plan is developed jointly by the student and the agency field supervisor ideally, within the first 2 weeks of the field
placement. The intent of the plan is to articulate how the student will achieve social work core competencies and practice behaviors
(PB) within the field site context. The assigned tasks/activities should be developed by addressing both student interests and field site
needs. A single activity may cover more than one competency outcome. As the student progresses through assigned tasks, his/her
work needs to be evaluated. Methods of evaluating the student’s performance are developed by both the agency field supervisor and
field seminar instructor and should include student self-assessment tools as well. As the student becomes more experienced in the
field setting and as student interests and field site needs change, this plan may be modified. Any substantive changes need to be
documented by the agency field supervisor and discussed with the faculty field liaison.
MSW CORE COMPETENCY

TASK/ACTIVITIES TO REACH
COMPETENCY

HOW WILL THE STUDENT(S) WORK BE
MONITORED & EVALUATED

Demonstrate Ethical and
Professional Behavior:
PB1. Makes ethical decisions by
applying the standards of the
NASW Code of Ethics, relevant
laws and regulations, models for
ethical decision-making, ethical
conduct of research, and
additional codes of ethics as
appropriate to context.
PB 2. Uses reflection and selfregulation to manage personal
values and maintain
professionalism in practice
situations.
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PB 3. Demonstrates professional
demeanor in behavior;
appearance; and oral, written, and
electronic communication.
PB 4. Uses technology ethically and
appropriately to facilitate practice
outcomes.
PB 5. Uses supervision and
consultation to guide professional
judgment and behavior.

Engage Diversity and Difference
in Practice:
PB 6. Applies and communicates
understanding of the importance
of diversity and difference in
shaping life experiences in
practice at the micro, mezzo, and
macro levels.
PB 7. Presents her/himself as a
learner and engages clients and
constituencies as experts of their
own experiences.
PB 8. Applies self-awareness and
self-regulation to manage the
influence of personal biases and
values in working with diverse
clients and constituencies.
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MSW CORE COMPETENCY

TASK/ACTIVITIES TO REACH
COMPETENCY

HOW WILL THE STUDENT(S) WORK BE
MONITORED & EVALUATED

Advance Human Rights and Social,
Economic, and Environmental
Justice:
PB 9. Applies her/his understanding
of social, economic, and
environmental justice to advocate
for human rights at the individual
and system levels.
PB 10. Engages in practices that
advance social, economic, and
environmental justice.

Engage in Practice-informed
Research and Researchinformed Practice:
PB 11. Uses practice experience and
theory to inform scientific inquiry
and research
PB 12. Applies critical thinking to
engage in analysis of quantitative
and qualitative research methods
and research findings.
PB 13. Uses and translates research
evidence to inform and improve
practice, policy, and service
delivery.
Engage in Policy Practice:
PB 14. Identifies social policy at the
local, state, and federal level that
impacts well-being, service
delivery, and access to social
services.
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PB 15. Assess how social welfare and
economic policies impact the
delivery of and access to social
services
Engage with Individuals, Families,
Groups, Organizations, and
Communities:
PB 16. Applies knowledge of human
behavior and the social
environment, person-inenvironment, and other
multidisciplinary theoretical
frameworks to engage with clients
and constituencies.
PB 17. Uses empathy, reflection, and
interpersonal skills to effectively
engage diverse clients and
constituencies.
MSW CORE COMPETENCY

TASK/ACTIVITIES TO REACH
COMPETENCY

HOW WILL THE STUDENT(S) WORK BE
MONITORED & EVALUATED

Assess Individuals, Families,
Groups, Organizations, and
Communities:
PB 18. Collects and organizes data,
and applies critical thinking to
interpret information from clients
and constituencies.
PB 19. Applies knowledge of human
behavior and the social
environment, person-inenvironment, and other
multidisciplinary theoretical
frameworks in the analysis of
assessment data from clients and
constituencies.
PB 20. Develops mutually agreed-on
intervention goals and objectives
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based on the critical assessment of
strengths, needs, and challenges
within clients and constituencies
PB 21. Selects appropriate
intervention strategies based on
the assessment, research
knowledge, and values and
preferences of clients and

constituencies.
Intervene with Individuals,
Families, Groups, Organizations,
and Communities:
PB 22. Critically chooses and
implements interventions to
achieve practice goals and
enhance capacities of clients and
constituencies.
PB 23. Applies knowledge of human
behavior and the social
environment, person-inenvironment, and other
multidisciplinary theoretical
frameworks in interventions with
clients and constituencies.
PB 24. Uses inter-professional

collaboration as appropriate to
achieve beneficial practice
outcomes.
PB 25. Negotiates, mediates, and
advocates with and on behalf of
diverse clients and constituencies.
PB 26. Facilitates effective transitions
and endings that advance
mutually agreed-on goals.
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Evaluate Practice with Individuals,
Families, Groups, Organizations,
and Communities:
PB 27. Select and use appropriate
methods for evaluation of
outcomes.
PB 28. Critically analyze, monitor,
and evaluate intervention and
program processes and outcomes.
PB 29. Apply evaluation findings to
improve practice effectiveness at
the micro, mezzo, and macro
levels.
PB 30. Apply knowledge of human
behavior and the social
environment, person-inenvironment, and other
multidisciplinary theoretical
frameworks in the evaluation of
outcomes
MSW CORE COMPETENCY

TASK/ACTIVITIES TO REACH
COMPETENCY

HOW WILL THE STUDENT(S) WORK BE
MONITORED & EVALUATED

Knowledge of the Afrocentric
Perspective:
PB 31. Describe the concepts of the
Afrocentric Perspective.
Utilization of technology for
professional development and
practice:
PB 32. Integrate technology into
research, discussions and
presentations
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Whitney M. Young, Jr., School of Social Work
Clark Atlanta University
FOUNDATION YEAR MSW EDUCATIONAL PLAN SIGNATURE PAGE

1. Agency Field Supervisor Signature: _________________________________

Date: _____________

2. Student Signature: _______________________________________________

Date: ______________

3. Field Seminar Instructor Signature: ______________________________________

Date: ______________
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FOUNDATION YEAR MSW STUDENT EVALUATION FORMS
Instructions for Submitting Foundation Year MSW Evaluation Forms

Submittal of the following evaluation forms are as follows:
1). MSW Mid-Semester Evaluation: Hand delivered by student to their assigned field seminar
instructor week of mid-semester period.
2). Agency Field Supervisor Final Evaluation of Foundation Year MSW Student(s): submitted by
student to their field seminar instructor, along with MSW student portfolio assignments on or
before the last day of field.

Your cooperation is greatly appreciated
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FOUNDATION YEAR MSW FIELD PRACTICUM GRADING RUBRIC
MSW Students’ Final Grades for Field Practicum are cumulative points earned by students based
on academic and demonstrated competencies throughout each practicum course.
Section I: Performance in field: (Field Supervisor recommended final evaluation grade)
The Foundation Year MSW evaluation consist of 11 core competency areas and 32 practice behaviors associated
with each of those competencies to be evaluated by the assigned field supervisor(s). The recommended grade is
based upon your assessments of the interns demonstrated practice behaviors for each competency area; using a
rating scale of 1 through 5 on the final evaluation form.
A= 55 points towards students final grade.
B = 45 points towards students final grade.
C = 35 points towards students final grade.
Section II: Academic Performance:
 Attendance and Participation in seminars:
o Attendance in seminar is mandatory, unless otherwise noted.

10 points

There are no make-ups for missed practicum seminars. Permitted absences are approved activities
by WMYJSSW or documented court appearances. 10 percentage points will be deducted from the
overall 10 allotted points, for each unapproved missed practicum seminar.
o



Participation in field seminar is expected. Students are expected to be active and engaging
learners. Sharing of field experiences, feedback and dialogue with peers, integration of
theoretical applications to practicum, and use of professional-self are examples of
participation in field seminars.

Assignments:
35 points
 No late assignments will be accepted unless otherwise noted. All required assignments and
due dates are outlined in course syllabuses. Students are responsible for reading and
adhering to the established dates. All portfolio assignments submitted after the due date
will be deducted by 10 percentage points from the overall 35 allotted points, thereafter.

 Total cumulative points students can earn for a Field Practicum course:

100 points

Final Grade scale based on cumulative points earned for each field course:
 90 – 100 = A
 80 – 89 = B
 70- 79 = C
Note: Foundation Yr. Students who receive a final grade of “C” for any of the foundation
courses will be required to repeat the course before moving on to the next practicum course.
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WHITNEY M. YOUNG, JR. SCHOOL OF SOCIAL WORK
Clark Atlanta University

MASTER OF SOCIAL WORK PROGRAM
Agency Field Supervisor : ___________________________________________
Mid-Semester Evaluation of Foundation Year MSW Student Practicum Performance

Foundation Year
Student
Agency Field Supervisor: ___________
Date
Describe the scope of student’s work in relation to each of the following (list):
(i.e., beginning, intermediate, advanced, no chance to observe (n/a)
Individuals and Families
Groups
Agency issues
Community issues
Policy Issues
Outreach Activities
QUALITY OF STUDENT PERFORMANCE
Please use the following performance scale to evaluate student’s performance at the mid-semester mark.
PC= Pre Competence. The student does not or rarely demonstrate an ability to integrate the values,
knowledge and skills associated with this competency; and needs constant supervision, reminders and extra
time to complete the task or activity.
EC= Emerging Competence. The student is beginning to demonstrate or integrate the values, knowledge
and skill associated with the competency with less reminders or prompts.
C= Competence. The student demonstrates or integrates the values, knowledge and skills associated with
this competence with consistency and with independence. He/she uses supervision for consultation
appropriately.
NOPC= No Opportunities to Practice Competency: The student has not had an opportunity to practice this
competency at our agency.
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Competencies

PC

EC

C

NOPC

1). Demonstrate Ethical and Professional Behavior.
2). Engage Diversity and Difference in Practice.
3). Advance Human Rights and Social, Economic, and
Environmental Justice.
4). Engage in Practice-informed Research and Research-informed
Practice.
5). Engage in Policy Practice.
6). Engage with Individuals, Families, Groups, Organizations, and
Communities.
7). Assess Individuals, Families, Groups, Organizations, and
Communities.
8). Intervene with Individuals, Families, Groups, Organizations,
and Communities.
9). Evaluate Practice with Individuals, Families, Groups,
Organizations, and Communities
10). Knowledge of the Afrocentric Perspective.
11). Utilization of technology for professional development and
practice.

If the student received NOPC on any of the core competencies above, what plan of action will be
taken to ensure the student has an opportunity to develop the competency (ices)?
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________
______________________________
What support if any would you need from the field liaison or field seminar instructor to ensure the
student has this opportunity?
________________________________________________________________________________
________________________________________________________________________________
________________________________________________________________________________

61

________________________________________________________________________________
________________________________________________________________________________
__________________________________________________
1.

Student use of Supervision:

a. Incorporates constructive feedback.

Yes

No

b. Comes to supervision with a prepared agenda.

Yes

No

c. Works within the required timeframe.

Yes

No

d. Discusses sensitive issues appropriately.

Yes

No

Comments:

2.

Student Professional Behavior:

a. Copes with day-to-day stresses.

Yes

No

b. Understands the effects of his/her behavior on others.

Yes

No

c. Identifies, seeks, and appropriately uses help for issues that
interfere with academic or professional performance.

Yes

No

Yes

No

Yes

No

d. Does not wait to be assigned tasks. Asks for task assignments.
e. Demonstrates Cultural Competence in Field of Practice:

Comments:
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In your professional judgment, is the student’s performance: satisfactory, or unsatisfactory? Please make
any other comments that would be helpful for the student in guiding their work to be accomplished during
the remainder of this field practicum experience.

 Satisfactory: The Student’s skills are applied quite consistently, with some gaps;

the student is on task towards developing his/her core competencies as expected
for a graduate level social work intern.
 Unsatisfactory: The student has had the opportunity, but has not developed any
of the core competencies even at the beginning phase of skill development. The
student is in jeopardy of receiving a recommended final grade, less than a “B”. I
would like to meet with the Field Liaison.

Agency Field Instructor

Date

Student

Date

Thanks for you for your cooperation
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WHITNEY M. YOUNG, JR., SCHOOL OF SOCIAL WORK
Clark Atlanta University

Agency Field Supervisor FINAL EVALUATION of
Practicum Student

Foundation Year MSW

Student Name:_________________________ Agency Field Supervisor:_________________
Agency:___________________________ Address and Phone Number: _______________
________________________________________________________________________
Placement hours completed at time of evaluation: ___________

Instructions for Rating Interns on the 11 Competencies of the Final Evaluation:
The standard by which an intern is to be compared is that of a beginning-level social
worker. The 9 of the 11 core competencies that are specified in this evaluation form are those
established by our national accrediting organization (The Council on Social Work Education).
Under each competency statement are 32 practice behaviors (PB) that we ask that you rate your
student intern according to the following criteria.

Rating Scale for Evaluation of Field Placement Performance
1 = The Student has not met the expectations associated with the practice behavior for this
competency as an intern.
2 = The Student has met some of the expectations associated with the practice behavior for this
competency at times; but there are some gaps in consistency.
3 = The Student has met the expectations associated with the practice behavior for this competency
as an intern.
4 = The Student is functioning above expectations associated with the practice behavior for this
competency as an intern
5 = The Student has excelled expectations associated with the practice behavior for this
competency as an intern.
Note: Comments may be made under any competency statement, if desired. Please be sure to
indicate those areas in which you think the intern is particularly strong and those areas that need
improvement.
This evaluation is intended to give the intern feedback about her or his performance
Competence #1: Demonstrate Ethical and Professional Behavior.
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PB.1

PB.2
PB.3
PB.4
PB.5

Makes ethical decisions by applying the standards of the NASW Code of
Ethics, relevant laws and regulations, models for ethical decision-making,
ethical conduct of research, and additional codes of ethics as appropriate to
context
Uses reflection and self-regulation to manage personal values and maintain
professionalism in practice situations
Demonstrates professional demeanor in behavior; appearance; and oral,
written, and electronic communication
Uses technology ethically and appropriately to facilitate practice outcomes
Uses supervision and consultation to guide professional judgment and
behavior

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1
1

2
2

3
3

4
4

5
5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

Comments:

Competence #2: Engage Diversity and Difference in Practice.
PB.6

PB.7
PB.8

Applies and communicates understanding of the importance of diversity and
difference in shaping life experiences in practice at the micro, mezzo, and
macro levels
Presents her/himself as a learner and engages clients and constituencies as
experts of their own experiences
Applies self-awareness and self-regulation to manage the influence of
personal biases and values in working with diverse clients and constituencies
Comments:

Competence #3: Advance Human Rights and Social, Economic, and Environmental Justice.
PB.9
PB.10

Applies her/his understanding of social, economic, and environmental justice
to advocate for human rights at the individual and system levels
Engages in practices that advance social, economic, and environmental
justice
Comments:
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Competence #4: Engage in Practice-informed Research and Research-informed Practice.
PB.11
PB.12
PB.13

Uses practice experience and theory to inform scientific inquiry and research
Applies critical thinking to engage in analysis of quantitative and qualitative
research methods and research findings
Uses and translates research evidence to inform and improve practice, policy,
and service delivery

1
1

2
2

3
3

4
4

5
5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

Comments:
Competence #5: Engage in Policy Practice

PB.14
PB.15

Identifies social policy at the local, state, and federal level that impacts wellbeing, service delivery, and access to social services
Assesses how social welfare and economic policies impact the delivery of
and access to social services
Comments:

Competence #6: Engage with Individuals, Families, Groups, Organizations, and Communities.
PB.16

Applies knowledge of human behavior and the social environment, person-inenvironment, and other multidisciplinary theoretical frameworks to engage
with clients and constituencies.

1

2

3

4

5

PB.17

Uses empathy, reflection, and interpersonal skills to effectively engage
diverse clients and constituencies

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

Comments:
Competence #7: Assess Individuals, Families, Groups, Organizations, and Communities.

PB.18
PB.19

PB.20

PB.21

Collects and organizes data, and applies critical thinking to interpret
information from clients and constituencies
Applies knowledge of human behavior and the social environment, personin-environment, and other multidisciplinary theoretical frameworks in the
analysis of assessment data from clients and constituencies
Develops mutually agreed-on intervention goals and objectives based on the
critical assessment of strengths, needs, and challenges within clients and
constituencies
Selects appropriate intervention strategies based on the assessment, research
knowledge, and values and preferences of clients and constituencies
Comments:
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Competency 8: Intervene with Individuals, Families, Groups, Organizations, and Communities.
PB.22

Critically chooses and implements interventions to achieve practice
goals and enhance capacities of clients and constituencies

1

2

3

4

5

PB.23

Applies knowledge of human behavior and the social environment,
person-in-environment, and other multidisciplinary theoretical
frameworks in interventions with clients and constituencies
Uses inter-professional collaboration as appropriate to achieve
beneficial practice outcomes
Negotiates, mediates, and advocates with and on behalf of diverse
clients and constituencies
Facilitates effective transitions and endings that advance mutually
agreed-on goals

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

PB.24
PB.25
PB.26

Comments:

Competency 9: Evaluate Practice with Individuals, Families, Groups, Organizations, and
Communities.
PB.27

Select and use appropriate methods for evaluation of outcomes

1

2

3

4

5

PB.28

Critically analyze, monitor, and evaluate intervention and program
processes and outcomes
Apply evaluation findings to improve practice effectiveness at the
micro, mezzo, and macro levels
Apply knowledge of human behavior and the social environment,
person-in-environment, and other multidisciplinary theoretical
frameworks in the evaluation of outcomes.

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

PB.29
PB.30

Comments:

Competence # 10: Knowledge of the Afrocentric Perspective.
PB.31
Is able to describe the concepts of the Afrocentric Perspective.

1

2

3

4

5

Comments:

Competence # 11: Utilization of technology for professional development and practice
PB.32

Is skilled at integrating technology into research, discussions and
presentations.

1

2

3

4

5

Comments:
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Grading Instructions:
This evaluation contains 32 items to be evaluated. The recommended grade is based on the
following criteria:

A = The student has excelled in consistently demonstrating all of the practice behaviors associated
with the core competencies for interns at the graduate level.
B= The student is functioning above expectations in all of the practice behaviors associated with
the core competencies for interns at the graduate level.
C = The student has met some of the practice behaviors associated with the core competencies, but
there are serious gaps in demonstrating those practice behaviors without constant one- on-one
supervision and verbal prompts from the field supervisor.
I = Incomplete: The student functioning above expectations in many of the practice behaviors
associated with the core competencies for interns at the graduate level. However, the
student was not able to complete all of the required hours and other assignments in a timely
manner due to unforeseen circumstances. The Student will receive the grade of “I” until all
incomplete all incomplete assignments and hours are successfully completed prior to the
awarding of a final grade.
F = Failing grade: The student failed to demonstrate any of the practice behaviors associated with
the core competencies expected for a foundation year intern.
Students who receive an “I” grade will notify their faculty Liaison, field seminar instructor and
Director of Field Instruction to discuss and establish an agreed upon contract to complete all
necessary outstanding assignments/hours required to receive a final recommended grade.
Recommended Grade:
_____A

_____B

_____C

_____F

_____I

Agency Field Supervisor’s
Signature: __________________________________Date:________________

I have read and have had the opportunity to discuss this evaluation with my agency field supervisor.
___ Yes ___No
I have attached an addendum to this evaluation:
_____Yes
_____No
Student’s Signature: _________________________________________Date:________________
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CONCENTRATION YEAR
MSW TIME SHEETS AND
EDUCATIONAL LEARNING
PLAN
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Whitney M. Young, Jr., School of Social Work
Clark Atlanta University

CONCENTRATION YEAR MSW TIME SHEET – Fall Semester *Do not use white out
From -To

Mon

Tues

Wed

8/14/17-8/18/2017

Thurs

Fri

Sat/Sun

Total

Initials

Seminar 2hrs

8/21/17-8/25/2017
8/28/17-9/1/2017

Seminar 2hrs

9/4/17-9/8/2017
9/11/17-9/15/2017
9/18/17-9/22/2017
9/25/17-9/29/2017
Seminar 2hrs
10/2/17-10/6/2017
10/9/17-10/13/2017

10/16/17-11/20/2017
10/23/17-10/27/2017
Seminar 2hrs
10/30/17-11/3/2017
11/13/17-11/17/2017
11/20/17-11/24/2017
11/27/17-12/1/2017

Seminar 2hrs

.

Grand Total _______________
SECOND YEAR STUDENTS: 24 hours per week for a minimum total of 250 hours
The original time sheet must be initialed each week during supervision by the Agency Field Supervisor. Students will complete one time sheet per
semester. The time sheet shall be initialed by the field agency supervisor each week during supervision. At the end of each semester, the initialed
and signed time sheet is submitted to the School with total number of clock hours along with the student’s final evaluation to the Office of Field
Education and Practicum Activities.

Student/Date __________________________________

Supervisor/Date _________________
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Whitney

M. Young, Jr., School of Social Work
Clark Atlanta University

CONCENTRATION YEAR MSW TIME SHEET – Spring Semester *Do not use white out
From -To

Mon

Tues

Wed

Thurs

1/15/18-1/19/2018

Fri

Sat/Sun

Total

Initials

Seminar 2hrs

1/22/18-1/26/2018
1/29/18-2/2/2018

Seminar 2hrs

2/5/18-2/9/2018
2/12/18-2/16/2018
2/19/18-2/23/2018
2/26/18-3/2/2018

Seminar 2hrs

3/5/18-3/9/2018
3/12/18-3/16/2018
3/19/18-3/23/2018
3/26/18-3/30/2018
4/2/18-4/6/2018

Seminar 2hrs

4/9/18-4/13/2018
4/16/18-4/20/2018
4/23/18-4/27/2018

Grand Total ____________
Second year students: 24 hours per week for a minimum of 250 hours
The original time sheet must be initialed each week during supervision by the Agency Field Supervisor. Students will complete

one time

sheet per semester. The time sheet shall be initialed by the field agency supervisor each week during supervision. At the end of each
semester, the initialed and signed time sheet is submitted to the School with total number of clock hours along with the student’s final
evaluation to the Office of Field Education and Practicum Activities.

Student/Date__________________________

Supervisor/Date______________________
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Personal Notes Page

________________________________________________________________________

72

Field Education Collaborative
Clark Atlanta University
Georgia State University
University of Georgia

Educational Plan
The learning contract provides a framework for the student’s time and professional contributions at
the field placement site as well as for the student/field supervisor relationship. The student’s field
placement tasks are outlined in this document. It is completed during the initial weeks of field
placement and is subject to approval by the faculty liaison to ensure compliance with educational
objectives/outcomes. The learning outcomes are broad enough to encompass learning opportunities
in diverse settings.
The individualized partnership plan has multiple purposes. It creates:
 a linkage between social work practice and learning outcomes
 opportunities for observation and retrieval of practice behavior
 a linkage between social work practice and professional knowledge/skills
 a linkage between social work practice and current research
 opportunities for evaluation of practice behavior
 opportunities to identify learning tasks/activities specific to a field site’s needs/interests
 opportunities to identify future planning needs for the student and the field site
 structure for the student’s time in field placement
INSTRUCTIONS FOR CREATING THE EDUCATIONAL PLAN
1. The contract should be developed jointly by the field supervisor and the student. It is the
student’s responsibility to submit the completed document to the faculty liaison by the due date.
Once it has been approved by the faculty liaison, the student should maintain a copy of this
document and provide a signed copy to the field supervisor.
2. In developing tasks to meet educational objectives/learning outcomes, choose “active” not
passive verbs (e.g., create, develop, facilitate, conduct, prepare, assess, plan). The learning
outcomes address application and demonstration of knowledge, values, and skills. “Reading” or
“reviewing” material may be required by the student in preparation for a task, not as end results.
3. One task may involve multiple steps and, therefore, address more than one learning objective.
4. When considering student tasks, think about the possibilities – not just the realities of a daily
routine. For a field supervisor, think about what tasks or projects are on your “wish list” if you just
had more time. For example, following-up with clients, facilitating a group, developing a new
partnership, expanding a program, recruiting and training volunteers.
5. Use the learning contract as a working document as part of supervision to ensure tasks are being
met. Both the student and the field supervisor should use it to address issues and challenges in the
process of completing a task.
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Recommended Placement Activities for Advance Direct Practice
Concentration Students:
















In the beginning of placement, co-counseling or shadowing (as needed)Minimum 3-5 clients
(child/adult, individual/couple/family/group) per semester
Minimum 3-5 clinical assessments per semester(to include diagnosis if opportunities are
available for interns)
Participate on treatment team (social work and/or multidisciplinary)
Group supervision, case presentations, unit meetings, etc.
Clinical Case management and planning
Treatment planning and Intervention
Intakes, follow-up & referral of clients
Clinical progress notes
Receive at least one hour of individual/group supervision per week with assigned Field
Instructor
Facilitate/co-facilitate groups (clinical, psycho-educational)
Develop and conduct trainings and/or orientations relevant to population being served
Research and identify best clinical practices to use with clients
Opportunities to engage in partnership/collaboration with outside agencies to help your
clients (schools, hospitals, etc.)
Home visits if done by your agency
Forensic evaluations if conducted by your agency
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Whitney M. Young, Jr., School of Social Work
Clark Atlanta University
CONCENTRATION YEAR MSW EDUCATIONAL PLAN
STUDENT: _______________________AGENCY FIELD SUPERVISOR:________________________ AGENCY___________

FACULTY SEMINAR INSTRUCTOR _________________________DATE __________ AGENCY PHONE
_________
The Educational Plan is developed jointly by the student and the agency field supervisor ideally, within the first 2 weeks of the field
placement. The intent of the plan is to articulate how the student will achieve social work core competencies and practice behaviors
(PB) within the field site context. The assigned tasks/activities should be developed by addressing both student interests and field site
needs. A single activity may cover more than one competency outcome. As the student progresses through assigned tasks, his/her
work needs to be evaluated. Methods of evaluating the student’s performance are developed by both the agency field supervisor and
faculty field liaison and should include student self-assessment tools as well. As the student becomes more experienced in the field
setting and as student interests and field site needs change, this plan may be modified. Any substantive changes need to be
documented by the agency field supervisor and discussed with the faculty field liaison.
MSW CORE COMPETENCY

TASK/ACTIVITIES TO REACH COMPETENCY

HOW WILL THE STUDENT(S) WORK
BE MONITORED & EVALUATED

Demonstrate Ethical and
Professional Behavior:
PB1. Demonstrate skills at
Developing, managing and
maintaining therapeutic relationships
with client systems within the personin-environment and strengths
perspective.
PB 2. Demonstrate skills at
recognizing and managing personal
biases as they affect the therapeutic
relationship in the service of the
client’s well-being
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Engage Diversity and Difference
in Practice:
PB3. Demonstrate the ability to
Identify and use practitioner/client
differences from a strengths
perspective.
PB 4. Demonstrate ability to evaluate,
select, and implement appropriate
multi-dimensional assessments,
diagnostic, intervention, and practice
evaluation tools.
MSW CORE COMPETENCY

TASK/ACTIVITIES TO REACH COMPETENCY

HOW WILL THE STUDENT(S) WORK
BE MONITORED & EVALUATED

Advance Human Rights and Social,
Economic, and Environmental
Justice:
PB 5. Demonstrate the ability of using
knowledge of the effects of
oppression, discrimination, and
historical trauma on client and client
systems to guide treatment planning
and intervention.

Engage in Practice-informed
Research and Research-informed
Practice:
PB 6. Demonstrate skills of using
evidence-based practice process
in clinical assessment and
intervention with clients.
Engage in Policy Practice:
PB 7. Demonstrate skills at
advocating with and informing
administrators and legislators
to influence policies that
impact clients and services.
Engage with Individuals, Families,
Groups, Organizations, and

76

Communities:
PB 8. Demonstrate skill of
establishing a relationally based
process that encourages clients
to be equal participants in the
establishment of treatment goals
and expected outcomes.
MSW CORE COMPETENCY

TASK/ACTIVITIES TO REACH COMPETENCY

HOW WILL THE STUDENT(S) WORK
BE MONITORED & EVALUATED

Assess Individuals, Families,
Groups, Organizations, and
Communities:
PB 9. Demonstrate skills at selecting
and modifying evidence-based
intervention strategies based on
continuous clinical assessment.
Intervene with Individuals, Families,
Groups, Organizations, and
Communities:
PB 10. Is skilled at using the
appropriate advanced practice
skills for a range of presenting
concerns identified in the
assessment.
Evaluate Practice with Individuals,
Families, Groups, Organizations,
and Communities:
PB 11. Demonstrates skills of how to
Contribute to the theoretical
knowledge base of the social
work profession through
practice-based research.
PB 12. Is skilled at using advance

direct practice evaluations
of the problem solving
process and outcomes to
develop
best-practice
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interventions for a range of
bio-psycho-social-spiritual
conditions that impact the
various populations being
served.
MSW CORE COMPETENCY

TASK/ACTIVITIES TO REACH COMPETENCY

HOW WILL THE STUDENT(S) WORK
BE MONITORED & EVALUATED

Application of the Afrocentric
Perspective:
PB 13. Demonstrate skills at applying
the concepts of the Afrocentric
Perspective to practice and evaluation.
Utilization of technology for
professional development and
practice:
PB 14. Demonstrate skills at
integrating technology into research,
discussions and presentations.

Whitney M. Young, Jr., School of Social Work
Clark Atlanta University
CONCENTRATION YEAR MSW EDUCATIONAL PLAN SIGNATURE PAGE

1. Agency Field Supervisor Signature: _________________________________
2. Student Signature: _______________________________________________

Date: _____________
Date: ______________

3. Field Seminar Instructor Signature: ___________________________________ Date: ______________
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CONCENTRATION YEAR MSW STUDENT EVALUATION FORMS
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Instructions for Submitting Concentration Year MSW
Evaluation Forms
Submittal of the following evaluation forms are as follows:

1). MSW Mid-Semester Evaluation: Hand delivered by student to their assigned
field seminar instructor week of mid-semester period.
2). Agency Field Supervisor Final Evaluation of Concentration Year MSW Student(s): submitted by
student to their field seminar instructor, along with MSW student portfolio assignments on or
before the last day of field.

Your cooperation is greatly appreciated
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Concentration Year MSW FIELD PRACTICUM GRADING RUBRIC
MSW Students’ Final Grades for Field Practicum are cumulative points earned by students based on
academic and demonstrated competencies throughout each practicum course.
Section I: Performance in field: (Field Supervisor recommended final evaluation grade)
The Concentration Year MSW evaluation consist of 11 core competency areas and 14 practice behaviors
associated with each of those competencies to be evaluated by the assigned field supervisor(s). The recommended
grade is based upon your assessment of the interns demonstrated practice behaviors for each competency area;
using a rating scale of 1 through 5 on the final evaluation form.
A= 55 points towards students final grade.
B = 45 points towards students final grade.
C = 35 points towards students final grade.
Section II: Academic Performance:
 Attendance and Participation in seminars:
o Attendance in seminar is mandatory, unless otherwise noted.

10 points

There are no make-ups for missed practicum seminars. Permitted absences are approved activities by
WMYJSSW or documented court appearances. 10 percentage points will be deducted from the overall 10
allotted points, for each unapproved missed practicum seminar.
o



Participation in field seminar is expected. Students are expected to be active and engaging
learners. Sharing of field experiences, feedback and dialogue with peers, integration of
theoretical applications to practicum, and use of professional-self are examples of participation in
field seminars.

Assignments:
35 points
 No late assignments will be accepted unless otherwise noted. All required assignments and due
dates are outlined in course syllabuses. Students are responsible for reading and adhering to the
established dates. All portfolio assignments submitted after the due date will be deducted by 10
percentage points from the overall 35 allotted points, thereafter.

 Total cumulative points students can earn for a Field Practicum course:

100 points

Final Grade scale based on cumulative points earned for each field course:
 90 – 100 = A
 80 – 89 = B
 70- 79 = C
Note: Concentration Yr. Students who receive a final grade of “C” in any of the 2 field courses will
be administratively dismissed from the program.
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WHITNEY M. YOUNG, JR. SCHOOL OF SOCIAL WORK
Clark Atlanta University

MASTER OF SOCIAL WORK PROGRAM
Agency Field Supervisor Mid-Semester Evaluation of Concentration Year MSW
Student Practicum Performance

Concentration Year
Student
Agency Field Supervisor:____________
Date
Describe the scope of student’s work in relation to each of the following (list):
(i.e., beginning, intermediate, advanced, no chance to observe (n/a)
Individuals and Families
Groups
Agency issues
Community issues
Policy Issues
Outreach Activities

QUALITY OF STUDENT PERFORMANCE
Please use the following performance scale to evaluate student’s performance at the mid-semester mark.
PC= Pre Competence. Student does not or rarely demonstrate the ability to integrate the values,
knowledge and skills associated with this competency; and needs constant supervision, reminders and
extra time to complete the task or activity.
EC= Emerging Competence. The student is beginning to demonstrate or integrate the values, knowledge
and skill associated with the competency with less reminders or prompts.
C= Competence. The student demonstrates or integrates the values, knowledge and skills associated
with this competence with consistency and with independence. He/she uses supervision for consultation
appropriately.
NOPC= No Opportunities to Practice Competency: The student has not had an opportunity to practice
this competency at our agency.
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Competencies

PC

EC

C

NOPC

1). Demonstrate Ethical and Professional Behavior.
2). Engage Diversity and Difference in Practice.
3). Advance Human Rights and Social, Economic, and
Environmental Justice.
4). Engage in Practice-informed Research and Research-informed
Practice.
5). Engage in Policy Practice.
6). Engage with Individuals, Families, Groups, Organizations, and
Communities.
7). Assess Individuals, Families, Groups, Organizations, and
Communities.
8). Intervene with Individuals, Families, Groups, Organizations,
and Communities.
9). Evaluate Practice with Individuals, Families, Groups,
Organizations, and Communities
10). Application of the Afrocentric Perspective.
11). Utilization of technology for professional development and
practice.

If the student received NOPC on any of the core competencies above, what plan of action will be taken
to ensure the student has an opportunity to develop the competency (ices)?
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________

What support if any would you need from the field liaison or field seminar instructor to ensure the
student has this opportunity?
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
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1.

Student use of Supervision:

a. Incorporates constructive feedback.

Yes

No

b. Comes to supervision with a prepared agenda.

Yes

No

c. Works within the required timeframe.

Yes

No

d. Discusses sensitive issues appropriately.

Yes

No

Comments:

4.

Student Professional Behavior:

a. Copes with day-to-day stresses.

Yes

No

b. Understands the effects of his/her behavior on others.

Yes

No

c. Identifies, seeks, and appropriately uses help for issues that
interfere with academic or professional performance.

Yes

No

Yes

No

Yes

No

d. Does not wait to be assigned tasks. Asks for task assignments.
e. Demonstrates Cultural Competence in Field of Practice:

Comments:
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In your judgment, is the student’s performance: satisfactory, or unsatisfactory? Please make any other
comments that would be helpful for the student in guiding their work to be accomplished during the
remainder of this field practicum experience.
 Satisfactory: The Student’s skills are applied quite consistently, with some gaps; the

student is on task towards developing his/her core competencies as expected for a
graduate level Social Work intern.
 Unsatisfactory: The student has had the opportunity, but has not developed any of the
core competencies even at the beginning phase of skill development. The student is in
jeopardy of receiving a recommended final grade, less than a “B”. I would like to
meet with the Field Liaison.

Agency Field Instructor

Date

Student

Date

Thanks for you for your cooperation
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WHITNEY M. YOUNG, JR., SCHOOL OF SOCIAL WORK
Clark Atlanta University

Agency Field Supervisor FINAL EVALUATION of Concentration Year MSW
Practicum Student
Student Name:_________________________ Agency Field Supervisor:_________________
Agency:___________________________ Address and Phone Number : _______________
________________________________________________________________________
Placement hours completed at time of evaluation: ___________

Instructions for Rating Interns on the 11 Competencies of the Final Evaluation:
The standard by which an intern is to be compared is that of a beginning-level social worker.
The 9 of the 11 core competencies that are specified in this evaluation form are those established by our
national accrediting organization (The Council on Social Work Education). Under each competency
statement are 14 practice behaviors (PB) that we ask that you rate your student intern according to the
following criteria.

Rating Scale for Evaluation of Field Placement Performance
1 = The Student has not met the expectations associated with the practice behavior for this competency
as an intern.
2 = The Student has met some of the expectations associated with the practice behavior for this
competency at times; but there are some gaps in consistency.
3 = The Student has met the expectations associated with the practice behavior for this competency as an
intern.
4 = The Student is functioning above expectations associated with the practice behavior for this
competency as an intern
5 = The Student has excelled expectations associated with the practice behavior for this competency as
an intern.
Note: Comments may be made under any competency statement, if desired. Please be sure to indicate
those areas in which you think the intern is particularly strong and those areas that need improvement.
This evaluation is intended to give the intern feedback about her or his performance.
This evaluation is intended to give the intern feedback about her or his performance

Competence #1: Engages in Ethical and professional Behavior.
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PB.1
PB.2

Is skilled at developing, managing and maintaining therapeutic relationships with
client systems within the person-in-environment and strengths perspective
Is skilled at recognizing and managing personal biases as they affect the
therapeutic relationship in the service of the client’s well-being

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

Comments:

Competence #2: Engages Diversity and Difference in Practice.
PB.3
PB.4

Demonstrates the ability to Identify and use practitioner/client differences from a
strengths perspective.
Is skilled at evaluating, selecting, and implementing appropriate multi-dimensional
assessments, diagnostic, intervention, and practice evaluation tools.
Comments:

Competence #3: Advance Human Rights and Social, Economic, and Environmental Justice.
PB.5

Demonstrates the ability of using knowledge of the effects of
oppression, discrimination, and historical trauma on client and client
systems to guide treatment planning and intervention.

1

2

3

4

5

Comments:

Competence #4: Engages in Practice-informed Research and Research-informed Practice.
PB.6

Is skilled at using the evidence-based practice process in clinical assessment and
intervention with clients.

1

2

3

4

5

1

2

3

4

5

3

4

5

Comments:

Competence #5: Engages in Policy Practice.
PB.7

Is skilled at advocating with and informing administrators and legislators to
influence policies that impact clients and services
Comments:

Competence #6: Engages with Individuals, Families, Groups, Organizations, and Communities.
PB.8

Is skilled at establishing a relationally based process that encourages clients to be
equal participants in the establishment of treatment goals and expected outcomes.

1

2

Comments:
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Competence #7: Engages in Assessment of Individuals, Families, Groups, Organizations, and Communities.
PB.9

Is skilled at selecting and modifying evidence-based intervention strategies based
on continuous clinical assessment.

1

2

3

4

5

Comments:

Competence # 8: Intervene with Individuals, Families, Groups, Organizations, and Communities.
PB.10
Is skilled at using advance direct practice evaluations of the problem solving
1 2 3 4
process and outcomes to develop best- practice interventions for a range of biopsycho-social-spiritual conditions that impact children and families.

5

Competence # 9 Evaluate Practice with Individuals, Families, Groups, Organizations, and
Communities.
PB. 11
Is skilled at Contributing to the theoretical knowledge base of the social work
profession through practice-based research.
PB.12

Is skilled at using advance direct practice evaluations of the problem solving
process and outcomes to develop best- practice interventions for a range of biopsycho-social-spiritual conditions that impact the various populations being
served.

1

2

3

4

5

1

2

3

4

5

Comments:

Competence # 10: Application of the Afrocentric Perspective.
PB.13
Is skilled at applying the concepts of the Afrocentric Perspective to practice and
evaluation.
.
Comments:

Competence # 11: Utilization of technology for professional development and practice
PB.14

Is skilled at integrating technology into research, discussions and
presentations

1

2

3

4

5

Comments:
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Grading Instructions:
This evaluation contains 14 items to be evaluated. The recommended grade is based on the following
criteria:

A = The student has excelled in consistently demonstrating all of the practice behaviors associated with
the core competencies for interns at the graduate level.
B= The student is functioning above expectations in all of the practice behaviors associated with the
core competencies for interns at the graduate level.
C = The student has met some of the practice behaviors associated with the core competencies, but
there are serious gaps in demonstrating those practice behaviors without constant one- on-one
supervision and verbal prompts from the field supervisor.
I = Incomplete: The student functioning above expectations in many of the practice behaviors
associated with the core competencies for interns at the graduate level. However, the student
was not able to complete all of the required hours and other assignments in a timely manner due
to unforeseen circumstances. The Student will receive the grade of “I” until all incomplete all
incomplete assignments and hours are successfully completed prior to the awarding of a final
grade.
F = Failing grade: The student failed to demonstrate any of the practice behaviors associated with the
core competencies expected for a Concentration year intern.
Students who receive an “I” grade will notify their faculty Liaison, field seminar instructor and
Director of Field Instruction to discuss and establish an agreed upon contract to complete all
necessary outstanding assignments/hours required to receive a final recommended grade.

Recommended Grade:

_____A

_____B

_____C

_____F

_____I

Agency Field Supervisor’s Signature: ________________________________Date:________________

I have read and have had the opportunity to discuss this evaluation with my agency field supervisor.
___ Yes ___No
I have attached an addendum to this evaluation:
_____Yes
_____No

Student’s Signature: _________________________________________Date:________________
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MSW Student and
Field Supervisor Program
Evaluation Forms
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Whitney M. Young, Jr., School of Social Work
Clark Atlanta University
AGENCY FIELD SUPERVISOR EVALUATION OF WMYJSSW MSW FACULTY FIELD
LIAISON
Agency Field Supervisor _

___

___________ Date__________________________

Agency ______________________________________________________________________
Faculty Field Liaison

Semester __________________________

Please answer the following questions as they pertain to the responsibilities of the faculty field liaison:
1.

Was a field visit made this semester?

Yes

No

2.

Was a follow-up phone call made prior to the end of the semester?

Yes

No

3.

Did s/he clarify any questions regarding supervision?

Yes

No

4.

Did s/he review and make recommendations on the student’s educational plan during the visit?
Yes No

5.

Did s/he review student’s evaluation prior to the end of semester in person or by phone?
Yes No

6.

Was s/he accessible for consultation regarding problems or other concerns? Yes No

7.

Did s/he follow-up or resolve and problems or concerns in a timely manner Yes

No

8.

Did s/he follow through with suggested recommendations?

No

9.

Did s/he clarify his/her expectations to the agency field supervisor(s) and student(s)?
Yes No
What is your overall assessment of the faculty field liaison? Excellent Good Fair
Are you willing to serve as an Agency Field Supervisor again?
Yes No

10.
11.

Yes

Poor.

Comments:__________________________________________________________________________
____________________________________________________________________________________
__________________________________________________________________
Signature _______________________________________

Date _____________
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WHITNEY M. YOUNG, JR., SCHOOL OF SOCIAL WORK
CLARK ATLANTA UNIVERSITY
MSW STUDENT EVALUATION OF AGENCY FORM
Student: ____________________________
Agency:_____________________________

Faculty Field Liaison: ________________________
Supervisor: ______________________________

AGENCY SETTING
1.

Did you have access to agency office space and supplies to adequately perform intern duties?
__ yes __ no

2.

Did the agency provide written copies of policy and procedure manual?
__ yes __ no

3.

Did you receive an orientation prior to starting practicum?

__ yes __ no

4.

Did you feel well integrated into the agency setting?

__ yes __ no

5.

Did the agency provide easy access to records for learning?

__ yes __ no

Comments:

SUPERVISION
1.
Were weekly supervision meetings held?

__ yes __ no

2.

Was your supervisor available when you needed him/her?

__ yes __ no

3.

Did your supervisor create an atmosphere that allowed you to freely discuss mistakes as well as
successes?
__ yes __ no

4.

Did your supervisor help you integrate theory into the field experience?
__ yes __ no

5.

Did you feel your supervisor demonstrated genuine support and interest in your learning
experience?
__ yes __ no

6.

How was supervision administered? ___monitoring ___ coaching ___ shadowing
___ one-on-one in office ___ shared supervision with other social workers (check all that apply)

Comments:
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ASS1GNMENTS:
I.

Did the cases assigned provide opportunities for working with culturally diverse clients?
__ yes __ no

2.

Was there adequate time to complete agency paperwork and practicum assignments?
__ yes __ no

3.

Were appropriate learning objectives and experiences developed for each semester?
__ yes __ no

4.

Did the cases provide the opportunity to demonstrate role necessary for autonomous social work
practice?
__ yes __ no

5.

Did the assignments give you an opportunity to learn about various community resources?
__ yes __ no

6.

Did your assignments include in-service training and attending workshops/conferences?
__ yes __ no

7.

Did assignments give you an opportunity to work with a range of issues pertinent to the agency
clientele?
__ yes __ no

8.

Were you able to choose some of your assignments?

__ yes __ no

Comments:

MISCELLANEOUS
1.

Would you recommend this agency for future practicum site?

2.

What recommendations would you make regarding this agency?

__ yes __ no Why?

_________________________________
Student/Date

93

WHITNEY M. YOUNG, JR., SCHOOL OF SOCIAL WORK
CLARK ATLANTA UNIVERSITY
STUDENT FEEDBACK TO THE PRACTICUM OFFICE
Name (optional) ____________________________________

Your constructive feedback serves the purpose of guiding the Practicum Office in improving the
placement process and the field practicum program. Please provide comments and suggestions in the
following areas. Please note that you may provide this information anonymously if you desire -- but
please provide it!
1. Please comment on what you liked the most about the field placement planning process.

2. Please comment on how the field placement planning process might be improved.

3. Please comment on the Field Practicum Handbook.

4. Please comment on your experiences in communicating with the Field Practicum Office.

4.

Please comment on any other aspects of the Practicum Office that are not covered above.

5.

Overall, how satisfied were you with the Field Practicum Office?
1
Not Satisfied

2

3

4

5
Very Satisfied
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Whitney M. Young, Jr., School of Social Work
Field Practicum Program Evaluation by Agency Field Supervisor(s)
Please complete this form
Your constructive feedback is valuable to us! Please take a few minutes to answer the questions below.
The feedback you provide will help us to maintain the quality of our Field Education Program and plan
for improvement.
Name of Practice Agency: ____________________________________________________
Address of Practicum Agency:__________________________________________________
Agency Field Supervisor Name:_________________________________________________
E-mail & Telephone Number: ___________________________________________________
To what extent do the following descriptions apply to our Field Education Program?
Descriptors

Agree

Somewhat
Agree

Needs
Improvement

Strongly
Disagree

Undecided

Well Organized
Supportive of Agency Field Supervisors
Available/accessible when needed
Clearly defined Agency Field Supervisor
Roles & Responsibilities to interns
Clearly defined student roles &
responsibilities
School Faculty Field Liaison made
scheduled visits or contact to the Agency (1
per semester)
Regularly scheduled training is offered to
Agency Field Supervisors
Information relayed to agency is current and
consistent
Telephone calls to school are returned
within 48 hours (2 days).
School documents are reader-friendly
Appropriate expectations are made of
Agency Field Supervisors.

What were your Educational Expectations of this Program?
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To what extent did the program achieve those expectations?
[ ] Exactly

[ ] Very Closely

[ ] Somewhat

[ ] Not Much

[ ] Not at all

Do you find the students to be adequately prepared for practicum?
[ ] Yes

[ ] No

[ ] Somewhat

[ ] Weak in specific areas: (please identify)
________________________________
________________________________

What part of the Field Experience was the most enjoyable for you?

How could the Field Education Program be improved?

What advance preparation would benefit you in the placement of our students?

Would you be interested in Continuing Education Programs offered through the school?
[ ] Yes
[ ] No
[ ] Unsure at this time
If you responded “yes”, what kind? ___________________________________________

Please provide any additional comments, reactions or concerns below.

Thank you for your feedback.

96

MSW FACULTY FIELD
LIAISON SELFREPORTING FORM
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Whitney M. Young, Jr., School Of
Social Work
Clark Atlanta University

MSW FACULTY FIELD LIAISON SELF- REPORTING FORM
Agency _____________________________

Student ______________________

Faculty Field Liaison ______________________

Date ________________________

Type of Contact: ___ Beginning of term ___Mid-term visit ___ End of term visit
Purpose of visit: ___ regular visit

____problem/resolution other(specify) ________________

______________________________________________________________________________
I. Is the student following the Education Plan? Yes _____

No________

II. Evaluation of supervision (check all appropriate):
__ Supportive
__ Allows student to learn
__ Accessible
__ Schedules supervision as required
__ Critical
__ Others: __________________
__ Overburdened with agency responsibilities

Placement hours completed at time of evaluation: _________

III. Please note any changes in the student’s educational plan. Such changes may involve
learning outcomes, assigned tasks, and methods of evaluation.
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IV.

V.

Do you recommend WMYJSSW continue using this agency?

This Agency offers learning experiences most suitable for:
BSW/Foundation yr. & Concentration yr.

Foundation yr./Generalist only

Concentration yr. only

VI.

Additional comments or areas of concern:

Signature of Faculty Field Liaison: ____________________________ Date:_________
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Code of Ethics
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NATIONAL ASSOCIATION OF BLACK SOCIAL WORKERS
CODE OF ETHICS
In America today, no Black person, save the selfish or irrational, can claim to be neutral to the
events taking place in our society. Therefore, this is a statement of ideals and guiding principles
based on functionalism and not professionalism, given the context of pain in our daily lives as
Black Americans practicing in the field of social welfare.
If a sense of community awareness is a precondition to humanitarian acts, then we as social workers must look to
our own skills and commitment and translate that into concrete benefits to the Black community. We will serve
mankind best by serving our own people first. When we address our expertise to the quality of life of Black people
in America, the appropriate roles for us must be guided by Black consciousness and advocacy in addressing the
security and needs of the Black community.

As a Black social worker I commit myself to the interests of my Black brethren and subscribe to
the following statements:
I regard as my primary obligation to the welfare of the Black individual, Black family and Black
community, which includes action for improving social conditions.
I give precedence to this mission over my personal interests.
I adopt the concept of a Black extended family and embrace all Black people as my brothers and
sisters, making no distinction between their destiny and my own.
I hold myself responsible for the quality and extent of service I perform and the quality and
extent of service performed by the agency or organization in which I am employed, as it relates
to the Black community.
I accept the responsibility to protect the Black community against unethical and hypocritical
practice by any individuals or organizations engaged in social welfare activities.
I stand ready to supplement my paid or professional advocacy with voluntary service in the
Black public interest.
I will consciously use my skills, and my whole being, as an instrument for social change, with
particular attention directed to the establishment of Black social institutions such as schools,
hospitals and voluntary agencies.
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Effective January 1, 1997
Preamble
The primary mission of the social work profession is to enhance human well-being and
help meet the basic human needs of all people, with particular attention to the needs and
empowerment of people who are vulnerable, oppressed, and living in poverty. A historic and
defining feature of social work is the profession's focus on individual well-being in a social
context and the well-being of society. Fundamental to social work is attention to the
environmental forces that create, contribute to, and address problems in living. .
Social workers promote social justice and social change with and on behalf of clients. “Clients”
is
used inclusively to refer to individuals, families, groups, organizations, and communities. Social
workers are sensitive to cultural and ethnic diversity and strive to end discrimination, oppression,
poverty, and other forms of social injustice. These activities may be in the form of direct
practice, community organizing supervision, consultation, administration, advocacy, social and
political action, policy development and implementation, education, and research and evaluation.
Social workers seek to enhance the capacity of people to' address their own needs. Social
workers also seek to promote the responsiveness of organizations, communities, and other social
institutions to individuals' needs and social problems.
The mission of the social work profession is rooted in a set of core values. These core values,
embraced by social workers throughout the profession's history, are the foundation of social
work's unique purpose and perspective:
 service
 social justice
 dignity and worth of the person
 importance of human relationships .integrity
 Competence.
This constellation of core values reflects what is unique to the social work profession. Core
values, and the principles that flow from them, must be balanced within the context and
complexity of the human experience.
Purpose of the N ASW Code of Ethics
Professional ethics are at the core of social work. The profession has an obligation to articulate
its basic values, ethical principles, and ethical standards. The NASW Code of Ethics sets forth
these values, principles, and standards to guide social workers' conduct. The Code is relevant to
all social workers and social work students, regardless of their professional functions, the settings
in which they work, or the populations they serve.
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The NASW Code of Ethics serves six purposes:
1. The Code identifies core values on which social work’s mission is based.
2. The Code summarizes broad ethical principles that reflect the profession’s core
values and establishes a set of specific ethical standards that should be used to guide
social work practice.
3. The Code is designed to help social workers identify relevant considerations when
professional obligations conflict or ethical uncertainties arise.
4. The Code provides ethical standards to which the general public can hold the social
work professions accountable.
5. The Code socializes practitioners new to the field to social work’s mission, values,
ethical principles, and ethical standards.
6. The Code articulates standards that the social work profession itself can use to assess
whether social workers have engaged in unethical conduct. NASW has formal
procedures to adjudicate ethics complaints filed against its members. In subscribing
to this Code, social workers are required to cooperate in its implementation,
participate in NASW adjudication proceedings, and abide by any NASW
disciplinary rulings or sanctions based on it.
For information on NASW adjudication procedures, see NASW Procedures for the
Adjudication of Grievances.
The Code offers a set of values, principles, and standards to guide decision making
and conduct when ethical issues arise. It docs Dot provide a set of rules that prescribe how
social workers should act in all situations. Specific applications of the Code must take into
account the context in which it is being considered and the possibility of conflicts among the
Code's values, principles, and standards. Ethical responsibilities flow from all human
relationships, from the personal and familial to the social and professional.
Further, the NASW Code of Ethics docs not specify which values, principles, and
standards are most important and ought to outweigh others in instances when they conflict.
Reasonable differences of opinion can and do exist among social workers with respect to the
ways in which values, ethical principles ethical standards should be rank ordered when they
conflict. Ethical decision making in a given situation must apply the informed judgment of
the individual social worker and should also consider how the issues would be judged in a
peer review process where the ethical standards of the profession would be applied.
Ethical decision making is a process. There are many instances in social work where
simple answers are not available to resolve complex ethical issues. Social workers should
take into consideration the values, principles, and standards in this Code that are relevant to
any situation in which ethical judgment is warranted. Social workers' decisions and actions
should be consistent with the spirit as well as the letter of this Code.
In addition to this Code, there are many other sources of information about ethical
thinking that may be useful. Social workers should consider ethical theory and principles
generally, social work theory and research, laws, regulations, agency policies, and other
relevant codes of ethics, recognizing that among codes of ethics social workers should
consider the NASW Code of Ethics as their primary source. Social Workers also should be
aware of the impact on ethical decision making of their clients' and their own personal
values and cultural and religious beliefs and practices. They should be aware of any Conflict
between personal and professional values and deal with them responsibly. For additional
guidance Social workers should consult the relevant literature on professional ethics and
ethical decision making, and seek appropriate consultation when faced with ethical
dilemmas. This may involve consultation with an agency-based or social work
organization's ethics committee, a regulatory body, knowledgeable colleagues, supervisors,
or legal counsel.
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Instances may arise when social workers' ethical obligations conflict with agency
policies or relevant laws or regulations. When such conflicts occur, social workers must
make a responsible effort resolve the conflict in a manner that is consistent with the values,
principles, and standards expressed in this Code. If a reasonable resolution of the conflict
does not appear possible, social workers should seek proper consultation before making a
decision.
The NASW Code of Ethics is to be used by NASW and by individuals, agencies,
organizations, and bodies (such as licensing and regulatory boards, professional liability
insurance providers, courts of law, boards of directors, government agencies, and other
professional groups) that choose to adopt it or use it as a frame of reference. Violation of
standards in this Code does not automatically imply legal liability or violation of the law.
Such determination can only be made in the context of legal and judicial proceedings.
Alleged violations of the Code would be subject to a peer review process. Such processes
are generally separate from legal or administrative procedures and insulated from legal
review or proceedings to allow the profession to counsel and discipline its own members.
A code of ethics cannot guarantee ethical behavior. Moreover, a code of ethics
cannot resolve all ethical issues or disputes or capture the richness and complexity involved
in striving to make responsible choices within a moral community. Rather, a code of ethics
sets forth values, ethical principles, and ethical standards to which professionals aspire and
by which their actions can be judged. Social workers' ethical behavior should result from
their personal commitment to engage in ethical practice. The NASW Code of Ethics reflects
the commitment of all social workers to uphold the profession's values and to act ethically.
Principles and standards must be applied by individuals of good character who discern
moral questions and, in good faith, seek to make reliable ethical judgments.

The following broad ethical principles are based on social work's core values of
service, social justice, dignity and worth of the person, importance of human relationships,
integrity, and competence. These principles set forth ideals to which all social workers
should aspire.
Value: Service
Ethical Principle: Social Worker primary goal is to help people in need and to address
social problems.
Social workers elevate service to others above self-interest. Social workers draw on their
knowledge, values, and skills to help people in need and to address social problems. Social
workers are encouraged to volunteer some portion of their professional skills with no
expectation of significant financial return (pro bono service).
Value: Social Justice
Ethical Principle: Social workers challenge social injustice.
Social workers pursue social change, particularly with and on behalf of vulnerable and
oppressed individuals and groups of people. Social workers' social change efforts are
focused primarily on issues of poverty, unemployment, discrimination, and other forms of
social injustice. These activities seek to promote sensitivity to and knowledge about
oppression and cultural and ethnic diversity. Social workers strive to ensure access to
needed information services; and resources; equality of opportunity; and meaningful
participation in decision making for all people.
Value: Dignity and Worth of the Person
Ethical Principle: Social workers respect the inherent dignity and worth of the person.
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Social workers treat each person in a caring and respectful fashion, mindful of individual
differences and cultural and ethnic diversity. Social workers promote clients' socially
responsible self-determination. Social workers seek to enhance clients' capacity and
opportunity to change and to address their own needs. Social workers are cognizant of their
dual responsibility to clients and to the broader society. They seek to resolve conflicts
between clients' interests and the broader society's interests in a socially responsible manner
consistent with the values, ethical principles, and ethical standards of the profession.
Value: Importance of Human Relationships
Ethical Principle: Social workers recognize the central importance of human relationships.
Social workers understand that relationships between and among people are an important
vehicle for change. Social workers engage people as partners in the helping process. Social
workers seek to strengthen relationships among people in a purposeful effort to promote,
restore, maintain, and enhance the well-being of individuals, families, social groups,
organizations, and communities.
Value: Integrity
Ethical Principle: Social workers behave in a trustworthy manner.
Social workers are continually aware of the profession's mission, values, ethical principles,
and ethical standards and practice in a manner consistent with them. Social workers act
honestly and responsibly and promote ethical practices on the pan of the organizations with
which they are affiliated.
Value: Competence
Ethical Principle: Social workers practice within their areas of competence and develop and
enhance their professional expertise.
Social workers continually strive to increase their professional knowledge and skills and to
apply them in practice. Social workers should aspire to contribute to the knowledge base of
the profession.
Ethical Standards

The following ethical standards are relevant to the professional activities of all social
workers. These standards concern (1) social workers' ethical responsibilities to clients, (2)
social workers' ethical responsibilities to colleagues, (3) social workers' ethical
responsibilities in practice settings, (4) social workers' ethical responsibilities as
professionals, (5) social workers' ethical responsibilities to the social work profession, and
(6) social workers' ethical responsibilities to the broader society. Some of the standards that
follow are enforceable guidelines for professional conduct, and some are aspiration. The
extent to which each standard is enforceable is a matter of professional judgment to be
exercised by those responsible for reviewing alleged violations of ethical standards.
1 SOCIAL WORKERS ETHICAL RESPONSIBILITY TO CLIENTS
1.01 Commitment to Clients
Social workers' primary responsibility is to promote the well-being of clients. In general,
clients' interests are primary. However, social workers' responsibility to the larger society or
specific legal obligations may on limited occasions supersede the loyalty owed clients, and
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clients should be so advised. (Examples include when a social worker is required by law to
report that a client has abused a child or has threatened to harm self or others.)
1.02 Self-Determination
Social workers respect and promote the right of clients to self-determination and assist
clients in their efforts to identify and clarify their goals. Social workers may limit clients'
right to self- determination when, in the social workers' professional judgment, clients'
actions or potential actions pose a serious, foreseeable, and imminent risk to themselves or
others.
1.03 Informed Consent
(a) Social workers should provide services to clients only in the context of a professional
relationship based, when appropriate, on valid informed consent. Social workers should use
clear and understandable language to inform clients of the purpose of the services risks
related to the services, limits to services because of the requirements of a third-party payer,
relevant costs, reasonable alternatives, clients' right to refuse or withdraw consent, and the
time frame covered by the consent. Social workers should provide clients with an
opportunity to ask questions.
(b) In instances when clients are not literate or have difficulty understanding the primary
language used in the practice setting, social workers should take steps to ensure clients'
comprehension. This may include providing clients with a detailed verbal explanation or
arranging for a qualified interpreter or translator whenever possible.
(c) In instances when clients lack the capacity to provide informed consent, social workers
should protect clients' interests by seeking permission from an appropriate third party,
informing clients consistent with the clients' level of understanding. In such instances social
workers should seek to ensure that the third patty acts in a manner consistent with clients'
wishes and interests. Social workers should take reasonable steps to enhance such clients'
ability to give informed consent.
(d) In instances when clients are receiving services involuntarily, social workers should
provide information about the nature and extent of services and about the extent of clients'
right to refuse service.
(e) Social workers who provide services via electronic media (such as computer, telephone,
radio, and television) should inform recipients of the limitations and risks associated with
such services.
(f) Social workers should obtain clients' informed consent before audio taping or
videotaping clients or permitting observation of services to clients by a third Party.
1.04 Competence
(a) Social workers should provide services and represent themselves as competent only
within the boundaries of their education, training, license, certification, consultation
received, supervised experience, or other relevant professional experience.
(b) Social workers should provide services in substantive areas or use intervention
techniques or approaches that are new to them only after engaging in appropriate study,
training, consultation, and supervision from people who are competent in those
interventions or techniques.
(c) When generally recognized standards do not exist with respect to an emerging area of
practice, social workers should exercise careful judgment and take responsible steps
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(including appropriate education, research, training, consultation, and supervision) to ensure
the competence of their work and to protect clients from harm.
1.05 Cultural Competence and Social Diversity
(a) Social workers should understand culture and its function in human behavior and
society, recognizing the strengths that exist in all cultures.
(b) Social workers should have a knowledge base of their clients' cultures and be able to
demonstrate competence in the provision of services that are sensitive to clients' cultures
and to differences among people and cultural groups.
(c) Social workers should obtain education about and seek to understand the nature of social
diversity and oppression with respect to race, ethnicity, national origin, color, sex, sexual
orientation, age, marital status, political belief, religion, and mental or physical disability.
1.06 Conflicts of Interest
(a) Social workers should be alert to and avoid conflicts of interest that interfere with the
exercise of professional discretion and impartial judgment. Social workers should inform
clients when a real or potential conflict of interest arises and take reasonable steps to resolve
the issue in a manner that makes the clients’ interests primary and protects clients' interests
to the greatest extent possible. In some cases, protecting clients' interests may require
termination of the professional relationship with proper referral of the client.
b) Social workers should not take unfair advantage of any professional relationship or
exploit others to further their personal, religious, political, or business interests.
(c) Social workers should not engage in dual or multiple relationships with clients or former
clients in which there are risk of exploitation or potential harm to the client. In instances
when dual or multiple relationships are unavoidable, social workers should take steps to
protect clients and are responsible for setting clear, appropriate, and culturally sensitive
boundaries. (Dual or multiple relationships occur when social workers relate to clients in
more than one relationship, whether professional, social, or business. Dual or multiple
relationships can occur simultaneously or consecutively).
(d) When social workers provide services to two or more people who have a relationship
with each other (for example, couples, family members), social workers should clarify with
all parties which individuals will be considered clients and the nature of social workers'
professional obligations to the various individuals who are receiving services. Social
workers who anticipate a conflict of interest among the individuals receiving services or
who anticipate having to perform in potentially conflicting roles (for example, when a social
worker is asked to testify in a child custody dispute or divorce proceedings involving
clients) should clarify their role with the parties involved and take appropriate action to
minimize any conflict of interest.
1.07 Privacy and Confidentiality
(a) Social workers should respect clients' right to privacy. Social workers should not solicit
private information from clients unless it is essential to providing services or conducting
social work evaluation or research. Once private information is shared, standards of
confidentiality apply.
(b) Social workers may disclose confidential information when appropriate with valid
consent from a client or a person legally authorized to consent on behalf of a client.
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(c) Social workers should protect the confidentiality of all information obtained in the
course of professional service, except for compelling professional reasons. The general
expectation that social workers will keep information confidential does not apply when
disclosure is necessary to prevent serious, foreseeable, and imminent harm to a client or
other identifiable person or when laws or regulations require disclosure without a client's
consent. In all instances, social workers should disclose the least amount of confidential
information necessary to achieve the desired purpose; only information that is directly
relevant to the purpose for which the disclosure is made should be revealed.
(d) Social workers should inform clients, to the extent possible, about the disclosure of
confidential information and the potential consequences, when feasible before the disclosure
is made. This applies whether social workers disclose confidential information on the basis
of a legal requirement or client consent.
(e) Social workers should discuss with clients and other interested parties the nature of
confidentiality and limitations of clients' right to confidentiality. Social workers should
review, with clients, circumstances where confidential information may be requested and
where disclosure of confidential information may be legally required. This discussion
should occur as soon as possible in the social worker-client relationship and as needed
throughout the course of the relationship.
(f) When social workers provide counseling services to families, couples, or groups, social
workers should seek agreement among the parties involved concerning each individual's
right to confidentiality and obligation to preserve the confidentiality of information shared
by others. Social workers should inform participants in family, couples, or group counseling
that social workers cannot guarantee that all participants will honor such agreements.
(g) Social workers should inform clients involved in family, couples, marital, or group
counseling of the social worker's, employer's, and agency's policy concerning the social
worker's disclosure of confidential information among the parties involved in the
counseling.
(h) Social workers should not disclose confidential information to third-party payers unless
clients have authorized such disclosure.
(i) Social workers should not discuss confidential information in any setting unless privacy
can be ensured. Social workers should not discuss confidential information in public or
semipublic areas such as hallways, waiting rooms, elevators, and restaurants.
j) Social workers should protect the confidentiality of clients during legal proceedings to the
extent permitted by law. When a court of law or other legally authorized body orders social
workers to disclose confidential or privileged information without a client's consent and
such disclosure could cause harm to the client, social workers should request that the court
withdraw the order or limit the order as narrowly as possible or maintain the records under
seal, unavailable for public inspection.
(k) Social workers should protect the confidentiality of clients when responding to requests
from members of the media.
(1) Social workers should protect the confidentiality of clients' written and electronic
records and other sensitive information. Social workers should take reasonable steps to
ensure that clients' records are stored in a secure location and that clients' records are not
available to others who are not authorized to have access.
(m) Social workers should take precautions to ensure and maintain the confidentiality of
information transmitted to other parties through the use of computers, electronic mail,
facsimile machines, telephones and telephone answering machines, and other electronic or
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computer technology. Disclosure of identifying information should be avoided whenever
possible.
(n) Social workers should transfer or dispose of clients' records in a manner that protects
clients' confidentiality and is consistent with state statutes governing records and social
work licensure.
(o) Social workers should take reasonable precautions to protect client confidentiality in the
event of the social worker's termination of practice, incapacitation, or death.
(p) Social workers should not disclose identifying information when discussing clients for
teaching or training purposes unless the client has consented to disclosure of confidential
information.
(q) Social workers should not disclose identifying information when discussing clients with
consultants unless the client has consented to disclosure of confidential information or there
is a compelling need for such disclosure.
(r) Social workers should protect the confidentiality of deceased clients consistent with the
preceding standards.
1.08 Access to Records
(a) Social workers should provide clients with reasonable access to records concerning the
clients. Social workers who are concerned that clients' access to their records could cause
serious misunderstanding or harm to the client should provide assistance in interpreting the
records and consultation with the client regarding the records. Social workers should limit
clients' access to their records, or portions of their records, only in exceptional
circumstances when there is compelling evidence that such access would cause serious harm
to the client. Both clients' requests and the rationale for withholding some or all of the
record should be documented in clients' flies.
(b) When providing clients with access to their records, social workers should take steps to
protect the confidentiality of other individuals identified or discussed in such records.
1 .09 Sexual Relationships
(a) Social workers should under no circumstances engage in sexual activities or sexual
contact with current clients, whether such contact is consensual or forced.
(b) Social workers should not engage in sexual activities or sexual contact with clients'
relatives or other individuals with whom clients maintain a close personal relationship when
there is a risk of exploitation or potential harm to the client. Sexual activity or sexual contact
with clients' relatives or other individuals with whom clients maintain a personal
relationship has the potential to be harmful to the client and may make it difficult for the
social worker and client to maintain appropriate professional boundaries. Social workers not their clients, their clients' relatives, or other individuals with whom the client maintains a
personal relationship - assume the full burden for setting clear, appropriate, and culturally
sensitive boundaries.
(c) Social workers should not engage in sexual activities or sexual contact with former
clients because of the potential for harm to the client. If social workers engage in conduct
contrary to this prohibition or claim that an exception to this prohibition is warranted
because of extraordinary circumstances, it is social workers-not their clients-who assume the
full burden of demonstrating that the former client has not been exploited, coerced, or
manipulated, intentionally or unintentionally.
(d) Social workers should not provide clinical services to individuals with whom they have
had a prior sexual relationship. Providing clinical services to a former sexual partner has the
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potential to be harmful to the individual and is likely to make it difficult for the social
worker and individual to maintain appropriate professional boundaries.
1.10 Physical Contact
Social workers should not engage in physical contact with clients when there is a possibility
of psychological harm to the client as a result of the contact (such as cradling or caressing
clients). Social workers who engage in appropriate physical contact with clients are
responsible for setting clear, appropriate, and culturally sensitive boundaries that govern
such physical contact.

1.11 Sexual Harassment
Social workers should not sexually harass clients. Sexual harassment includes sexual
advances, sexual solicitation, requests for sex- usual favors, and other verbal or physical
conduct of a sexual nature.
1.12 Derogatory Language
Social workers should not use derogatory language in their written or verbal
communications to or about clients. Social workers should use accurate and respectful
language in all communications to and about clients.
1.13 Payment for Services
(a) When setting fees, social workers should ensure that the fees are fair, reasonable, and
Commensurate with the services performed. Consideration should be given to clients' ability
to pay.
(b) Social workers should avoid accepting goods or services from clients as payment for
professional services. Bartering arrangements, particularly involving services, create the
potential for conflicts of interest, exploitation, and inappropriate boundaries in social
workers' relationships with clients. Social workers should explore and may participate in
bartering only in very limited circumstances when it can be demonstrated that such
arrangements are an accepted practice among professionals in the local community,
considered to be essential for the provision of services, negotiated without coercion, and
entered into at the client's initiative and with the client's informed consent. Social workers
who accept goods or services from clients as payment for professional services assume the
full burden of demonstrating that this arrangement will not be detrimental to the client or the
professional relationship.
(c) Social workers should not solicit a private fee or other remuneration for providing
services to clients who are entitled to such available services through the social worker
employer or agency.
1.14 Clients Who Lack Decision-Making Capacity
When social workers act on behalf of clients who lack the capacity to make informed
decisions, social workers should take reasonable steps to safeguard the interests and rights
of those clients.
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1.15 Interruption of Services
Social workers should make reasonable efforts to ensure continuity of services in the event
that services are interrupted by factors such as unavailability, relocation, illness, disability,
or death.
1.16 Termination of Services
(a) Social workers should terminate services to clients and professional relationships with
them when such services and relationships are no longer required or no longer serve the
clients' needs or interests.
(b) Social workers should take reasonable steps to avoid abandoning clients who are still in
need of services. Social workers should withdraw services precipitously only under unusual
circumstances, giving careful consideration to all factors in the situation and taking Care to
minimize possible adverse effects. Social workers should assist in making appropriate
arrangements for continuation of service when necessary.
(c) Social workers in fee-for-service settings may terminate services to clients who are not
paying an overdue balance if the financial contractual arrangements have been made clear to
the client. if the client does not pose an imminent danger to self or others, and if the clinical
and other consequences of the current nonpayment have been addressed and discussed with
the client.
(d) Social workers should not terminate services to pursue a social, financial or sexual
relationship with a client.
(e) Social workers who anticipate the termination or interruption of services to clients
should notify clients promptly and seek the transfer referral or continuation of services in
relation to the clients' needs and preferences.
(f) Social workers 'who are leaving an employment setting should inform clients of
appropriate options for the continuation of services and of the benefits and risks of the
options.
2. SOCIAL WORKERS' ETHICAL RESPONSIBILITIES TO COLLEAGUES
2.01 Respect
(a) Social workers should treat colleagues with respect and should represent accurately and
fairly the qualifications, views, and obligations of colleagues.
(b) Social workers should avoid unwarranted negative criticism of colleagues in
communications with clients or with other professionals. Unwarranted negative criticism
may include demeaning comments that refer to colleagues' level of competence or to
individuals' attributes such as race, ethnicity, national origin, color, sex, sexual orientation,
age, marital status, political belief, religion, and mental or physical disability.
(c) Social workers should cooperate with social work colleagues and with colleagues of
other professions when such cooperation serves the well-being of clients.
2.02 Confidentiality
Social workers should respect confidential information shared by colleagues in the course of
their professional relationships and transactions. Social workers should ensure that such
colleagues understand social workers' obligation to respect confidentiality and any
exceptions related to it.
2.03 Interdisciplinary Collaboration
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(a) Social workers who are members of an interdisciplinary team should participate in and
contribute to decisions that affect the well-being of clients by drawing on the perspectives,
values, and experiences of the social work profession. Professional and ethical obligations
of the interdisciplinary team as a whole and of its individual members should be clearly
established.
(b) Social workers for whom a team decision raises ethical concerns should attempt to
resolve the disagreement through appropriate channels. If the disagreement cannot be
resolved, social workers should pursue other avenues to address their concerns consistent
with client well-being.
2.04 Disputes Involving Colleagues
(a) Social workers should not take advantage of a dispute between a colleague and an
employer (obtains a position or otherwise advances the social workers' own interests.
(b) Social workers should not exploit clients in disputes with colleagues or engage clients in
any inappropriate discussion of conflicts between social workers and their colleagues.
2.05 Consultation
(a) Social workers should seek the advice and counsel of colleagues whenever such
consultation is in the best interests of clients.
(b) Social workers should keep themselves informed about colleagues' areas of expertise and
competencies. Social workers should seek consultation only from colleagues who have
demonstrated knowledge, expertise, and competence related to the subject of the
consultation.
(c) When consulting with colleagues about clients, social workers should disclose the least
amount of information necessary to achieve the purposes of the consultation.
2.06 Referral for Services
(a) Social workers should refer clients to other professionals when the other professionals'
specialized knowledge or expertise is needed to serve clients fully or when social workers
believe that they are not being effective or making reasonable progress with clients and that
additional service is required.
(b) Social workers who refer clients to other professionals should take appropriate steps to
facilitate an orderly transfer of responsibility. Social workers who refer clients to other
professionals should disclose, with clients' consent, all pertinent information to the new
service providers.
(c) Social workers are prohibited from giving or receiving payment for a referral when no
professional service is provided by the refer1"ing social worker.
2.07 Sexual Relationships
(a) Social workers who function as supervisors or educators should not engage in sexual
activities or contact with supervisees, students, trainees, or other colleagues over whom they
exercise professional authority.
(b) Social workers should avoid engaging in sexual relationships with colleagues when there
is potential for a conflict of interest. Social workers who become involved in, or anticipate
becoming involved in, a sexual relationship with a colleague have a duty to transfer
professional responsibilities, when necessary, to avoid a conflict of interest.
2.08 Sexual Harassment
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Social workers should not sexually harass supervisees, students, trainees, or colleagues.
Sexual harassment includes sexual advances, sexual solicitation, requests for sexual favors,
and other verbal or physical conduct of a sexual nature."
2.09 Impairment of Colleagues
(a) Social workers who have direct knowledge of a social work colleague's impairment that
is due to personal problems, psychosocial distress, substance abuse, or mental health
difficulties and that interferes with practice effectiveness should consult with that colleague
when feasible and assist the colleague in taking remedial action.
(b) Social workers who believe that a social work colleague's impairment interferes with
practice effectiveness and that the colleague has not taken adequate steps to address the
impairment should take action through appropriate channels established by employers,
agencies, NASW, licensing and regulatory bodies, and other professional organizations.
2.10 Incompetence of Colleagues
(a) Social workers who have direct knowledge of a social work colleague's incompetence
should consult with that colleague when feasible and assist the colleague in taking remedial
action.
(b) Social workers who believe that a social work colleague is incompetent and has not
taken adequate steps to address the incompetence should take action through appropriate
channels established by employers, agencies, NASW, licensing and regulatory bodies, and
other professional organizations.
2.11 Unethical Conduct of Colleagues
(a) Social workers should take adequate measures to discourage, prevent, expose, and
correct the unethical conduct of colleagues.
(b) Social workers should be knowledgeable about established policies and procedures for
handling concerns about colleagues' unethical behavior. Social workers should be familiar
with national, state, and local procedures for handling ethics complaints. These include
policies and procedures created by NASW, licensing and regulatory bodies, employers,
agencies, and other professional organizations.
(c) Social workers who believe that a colleague has acted unethically should seek resolution
by discussing their concerns with the colleague when feasible and when such discussion is
likely to be productive.
(d) When necessary, social workers who believe that a colleague has acted unethically
should take action through appropriate formal channels (such as contacting a state licensing
board or regulatory body, an NASW committee on inquiry, or other professional ethics
committees).
(e) Social workers should defend and assist colleagues who are unjustly charged with
unethical conduct.
3. SOCIAL WORKERS' ETHICAL RESPONSIBILITIES IN PRACTICE
SETTINGS
3.01 Supervision and Consultation
(a) Social workers who provide supervision or consultation should have the necessary
knowledge and skill to supervise or consult appropriately and should do so only within their
areas of knowledge and competence.
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(b) Social workers who provide supervision or consultation arc responsible for setting clear,
appropriate, and culturally sensitive boundaries.
(c) Social workers should not engage in any dual or multiple relationships with supervisees
in which there is a risk of exploitation of or potential harm to the supervisee.
(d) Social workers who provide supervision should evaluate supervisees' performance in a
manner that is fair and respectful.
3.02 Education and Training
(a) Social workers who function as educators or field instructors for students or trainers
should provide instruction only within their areas of knowledge and competence and should
provide instruction based on the most current information and knowledge available in the
profession.
(b) Social workers who function as educators or field instructors for students should
evaluate students’ performance in a manner that is fair and respectful.
(c) Social workers who function as educators or field instructors for students should take
reasonable steps to ensure that clients are routinely informed when services are being
provided by students.
(d) Social workers who function as educators or field instructors for students should not
engage in any dual or multiple relationships with students in which there is a risk of
exploitation or potential harm to the student. Social work educators and field instructors are
responsible for setting clear, appropriate, and culturally sensitive boundaries.

3.03 Performance Evaluation
Social workers who have responsibility for evaluating the performance of others should
fulfill such responsibility in a fair and considerate manner and on the basis of clearly stated
criteria.
3.04 Client Records
(a) Social workers should take reasonable steps to ensure that -documentation in records is
accurate and reflects the services provided.
(b) Social workers should include sufficient and timely documentation in records to
facilitate the delivery of services and to ensure continuity of services provided to clients in
the future.
(c) Social workers' documentation should protect clients' privacy to the extent that is
possible and appropriate and should include only information that is directly relevant to the
delivery of services.
(d) Social workers should store records following the termination of services to ensure
reasonable future access. Records should be maintained for the number of years required by
state statutes or relevant contracts.
3.05 Billing
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Social workers should establish and maintain billing practices that accurately reflect the
nature and extent of services provided and that identify who provided the service in the
practice setting.
3.06 Client Transfer
(a) When an individual who is receiving services from another agency or colleague contacts
a social worker for services, the social worker should carefully consider the client's needs
before agreeing to provide services. To minimize possible confusion and conflict, social
workers should discuss with potential clients the nature of the clients' current relationship
with other service providers and the implication, including possible benefits or risks, of
entering into a relationship with a new service provider.
(b) If a new client has been served by another agency or colleague, social workers should
discuss with the client whether consultation with the previous service provider is in the
client's best interest.
3.05 Administration
(a) Social work administrator should advocate within and outside their agencies for adequate
resources to meet clients' needs.
(b) Social workers should advocate for resource allocation procedures that arc open and fair.
When not all clients' needs can be met, an allocation procedure should be developed that is
nondiscriminatory and based on appropriate and consistently applied principles.
(c) Social workers who are Administrators should take reasonable steps to ensure that
adequate agency or organizational resources arc available to provide appropriate staff
supervision.
(d) Social work administrators should take reasonable steps to ensure that the working
environment for which they are responsible is consistent with and encourages compliance
with the NASW Code of Ethics. Social work administrators should take reasonable steps to
eliminate any conditions in their organizations that violate, interfere with, or discourage
compliance with the Code.
3.08 Continuing Education and Staff Development
Social work administrators and supervisors should take reasonable steps to provide or
arrange for continuing education and staff development for all staff for whom they are
responsible. Continuing education and staff development should address current knowledge
and emerging developments related to social work practice and ethics.
3.09 Commitments to Employers
(a) Social workers generally should adhere to commitments made to employers and
employing organizations.
(b) Social workers should work to improve employing agencies' policies and procedures and
the efficiency and effectiveness of their services.
(c) Social workers should take reasonable steps to ensure that employers are aware of social
workers' ethical obligations as set forth in the NASW Code of Ethics and of the implications
of those obligations for social work practice.
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(d) Social workers should not allow an employing organization's policies, procedures,
regulations, or administrative orders to interfere with their ethical practice of social work.
Social workers should take reasonable steps to ensure that their employing organizations'
practices are consistent with the NASW Code of Ethics.
(e) Social workers should act to prevent and eliminate discrimination in the employing
organization's work assignments and in its employment policies and practices.
(f) Social workers should accept employment or arrange student field placements only in
organizations that exercise fair personnel practices.
(g) Social workers should be diligent stewards of the resources of their employing
organizations, wisely conserving funds where appropriate and never misappropriating funds
or using them for unintended purposes.
3.10 Labor-Management Disputes
(a) Social workers may engage in organized action, including the formation of and
participation in labor unions, to improve services to clients and working conditions. .
(b) The actions of social workers who are involved in labor-management disputes, job
actions, or labor strikes should be guided by the profession's values, ethical principles, and
ethical standards. Reasonable differences of opinion exist among social workers concerning
their primary obligation as professionals during an actual or threatened labor strike or job
action. Social workers should carefully examine relevant issues and their possible impact on
clients before deciding on a course of action.
4. SOCIAL WORKERS' ETHICAL RESPONSIBILITIES AS PROFESSIONALS
4.01 Competence
(a) Social workers should accept responsibility or employment only on the basis of existing
competence or the intention to acquire the necessary competence.
(b) Social workers should strive to become and remain proficient in professional practice
and the performance of professional functions. Social workers should critically examine and
keep current with emerging knowledge relevant to social work. Social workers should
routinely review the professional literature and participate in continuing education relevant
to social work practice and social work ethics.
(c) Social workers should base practice on recognized knowledge, including empirically
based
knowledge, relevant to social work and social work ethics.
4.02 Discrimination
Social workers should not practice, condone, facilitate, or collaborate with any form of
discrimination on the basis of race, ethnic, national origin, color, sex, sexual orientation,
age, marital status, political belief, religion, or mental or physical disability.
4.03 Private Conduct
Social workers should not permit their private conduct to interfere with their ability to
fulf1l1 their professional responsibilities.
4.04 Dishonesty, Fraud, and Deception
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Social workers should not participate in, condone, or be associated with dishonesty, fraud,
or deception.
4.05 Impairment
(a) Social workers should not allow their own personal problems, psychosocial distress,
legal problems, substance abuse, or mental health difficulties to interfere with their
professional judgment and performance or to jeopardize the best interests of people for
whom they have a professional responsibility.
(b) Social workers whose personal problems, psychosocial distress, legal problems,
substance abuse, or mental health difficulties interfere with their professional judgment and
performance should immediately seek consultation and take appropriate remedial action by
seeking professional help, making adjustments in workload, terminating practice, or taking
any other steps necessary to protect clients and others.
4.06 Misrepresentation
(a) Social workers should make clear distinctions between statements made and actions
engaged in as a private individual and as a representative of the social work profession, a
professional social work organization, or the social worker's employing agency.
(b) Social workers who speak on behalf of professional social work organizations should
accurately represent the official and authorized positions of the organizations.
(c) Social workers should ensure that their representations to clients, agencies, and the
public of professional qualifications, credentials, education, competence, affiliations,
services provided, or results to be achieved arc accurate. Social workers should claim only
those relevant professional credentials they actually possess and take steps to correct any
inaccuracies or misrepresentations of their credentials by others.
4.07 Solicitations
(a) Social workers should not engage in uninvited solicitation of potential clients who,
because of their circumstances, are vulnerable to undue influence, manipulation, or
coercion.
(b) Social workers should not engage in solicitation of testimonial endorsements (including
solicitation of consent to use a client's prior statement as a testimonial endorsement) from
Current clients or from other people who, because of their participate circumstances, are
vulnerable to undue influence.
4.08 Acknowledging Credit
(a) Social workers should take responsibility and credit, including authorship credit, only for
work they have actually performed and to which they have contributed.
(b) Social workers should honestly acknowledge the work of and the contributions made by
others.
5. SOCIAL WORKERS' ETHICAL RESPONSIBILITIES TO THE SOCIAL WORK
PROFESSION
5.01 Integrity of the Profession
(a) Social workers should work toward the maintenance and promotion of high standards of
practice.
(b) Social workers should uphold and advance the values, ethics, knowledge, and mission of
the profession. Social workers should protect, enhance, and improve the integrity of the
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profession through appropriate study and research, active discussion, and responsible
criticism of the profession.
(c) Social workers should contribute time and professional expertise to activities that
promote respect for the value, integrity, and competence of the social work profession.
These activities may include teaching, research, consultation, service, legislative testimony,
presentations in the community, and participation in their professional organizations.
(d) Social workers should contribute to the knowledge base of social work and share with
colleagues their knowledge related to practice, research, and ethics. Social workers should
seek to contribute to the profession's literature and to share their knowledge at professional
meetings and conferences.
(e) Social workers should act to prevent the unauthorized and unqualified practice of social
work.
5.02 Evaluation and Research
(a) Social workers should monitor and evaluate policies, the implementation of programs,
and practice interventions. (b) Social workers should promote and facilitate evaluation and
research to contribute to the development of knowledge.
(c) Social workers should critically examine and keep current with emerging knowledge
relevant to social work and fully use evaluation and research evidence in their professional
practice.
(d) Social workers engaged in evaluation or research should carefully consider possible
consequences and should follow guidelines developed for the protection of evaluation and
research participants. Appropriate institutional review boards should be consulted.
(e) Social workers engaged in evaluation or research should obtain voluntary and written
informed consent from participants, when appropriate, without any implied or actual
deprivation or penalty for refusal to participate; without undue inducement to participate;
and with due regard for participants' well-being, privacy, and dignity. Informed consent
should include information about the nature, extent, and duration of the participation
requested and disclosure of the risks and benefits of participation in the research.
(f) When evaluation or research participants are incapable of giving informed consent, social
workers should provide an appropriate explanation to the participants, obtain the
participants' assent to the extent they are able, and obtain written consent from an
appropriate proxy.
(g) Social workers should never design or conduct evaluation or research that does not use
consent procedures, such as certain forms of naturalistic observation and archival research,
unless rigorous and responsible review of the research has found it to be justified because of
its prospective scientific, educational, or applied value and unless equally effective
alternative procedures that do not involve waiver of consent are not feasible.
(h) Social workers should inform participants of their right to withdraw from evaluation and
research at any time without penalty.
(i) Social workers should take appropriate steps to ensure that participants in evaluation and
research have access to appropriate supportive services.
(j) Social workers engaged in evaluation or research should protect participants from
unwarranted physical or mental distress, harm, danger, or deprivation.
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(k) Social workers engaged in the evaluation of services should discuss collected
information only for professional purposes and only with people professionally concerned
with this information.
(l) Social workers engaged in evaluation or research should ensure the anonymity or
confidentiality of participants and of the data obtained from them. Social workers should
inform participants of any limits of confidentiality, the measures that will be taken to ensure
confidentiality, and when any records containing research data will be destroyed.
(m) Social workers who report evaluation and research results should protect participants'
confidentiality by omitting identifying information unless proper consent has been obtained
authorizing disclosure.
(n) Social workers should report evaluation and research findings accurately. They should
not fabricate or falsify results and should take steps to correct any errors later found in
published data using standard publication methods. (0) Social workers engaged in
evaluation or research should be alert to and avoid conflicts of interest and dual
relationships with participants, should inform participants when a real or potential conflict
of interest arises, and should take steps to resolve the issue in a manner that makes
participants' interests primary.
(p) Social workers should educate themselves, their students, and their colleagues about
responsible research practices.
6. SOCIAL WORKERS' ETHIICAL RESPONSIBILITIES TO THE BROADER
SOCIETY
6.01 Social Welfare
Social workers should promote the general welfare of society, from local to global levels, and
the development of people, their communities, and their environments. Social workers should
advocate for living conditions conducive to the fulfillment of basic human needs and should
promote social, economic, political, and cultural values and institutions that are compatible
with the realization of social justice.
6.02 Public Participation
Social workers should facilitate informed participation by the public in shaping social policies
and institutions.
6.03 Public Emergencies
Social workers should provide appropriate professional services in public emergencies to the
greatest extent possible
6.04 Social and Political Action
(a)
Social workers should engage in social and political action that seeks to ensure that
all people have equal access to the resources, employment, services and
opportunities they require to meet their basic human needs and to develop fully.
Social workers should be aware of the impact of the political arena on practice and
should advocate for changes in policy and legislation to improve social conditions in
order to meet basic human needs and promote social justice.
(b)
Social workers should act to expand choice and opportunity for all people with
special regard for vulnerable, disadvantaged, oppressed, and exploited people and
groups.
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(c)

(d)

Social workers should promote conditions that encourage respect for cultural and
social diversity within the United States and globally. Social workers should
promote policies and practices that demonstrate respect for difference, support the
expansion of cultural knowledge and resources, advocate for programs and
institutions that demonstrate cultural competence, and promote policies that
safeguard the rights of and confirm equity and social justice for all people.
Social workers should act to prevent and eliminate domination of, exploitation of,
and discrimination against any person, group, or class on the basis of race, ethnicity,
national origin, color, sex, sexual orientation, age, marital status, political belief,
religion, or mental or physical disability.
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International Federation of Social Workers -Code of Ethics
Statement of Ethical Principles
1. Preface
Ethical awareness is a fundamental part of the professional practice of social workers. Their
ability and commitment to act ethically is an essential aspect of the quality of the service
offered to those who use social work services. The purpose of the work of IASSW and
IFSW on ethics is to promote ethical debate and reflection in the member organizations,
among the providers of social work in member countries, as well as in the schools of social
work and among social work students. Some ethical challenges and problems facing social
workers are specific to particular countries;
others are common. By staying at the level of general principles, the joint IASSW and IFSW
statement aims to encourage social workers across the world to reflect on the challenges and
dilemmas that face them and make ethically informed decisions about how to act in each
particular case. Some of these problem areas include:





The fact that the loyalty of social workers is often in the middle of conflicting
interests.
The fact that social workers function as both helpers and controllers.
The conflicts between the duty of social workers to protect the interests of the
people. with whom they work and societal demands for efficiency and utility.
The fact that resources in society are limited.

This document takes as its starting point the definition of social work adopted separately by
the IFSW and IASSW at their respective General Meetings in Montreal, Canada in July
2000 and then agreed jointly in Copenhagen in May 2001 (section 2). This definition
stresses principles of human rights and social justice. The next section (3) makes reference
to the various declarations and conventions on human rights that are relevant to social work,
followed by a statement of general ethical principles under the two broad headings of human
rights and dignity and social justice (section 4). The final section introduces some basic
guidance on ethical conduct in social work, which it is expected will be elaborated by the
ethical guidance and in various codes and guidelines of the member organizations of IFSW
and IASSW.
2. Definition of Social Work
The social work profession promotes social change, problem solving in human relationships
and the empowerment and liberation of people to enhance well-being. Utilizing theories of
human behavior and social systems, social work intervenes at the points where people
interact with their environments. Principles of human rights and social justice are
fundamental to social work.
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3. International Conventions
International human rights declarations and conventions form common standards of
achievement, and recognize rights that are accepted by the global community. Documents
particularly relevant to social work practice and action are:








Universal Declaration of Human Rights
The International Covenant on Civil and Political Rights
The International Covenant on Economic Social and Cultural Rights
The Convention on the Elimination of all Forms of Racial Discrimination
The Convention on the Elimination of All Forms of Discrimination against Women
The Convention on the Rights of the Child
Indigenous and Tribal Peoples Convention (ILO convention 169)

4. Principles

4.1. Human Rights and Human Dignity
Social work is based on respect for the inherent worth and dignity of all people, and the
rights that follow from this. Social workers should uphold and defend each person’s
physical, psychological, emotional and spiritual integrity and well-being. This means:
1. Respecting the right to self-determination – Social workers should respect and
promote people’s right to make their own choices and decisions, irrespective of their
values and life choices, provided this does not threaten the rights and legitimate
interests of others.
2. Promoting the right to participation – Social workers should promote the full
involvement and participation of people using their services in ways that enable
them to be empowered in all aspects of decisions and actions affecting their lives.
3. Treating each person as a whole – Social workers should be concerned with the
whole person, within the family, community, societal and natural environments, and
should seek to recognize all aspects of a person’s life.
4. Identifying and developing strengths – Social workers should focus on the strengths
of all individuals, groups and communities and thus promote their empowerment.

4.2. Social Justice
Social workers have a responsibility to promote social justice, in relation to society
generally, and in relation to the people with whom they work. This means:
1. Challenging negative discrimination* – Social workers have a responsibility to
challenge negative discrimination on the basis of characteristics such as ability, age,
culture, gender or sex, marital status, socio-economic status, political opinions, skin
color, racial or other physical characteristics, sexual orientation, or spiritual
beliefs.*In some countries the term “discrimination” would be used instead of
“negative discrimination”. The word negative is used here because in some countries
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2.

3.
4.

5.

the term “positive discrimination” is also used. Positive discrimination is also known
as “affirmative action”. Positive discrimination or affirmative action means positive
steps taken to redress the effects of historical discrimination against the groups
named in clause 4.2.1 above.
Recognizing diversity – Social workers should recognize and respect the ethnic and
cultural diversity of the societies in which they practice, taking account of
individual, family, group and community differences.
Distributing resources equitably – Social workers should ensure that resources at
their disposal are distributed fairly, according to need.
Challenging unjust policies and practices – Social workers have a duty to bring to
the attention of their employers, policy makers, politicians and the general public
situations where resources are inadequate or where distribution of resources, policies
and practices are oppressive, unfair or harmful.
Working in solidarity – Social workers have an obligation to challenge social
conditions that contribute to social exclusion, stigmatization or subjugation, and to
work towards an inclusive society.

5. Professional conduct
It is the responsibility of the national organizations in membership of IFSW and IASSW to
develop and regularly update their own codes of ethics or ethical guidelines, to be consistent
with the IFSW/ IASSW statement. It is also the responsibility of national organizations to
inform social workers and schools of social work about these codes or guidelines. Social
workers should act in accordance with the ethical code or guidelines current in their country.
These will generally include more detailed guidance in ethical practice specific to the
national context. The following general guidelines on professional conduct apply:
1. Social workers are expected to develop and maintain the required skills and
competence to do their job.
2. Social workers should not allow their skills to be used for inhumane purposes, such
as torture or terrorism.
3. Social workers should act with integrity. This includes not abusing the relationship
of trust with the people using their services, recognizing the boundaries between
personal and professional life, and not abusing their position for personal benefit or
gain.
4. Social workers should act in relation to the people using their services with
compassion, empathy and care.
5. Social workers should not subordinate the needs or interests of people who use their
services to their own needs or interests.
6. Social workers have a duty to take necessary steps to care for themselves
professionally and personally in the workplace and in society, in order to ensure that
they are able to provide appropriate services.
7. Social workers should maintain confidentiality regarding information about people
who use their services. Exceptions to this may only be justified on the basis of a
greater ethical requirement (such as the preservation of life).
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8. Social workers need to acknowledge that they are accountable for their actions to the
users of their services, the people they work with, their colleagues, their employers,
and the professional association and to the law, and that these accountabilities may
conflict.
9. Social workers should be willing to collaborate with the schools of social work in
order to support social work students to get practical training of good quality and up
to date practical knowledge
10. Social workers should foster and engage in ethical debate with their colleagues and
employers and take responsibility for making ethically informed decisions.
11. Social workers should be prepared to state the reasons for their decisions based on
ethical considerations, and be accountable for their choices and actions.
12. Social workers should work to create conditions in employing agencies and in their
countries where the principles of this statement and those of their own national code
(if applicable) are discussed, evaluated and upheld.
The document “Ethics in Social Work, Statement of Principles” was approved at the
General Meetings of the International Federation of Social Workers and the International
Association of Schools of Social Work in Adelaide, Australia, October 2004.
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COMMITTEE FOR THE STUDY AND PREVENTION OF VIOLENCE
AGAINST SOCIAL WORKERS
Safety Guidelines (4/94) Revised March, 1996
Work related violence against social workers is a fact of life. It is pervasive and must
be addressed by every school of social work, agency and individual worker. Violence
includes physical assault, verbal assault, harassment and the threat of assault. Many
occurrences of violence can be anticipated and their impact lessened; some may be
prevented entirely. If agencies have well-conceived safety policies and procedures in place,
client and worker safety will be maximized and the agency's liability will be minimized.
NASW Massachusetts Chapter's Committee for the Study and Prevention of
Violence Against Social Workers recommends that every agency and private practitioner
develop safety policies and procedures that address prevention, intervention and aftermath
strategies. Listed below is an outline of requirements for developing a comprehensive policy
and safety plan. This outline is general. Each agency or private practice must develop
specific guidelines that address their unique characteristics.
I: Safety Plan of Action
A written safety plan specific to the function and layout of each agency, or branch or
division of an organization must be developed. Both staff input and expert consultation are
important in the planning. Each safety plan must be detailed and comprehensive so that all
staff members, clinical and non-clinical, know exactly what to do in case of emergency. The
plan must be reviewed and practiced on a regular basis if it is to be useful. A comprehensive
safety plan should include:
 How to recognize signs of agitation.
 What to do at first signs of agitation.
 Code words and phrases to signal for help without increasing the client's agitation.
 Format for ongoing assessment of a client's level of dangerousness.
 Format for intervention including:
 When and how to attempt de-escalation.
 When and how to use non-violent self-defense, physical evasion, force
deflection and disengagement skills
 When and how to call security or police.
 When and how to evacuate building.
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II. Exterior and Physical Layout
 Maintain and furnish the facility so that it presents an organized, calm and respectful
appearance to clients. Pay particular attention to the waiting area.
 Ensure adequate lighting inside and out.
 Be aware of traffic patterns with special attention to where clients can go unescorted.
If the location of bathrooms and coffee area allows unescorted clients to walk
through the building, be aware of the risks.
 A safety plan related to this room must detail what to do to avoid violence and what
to do if violence occurs in it.
 Establish a risk room where potentially violent or agitated clients can be seen. This
room should be furnished in a sparse, neutral manner, and located in a centrally
located area with ready access to help.
 Evaluate the need for safety equipment including buzzers and alarms in offices.
 Furnish offices to allow a comfortable distance between client and worker and to
permit easy exit for both. Eliminate items that may be thrown or used as weapons.
 Routinely inspect exterior and interior layout and all safety equipment to ensure all
is in working order.
III. Rules, Regulations and Procedures
 Establish a format for taking a required history of violence as a part of regular
intake procedure.
 Establish a format for communicating violent history to staff when current danger
exists.
 Ensure adequate staffing at all times; no one should work in a building alone.
 Communicate safety policies to clients, when indicated
 Orient new staff to safety policy and plan.
 Formulate and post a policy re: providing services to clients who carry or have
guns and weapons.
 Formulate and post a policy re: providing services to clients who are under the
influence of alcohol or drugs.
 Provide ongoing supervision, consultation and training in:
 details of safety policy and plan with regular updates.
 assessment of client's potential to become violent
 treatment and clinical interventions with violent clients.
 de-escalation techniques.
 non-violent self-defense, physical evasion, deflection and disengagement
skills.
 Tarasoff decision - the duty to warn and protect
 aftermath of client violence
 Address institutional practices that unintentionally
Contribute to client violence.

Develop a policy on home visits which include:
 Leaving an itinerary with office staff so worker location is known at all times.

 phoning office frequently when in the field
 providing portable phones and other safety equipment
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 providing options for escorts: staff or police
 giving permission not to go when risk of violence is high.
Establish relationships with security and police, know what you and what you need
from them.
Design a program to address the aftermath of client violence, address the physical
and emotional needs, short and long term, of the assaulted worker, worker's family,
co- workers and affected clients as well as a format for debriefing and
communicating with all staff following an occurrence of violence.
Develop a format to address the consequences of violent behavior with the client.
Include the effect of the violence on services
Develop a format to determine when and how legal action against the violent client
will be taken.
 Log and communicate to staff all work-related occurrences of violence including
threats.

 Re-evaluate policies, procedures following an occurrence of violence and
training needs
Develop a "Risk Assessment" tool and train all staff to use it.
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Rules and Regulations of State of Georgia

CHAPTER 135-7
CODE OF ETHICS
TABLE OF CONTENTS
135-7-.01 Responsibility to Clients
135-7-.02 Integrity
135-7-.03 Confidentiality
135-7-.04 Responsibility to Colleagues
135-7-.05 Assessment Instruments
135-7-.06 Research
135-7-.07 Advertising and Professional Representation
An individual who is licensed as a Professional Counselor, Master's Social Worker,
Clinical Social Worker or Marriage and Family Therapist shall abide by the following
code of ethics.

135-7-.01 Responsibility to Clients.
(1) A licensee's primary professional responsibility is to the client. The licensee shall
make every reasonable effort to promote the welfare, autonomy and best interests of
families and individuals, including respecting the rights of those persons seeking
assistance, obtaining informed consent, and making reasonable efforts to ensure that the
licensee's services are used appropriately.
(2) Unprofessional conduct includes, but is not limited to, the following:
(a) exploiting relationships with clients for personal or financial advantages;
(b) using any confidence of a client to the client's disadvantage;
(c) participating in dual relationships with clients that create a conflict of interest which
could impair the licensee's professional judgment, harm the client, or compromise the
therapy;
(d) undertaking a course of treatment when the client, or the client's representative, does
not understand and agree with the treatment goals;
(e) knowingly withholding information about accepted and prevailing treatment
alternatives that differ from those provided by the licensee;
(f) failing to inform the client of any contractual obligations, limitations, or requirements
resulting from an agreement between the licensee and a third party payer which could
influence the course of the client's treatment;
(g) when there are clear and established risks to the client, failing to provide the client
with a description of any foreseeable negative consequences of the proposed treatment;
(h) charging a fee for anything without having informed the client in advance of the fee;
(i) taking any action for nonpayment of fees without first advising the client of the
intended action and providing the client with an opportunity to settle the debt;
(j) when termination or interruption of service to the client is anticipated, failing to notify
the client promptly and failing to assist the client in seeking alternative services
consistent with the client's needs and preferences;
(k) failing to terminate a client relationship when it is reasonably clear that the treatment
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no longer serves the client's needs or interest;
(l) delegating professional responsibilities to another person when the licensee delegating
the responsibilities know or have reason to know that such person is not qualified by
training, by experience, or by licensure to perform them; and
(m) failing to provide information regarding a client's evaluation or treatment, in a timely
fashion and to the extent deemed prudent and clinically appropriate by the licensee, when
that information has been requested and released by the client.
Authority O.C.G.A. Secs. 43-7A-5(d). History. Original Rule entitled “Responsibility to Clients” was filed
on Oct. 19, 1987; eff. Nov. 8, 1987. Repealed: New Rule, same title, adopted. F. Feb. 28, 2000; eff. Mar.
19, 2000.

135-7-.02 Integrity.
(1) The licensee shall act in accordance with the highest standards of professional
integrity and competence. The licensee is honest in dealing with clients, students,
trainees, colleagues, and the public. The licensee seeks to eliminate incompetence or
dishonesty from the profession.
(2) Unprofessional conduct includes, but is not limited to:
(a) practicing inhumane or discriminatory treatment toward any person or group of
persons;
(b) engaging in dishonesty, fraud, deceit, or misrepresentation while performing
professional activities;
(c) engaging in sexual activities or sexual advances with any client, trainee, or student;
(d) practicing while under the influence of alcohol or drugs not prescribed by a licensed
physician;
(e) practicing in an area in which the licensee has not obtained university level graduate
training or substantially equivalent supervised experience;
(f) failing either to obtain supervision or consultation, or to refer the client to a qualified
practitioner, who faced with treatment, assessment or evaluation issues beyond the
licensee's competence;
(g) accepting or giving a fee or anything of value for making or receiving a referral;
(h) using an institutional affiliation to solicit clients for the licensee's private practice; and
(i) allowing an individual or agency that is paying for the professional services to exert
undue influence over the licensee's evaluation or treatment of a client.
Authority O.C.G.A. 43-7A-5(d). History. Original Rule entitled "Integrity" was filed on October 19, 1987;
effective November 8, 1987. Repealed: New Rule, same title, adopted. F. Feb. 28, 2000; eff. Mar. 19,
2000.

135-7-.03 Confidentiality.
(1) The licensee holds in confidence all information obtained at any time during the
course of a professional relationship, beginning with the first professional contact. The
licensee safeguards clients' confidences as permitted by law.
(2) Unprofessional conduct includes but is not limited to the following:
(a) revealing a confidence of a client, whether living or deceased, to anyone except:
1. as required by law;
2. after obtaining the consent of the client, when the client is a legally competent adult, or
the legal custodian, when the client is a minor or a mentally incapacitated adult. The
licensee shall provide a description of the information to be revealed and the persons to
whom the information will be revealed prior to obtaining such consent. When more than
one client has participated in the therapy, the licensee may reveal information regarding
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only those clients who have consented to the disclosure;
3. where the licensee is a defendant in a civil, criminal, or disciplinary action arising from
the therapy, in which case client confidences may be disclosed in the course of that
action;
4. where there is clear and imminent danger to the client or others, in which case the
licensee shall take whatever reasonable steps are necessary to protect those at risk
including, but not limited to, warning any identified victims and informing the
responsible authorities; and
5. when discussing case material with a professional colleague for the purpose of
consultation or supervision;
(b) failing to obtain written, informed consent from each client before electronically
recording sessions with that client or before permitting third party observation of their
sessions;
(c) failing to store or dispose of client records in a way that maintains confidentiality, and
when providing any client with access to that client's records, failing to protect the
confidences of other persons contained in that record;
(d) failing to protect the confidences of the client from disclosure by employees,
associates, and others whose services are utilized by the licensee; and
(e) failing to disguise adequately the identity of a client when using material derived from
a counseling relationship for purposes of training or research.
Authority O.C.G.A. 43-7A-5(d). History. Original Rule entitled "Confidentiality" was filed on October 19,
1987; effective November 8, 1987. Repealed: New Rule, same title, adopted. F. Feb. 28, 2000; eff. Mar.
19, 2000.

135-7-.04 Responsibility to Colleagues.
(1) The licensee respects the rights and responsibilities of professional colleagues and, as
the employee of an organization, remains accountable as an individual to the ethical
principles of the profession. The licensee treats colleagues with respect and good faith,
and relates to the clients of colleagues with full professional consideration.
(2) Unprofessional conduct includes, but is not limited to:
(a) soliciting the clients of colleagues or assuming professional responsibility for clients
of another agency or colleague without appropriate communication with that agency or
colleague;
(b) failing to maintain the confidences shared by colleagues and supervisees in the course
of professional relationships and transactions;
(c) when a supervisee is unlicensed, failing to inform the supervisee of the legal
limitations on unlicensed practice;
(d) when a supervisor is aware that a supervisee is engaging in any unethical,
unprofessional or deleterious conduct, failing to provide the supervisee with a forthright
evaluation and appropriate recommendations regarding such practice; and
(e) taking credit for work not personally performed, whether by giving inaccurate
information or failing to give accurate information.
Authority O.C.G.A. Sec. 43-7A-5(d). History. Original Rule entitled “Responsibility to Colleagues” was
filed on Oct. 19, 1987; eff. Nov. 8, 1987. Repealed: New Rule, same title, adopted. F. Feb. 28, 2000; eff.
Mar. 19, 2000.

135-7-.05 Assessment Instruments.
(1) When using assessment instruments or techniques, the licensee shall make every
effort to promote the welfare and best interests of the client. The licensee guards against
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the misuse of assessment results, and respects the client's right to know the results, the
interpretations and the basis for any conclusions or recommendations.
(2) Unprofessional conduct, includes but is not limited to the following:
(a) failing to provide the client with an orientation to the purpose of testing or the
proposed use of the test results prior to administration of assessment instruments or
techniques;
(b) failing to consider the specific validity, reliability, and appropriateness of test
measures for use in a given situation or with a particular client;
(c) using unsupervised or inadequately supervised test-taking techniques with clients,
such as testing through the mail, unless the test is specifically self-administered or self
scored;
(d) administering test instruments either beyond the licensee's competence for scoring
and interpretation or outside of the licensee's scope of practice, as defined by law; and
(e) failing to make available to the client, upon request, copies of documents in the
possession of the licensee which have been prepared for and paid for by the client.
Authority O.C.G.A. Sec. 43-7A-5(d). History. Original Rule entitled “Assessment Instruments” was filed
on Oct. 19, 1987; eff. Nov. 8, 1987. Repealed: New Rule, same title, adopted. F. Feb. 28, 2000; eff. Mar.
19, 2000.

135-7-.06 Research.
(1) The licensee recognizes that research activities must be conducted with full respect
for the rights and dignity of participants and with full concern for their welfare.
Participation in research must be voluntary unless it can be demonstrated that involuntary
participation will have no harmful effects on the subjects and is essential to the
investigation.
(2) Unprofessional conduct includes, but is not limited to:
(a) failing to consider carefully the possible consequences for human beings participating
in the research;
(b) failing to protect each research participant from unwarranted physical and mental
harm;
(c) failing to ascertain that the consent of the research participant is voluntary and
informed;
(d) failing to treat information obtained through research as confidential;
(e) knowingly reporting distorted, erroneous, or misleading information.
Authority O.C.G.A. Sec. 43-7A-5(d). History. Original Rule entitled “Research” was filed on Oct. 19,
1987; eff. Nov. 8, 1987. Repealed: New Rule, same title, adopted. F. Feb. 28, 2000; eff. Mar. 19, 2000.

135-7-.07 Advertising and Professional Representation.
(1) The licensee adheres to professional rather than commercial standards when making
known their availability for professional services. The licensee may provide information
that accurately informs the public of the professional services, expertise, and techniques
available.
(2) Unprofessional conduct includes, but is not limited to:
(a) intentionally misrepresenting the licensee's professional competence, education,
training, and experience, or knowingly failing to correct any misrepresentations provided
by others;
(b)using as a credential an academic degree in a manner which is intentionally misleading
or deceiving to the public;
(c) intentionally providing information that contains false, inaccurate, misleading, partial,

131

out-of-context, or otherwise deceptive statements about the licensee's professional
services, or knowingly failing to correct inaccurate information provided by others; and
(d) making claims or guarantees which promise more than the licensee can realistically
provide.
Authority O.C.G.A. Sec. 43-7A-5(d). History. Original Rule entitled “Advertising and Professional
Representation” was filed on Oct. 19, 1987; eff. Nov. 8, 1987. Repealed: New Rule, same title, adopted. F.
Feb. 28, 2000; eff. Mar. 19, 2000.
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Standards for Cultural Competence in
Social Work Practice
Standard 1. Ethics and Values
Social workers shall function in accordance with the values, ethics, and standards of the
profession, recognizing how personal and professional values may conflict with or
accommodate the needs of diverse clients.
Standard 2. Self-Awareness
Social workers shall seek to develop an understanding of their own personal, cultural values
and beliefs as one way of appreciating the importance of multicultural identities in the lives
of people.
Standard 3. Cross-Cultural Knowledge
Social workers shall have and continue to develop specialized knowledge and understanding
about the history, traditions, values, family systems, and artistic expressions of major client
groups that they serve.
Standard 4. Cross-Cultural Skills
Social workers shall use appropriate methodological approaches, skills, and techniques that
reflect the workers’ understanding of the role of culture in the helping process.
Standard 5. Service Delivery
Social workers shall be knowledgeable about and skillful in the use of services available in
the community and broader society and be able to make appropriate referrals for their
diverse clients.7
Introduction
The Standards for Cultural Competence in Social Work Practice are based on the policy
statement “Cultural Competence in the Social Work Profession” published in Social Work
Speaks: NASW Policy Statements (2000b) and the NASW Code of Ethics (2000a), which
charges social workers with the ethical responsibility to be culturally competent. Both were
originally adopted by the 1996 NASW Delegate Assembly.
NASW “supports and encourages the development of standards for culturally competent
social work practice, a definition of expertise, and the advancement of practice models that
have relevance for the range of needs and services represented by diverse client
populations” (NASW, 2000b, p. 61). The material that follows is the first attempt by the
profession to delineate standards for culturally competent social work practice. The United
States is constantly undergoing major demographic changes. The 1990 to 2000 population
growth was the largest in American history with a dramatic increase in people of color from
20 percent to 25 percent (Perry & Mackum, 2001). Those changes alter and increase the
diversity confronting social workers daily in their agencies. The complexities associated
with cultural diversity in the United States affect all aspects of professional social work
practice, requiring social workers to strive to deliver culturally competent services to an
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ever-increasing broad range of clients. The social work profession traditionally has
emphasized the importance of the person-in-environment and the dual perspective, the
concept that all people are part of two systems: the larger societal system and 8 9 their
immediate environments (Norton, 978).
Social workers using a person-in-environment framework for assessment need to include to
varying degrees important cultural factors that have meaning for clients and reflect the
culture of the world around them. In the United States, cultural diversity in social work has
primarily been associated with race and ethnicity, but diversity is taking on a broader
meaning to include the sociocultural experiences of people of different genders, social
classes, religious and spiritual beliefs, sexual orientations, ages, and physical and mental
abilities. A brief review of the social work literature in the past few years points to the range
of potential content areas that require culturally sensitive and culturally competent
interventions. These include addressing racial identity formation for people of color as well
as for white people; the interrelationship among class, race, ethnicity, and gender; working
with low-income families; working with older adults; the importance of religion and
spirituality in the lives of clients; the development of gender identity and sexual
orientation; immigration, acculturation, and assimilation stresses; biculturalism; working
with people with disabilities; empowerment skills; community building; reaching out to new
populations of color; and how to train for culturally competent models of practice.
Therefore, cultural competence in social work practice implies a heightened consciousness
of how clients experience their uniqueness and deal with their differences and similarities
within a larger social context.

Definitions
The NASW Board of Directors, at its June 2001 meeting, accepted the following definitions
of culture, competence, and cultural competence in the practice of social work. These
definitions are drawn from the NASW Code of Ethics and Social Work Speaks.
Culture
“The word ‘culture’ is used because it implies the integrated pattern of human behavior that
includes thoughts, communications, actions, customs, beliefs, values, and institutions of a
racial, ethnic, religious, or social group” (NASW, 2000b, p. 61). Culture often is referred to
as the totality of ways being passed on from generation to generation. The term culture
includes ways in which people with disabilities or people from various religious
backgrounds or people who are gay, lesbian, or transgender experience the world around
them.
The Preamble to the NASW Code of Ethics begins by stating: “The primary mission of the
social work profession is to enhance human well-being and helps meet the basic human
needs of all people, with particular attention to the needs and empowerment of people who
are vulnerable, oppressed, and living in poverty.” And goes on to say, “Social workers are
sensitive to cultural and ethnic diversity and strive to end discrimination, oppression,
poverty, and other forms of social injustice” (NASW, 2000a, p. 1). Second, culture is
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mentioned in two ethical standards: Value: Social Justice and the Ethical Principle: Social
workers challenge social injustice. This means that social workers’ social change 10 11
efforts seek to promote sensitivity to and knowledge about oppression and cultural and
ethnic diversity. Value: Dignity and Worth of the Person and the Ethical Principle: Social
workers respect the inherent dignity and worth of the person. This value states that social
workers treat each person in a caring and respectful fashion, mindful of individual
differences and cultural and ethnic diversity.
Competence
The word competence is used because it implies having the capacity to function effectively
within the context of culturally integrated patterns of human behavior defined by the group.
In the Code of Ethics competence is discussed in several ways. First as a value of the
profession: Value: Competence and the Ethical Principle: Social workers practice within
their areas of competence and develop and enhance their professional expertise. This value
encourages social workers to continually strive to increase their professional knowledge and
skills and to apply them in practice. Social workers should aspire to contribute to the
knowledge base of the profession. Second, competence is discussed as an ethical standard:
1.04 Competence
_ Social workers should provide services and represent themselves as competent only within
the boundaries of their education, training, license, certification, consultation received,
supervised experience, or other relevant professional experience. _ Social workers should
provide services in substantive areas or use intervention techniques or approaches that are
new to them only after engaging in appropriate study, training, consultation, and supervision
from people who are competent in those interventions or techniques.
_ When generally recognized standards do not exist with respect to an emerging area of
practice, social workers should exercise careful judgment and take responsible steps
(including appropriate education, research, training, consultation, and supervision) to ensure
the competence of their work and to protect
clients from harm.
Cultural competence is never fully realized, achieved, or completed, but rather cultural
competence is a lifelong process for social workers who will always encounter diverse
clients and new situations in their practice. Supervisors and workers should have the
expectation that cultural competence is an ongoing learning process integral and central to
daily supervision.
Cultural Competence
Cultural competence refers to the process by which individuals and systems respond
respectfully and effectively to people of all cultures, languages, classes, races, ethnic
backgrounds, religions, and other diversity factors in a manner that recognizes, affirms, and
values the worth of individuals, families, and communities and protects and preserves the
dignity of each. “Cultural competence is a set of congruent behaviors, attitudes, and policies
that come together in a system or agency or among professionals and enable the system,
agency, or professionals to work effectively in cross-cultural situations” (NASW, 2000b, p.
61). Operationally defined, cultural competence is the integration and transformation of
knowledge about individuals and groups of people into specific standards, policies,
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practices, and attitudes 12 13 used in appropriate cultural settings to increase the quality of
services, thereby producing better outcomes (Davis & Donald, 1997). Competence in crosscultural functioning means learning new patterns of behavior and effectively applying them
in appropriate settings. Gallegos (1982) provided one of the first conceptualizations of
ethnic competence as “a set of procedures and activities to be used in acquiring culturally
relevant insights into the problems of minority clients and the means of applying such
insights to the development of intervention strategies that are culturally appropriate for these
clients.” (p. 4). This kind of sophisticated cultural competence does not come naturally to
any social worker and requires a high level of professionalism and knowledge. There are
five essential elements that contribute to a system’s ability to become more culturally
competent. The system should (1) value diversity, (2) have the capacity for cultural selfassessment, (3) be conscious of the dynamics inherent when cultures interact, (4)
institutionalize cultural knowledge, and (5) develop programs and services that reflect an
understanding of diversity between and within cultures. These five elements must be
manifested in every level of the service delivery system. They should be reflected in
attitudes, structures, policies, and services. The specific Ethical Standard for culturally
competent social work practice is contained under Section 1. Social workers’ ethical
responsibilities to clients.

1.05 Cultural Competence and Social Diversity
_ Social workers should understand culture and its functions in human behavior and society,
recognizing the strengths that exist in all cultures.
_ Social workers should have a knowledge base of their clients’ cultures and be able to
demonstrate competence in the provision of services that are sensitive to clients’ cultures
and to differences among people and cultural groups.
_ Social workers should obtain education about and seek to understand the nature of social
diversity and oppression with respect to race, ethnicity, national origin, color, sex, sexual
orientation, age, marital status, political belief, religion, and mental or physical disability.
-Finally, the Code reemphasizes the importance of cultural competence in the last section of
the Code, Section 6. Social Workers Ethical Responsibilities to the Broader Society.
6.04 Social and Political Action
Social workers should act to expand choice and opportunity for all people, with special
regard for
vulnerable, disadvantaged, oppressed, and exploited people and groups. Social workers
should promote conditions that encourage respect for cultural and social diversity within the
United States and globally. Social workers should promote policies and practices that
demonstrate respect for difference, support the expansion of cultural knowledge and
resources, advocate for programs and institutions that demonstrate cultural competence, and
promote policies that safeguard the rights of and confirm equity and social justice for all
people. Social workers should act to prevent and eliminate domination of, exploitation of,
and discrimination against any person, group, or class on the basis of race, ethnicity,
national origin, color, sex, sexual orientation, age, marital status, political belief, religion, or
mental or physical disability.14 15
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Goals and Objectives of the Standards
These standards address the need for definition, support, and encouragement for the
development of a high level of social work practice that encourages cultural competence
among all social workers so that they can respond effectively, knowledgeably, sensitively,
and skillfully to the diversity inherent in the agencies in which they work and with the
clients and communities they serve. These standards intend to move the discussion of
cultural competence within social work practice toward the development of clearer
guidelines, goals, and objectives for the future of social work practice. The specific goals of
the standards are:
_ to maintain and improve the quality of culturally competent services provided by social
workers and programs delivered by social service agencies
_ to establish professional expectations so that social workers can monitor and evaluate their
culturally competent practice
_ to provide a framework for social workers to assess culturally competent practice
_ to inform consumers, governmental regulatory bodies, and others, such as insurance
carriers, about the profession’s standards for culturally competent practice
_ to establish specific ethical guidelines for culturally competent social work practice in
agency or private practice settings
_ to provide documentation of professional expectations for agencies, peer review
committees, state regulatory bodies, insurance carriers, and others.
Standards for Cultural Competence in Social Work Practice
Standard 1. Ethics and Values
Social workers shall function in accordance with the values, ethics, and standards of the
profession, recognizing how personal and professional values may conflict with or
accommodate the needs of diverse clients.
Interpretation
A major characteristic of a profession is its ability to establish ethical standards to help
professionals identify ethical issues in practice and to guide them in determining what is
ethically acceptable and unacceptable behavior (Reamer, 1998). Social work has developed
a comprehensive set of ethical standards embodied in the NASW Code of Ethics that
“address a wide range of issues, including, for example, social workers’ handling of
confidential information, sexual contact between social workers and their clients, conflicts
of interest, supervision, education and training, and social and political action” (Reamer,
1998, p. 2). The Code includes a mission statement, which sets forth several key elements in
social work practice, mainly the social workers’ commitment to enhancing human wellbeing and helping meet basic human needs of all people; client empowerment; service to
people who are vulnerable and oppressed; focus on individual well-being in a social context;
promotion of social justice and social change; and sensitivity to cultural and ethnic diversity.
Social workers clearly have an ethical responsibility to be culturally competent practitioners.
The Code recognizes that culture and ethnicity may influence how individuals cope with
problems 16 17 and interact with each other. What is behaviorally appropriate in one culture
may seem abnormal in another. Accepted practice in one culture may be prohibited in
another. To fully understand and appreciate these differences, social workers must be
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familiar with varying cultural traditions and norms. Clients’ cultural backgrounds may affect
their help-seeking behaviors as well. The ways in which social services are planned and
implemented need to be culturally sensitive to be culturally effective. Cultural competence
builds on the profession’s valued stance on self-determination and individual dignity and
worth, adding inclusion, tolerance, and respect for diversity in all its forms. It requires social
workers to struggle with ethical dilemmas arising from value conflicts or special needs of
diverse clients such as helping clients enroll in mandated training or mental health services
that are culturally insensitive. Cultural
competence requires social workers to recognize the strengths that exist in all cultures. This
does not imply a universal nor automatic acceptance of all practices of all cultures. For
example, some cultures subjugate women, oppress persons based on sexual orientation, and
value the use of corporal punishment and the death penalty. Cultural competence in social
work practice must be informed by and applied within the context of NASW’s Code of
Ethics and the United Nations Declaration of Human Rights.
Standard 2. Self-Awareness
Social workers shall develop an understanding of their own personal and cultural values and
beliefs as a first step in appreciating the importance of multicultural identities in the lives of
people.
Interpretation
Cultural competence requires social workers to examine their own cultural backgrounds and
identities to increase awareness of personal assumptions, values, and biases. The workers’
self-awareness of their own cultural identities is as fundamental to practice as the informed
assumptions about clients’ cultural backgrounds and experiences in the United States. This
awareness of personal values, beliefs, and biases inform their practice and influence
relationships with clients. Cultural competence includes knowing and acknowledging how
fears, ignorance, and the “isms” (racism, sexism, ethnocentrism, heterosexism, ageism, and
classism) have influenced their attitudes, beliefs, and feelings. Social workers need to be
able to move from being culturally aware of their own heritage to becoming culturally aware
of the heritage of others. They can value and celebrate differences in others rather than
maintain an ethnocentric stance and can demonstrate comfort with differences between
themselves and others. They have an awareness of personal and professional limitations that
may warrant the referral of a client to another social worker or agency that can best meet the
clients’ needs. Self-awareness also helps in understanding the process of cultural identity
formation and helps guard against stereotyping. As one develops the diversity within one’s
own group, one can be more open to the diversity within other groups. Cultural competence
also requires social workers to appreciate how workers need to move from cultural
awareness to cultural sensitivity before achieving cultural competence and to evaluate
growth and development throughout these different levels of cultural competence in
practice.18 19 Self-awareness becomes the basis for professional development and should
be supported by supervision and agency administration. Agency administrators and public
policy advocates also need to develop strategies to reduce their own biases and expand their
self-awareness.
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Standard 3. Cross-Cultural Knowledge
Social workers shall have and continue to develop specialized knowledge and understanding
about the history, traditions, values, family systems, and artistic expressions of major client
groups served.
Interpretation
Cultural competence is not static and requires frequent relearning and unlearning about
diversity. Social workers need to take every opportunity to expand their cultural knowledge
and expertise by expanding their understanding of the following areas: “the impact of
culture on behavior, attitudes, and values; the help-seeking behaviors of diverse client
groups; the role of language, speech patterns, and communication styles of various client
groups in the communities served; the impact of social service policies on various client
groups; the resources (agencies, people, informal helping networks, and research) that can
be used on behalf of diverse client groups; the ways that professional values may conflict
with or accommodate the needs of diverse client groups; and the power relationships in the
community, agencies, or institutions and their impact on diverse client groups” (Gallegos,
pp. 7–8). Social workers need to possess specific knowledge about the particular providers
and client groups they work with, including the range of historical experiences, resettlement
patterns, individual and group oppression, adjustment styles, socioeconomic backgrounds,
life processes, learning styles, cognitive skills, worldviews and specific cultural customs and
practices, their definition of and beliefs about the causation of wellness and illness or
normality and abnormality, and how care and services should be delivered. They also must
seek specialized knowledge about U.S. social, cultural, and political systems, how they
operate, and how they serve or fail to serve specific client groups. This includes knowledge
of institutional, class, culture, and language barriers that prevent diverse client group
members from using services. Cultural competence requires explicit knowledge of
traditional theories and principles concerning such areas as human behavior, life cycle
development, problem-solving skills, prevention, and rehabilitation. Social workers need the
critical skill of asking the right questions, being comfortable with discussing cultural
differences, and asking clients about what works for them and what is comfortable for them
in these discussions. Furthermore, culturally competent social workers need to know the
limitations and strengths of current theories, processes and practice models, and which have
specific applicability and relevance to the service needs of culturally diverse client groups.
Standard 4. Cross-Cultural Skills
Social workers shall use appropriate methodological approaches, skills, and techniques that
reflect the workers’ understanding of the role of culture in the helping process.
Interpretation
The personal attributes of a culturally competent social worker include qualities that reflect
genuineness, empathy, and warmth; the capacity 20 21 to respond flexibly to a range of
possible solutions; an acceptance of and openness to differences among people; a
willingness to learn to work with clients of different backgrounds; an articulation and
clarification of stereotypes and biases and how these may accommodate or conflict with the
needs of diverse client groups; and personal commitment to alleviate racism, sexism,
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homophobia, ageism, and poverty. These attributes are important to the direct practitioner
and to the agency administrator. More specifically, social workers should have the skills to:
_ work with a wide range of people who are culturally different or similar to themselves,
and establish avenues for learning about the cultures of these clients
_ assess the meaning of culture for individual clients and client groups, encourage open
discussion of differences, and respond to culturally biased cues
_ master interviewing techniques that reflect an understanding of the role of language in the
client’s culture
_ conduct a comprehensive assessment of client systems in which cultural norms and
behaviors are evaluated as strengths and differentiated from problematic or symptomatic
behaviors
_ integrate the information gained from a culturally competent assessment into culturally
appropriate intervention plans and involve clients and respect their choices in developing
goals for service
_ select and develop appropriate methods, skills, and techniques that are attuned to their
clients’ cultural, bicultural, or marginal experiences in their environments
_ generate a wide variety of verbal and nonverbal communication skills in response to direct
and indirect communication styles of diverse clients
_ understand the interaction of the cultural systems of the social worker, the client, the
particular agency setting, and the broader immediate community
_ effectively use the clients’ natural support system in resolving problems—for example,
folk healers, storefronts, religious and spiritual leaders, families of creation, and other
community resources
_ demonstrate advocacy and empowerment skills in work with clients, recognizing and
combating the “isms”, stereotypes, and myths held by individuals and institutions
_ identify service delivery systems or models that are appropriate to the targeted client
population and make appropriate referrals when indicated
_ consult with supervisors and colleagues for feedback and monitoring of performance and
identify features of their own professional style that impede or enhance their culturally
competent practice
_ evaluate the validity and applicability of new techniques, research, and knowledge for
work with diverse client groups.
Standard 5. Service Delivery
Social workers shall be knowledgeable about and skillful in the use of services available in
the community and broader society and be able to make appropriate referrals for their
diverse clients.
Interpretation
Agencies and professional social work organizations need to promote cultural competence
by supporting the evaluation of culturally competent service22 23delivery models and
setting standards for cultural competence within these settings. Culturally competent social
workers need to be aware of and vigilant about the dynamics that result from cultural
differences and similarities between workers and clients. This includes monitoring cultural
competence among social workers (agency evaluations, supervision, in-service training, and
feedback from clients). Social workers need to detect and prevent exclusion of diverse
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clients from service opportunities and seek to create opportunities for clients, matching their
needs with culturally competent service delivery systems or adapting services to better meet
the culturally unique needs of clients. Furthermore, they need to foster policies and
procedures that help ensure access to care that accommodates varying cultural beliefs. For
direct practitioners, policymakers, or administrators, this specifically involves:
_ actively recruiting multiethnic staff and including cultural competence requirements in job
descriptions and performance and promotion measures
_ reviewing the current and emergent demographic trends for the geographic area served by
the agency to determine service needs for the provision of interpretation and translation
services
_ creating service delivery systems or models that are more appropriate to the targeted client
populations or advocating for the creation of such services
_ including participation by clients as major stakeholders in the development of service
delivery systems
_ ensuring that program decor and design is reflective of the cultural heritage of clients and
families using the service
_ attending to social issues (for example, housing, education, police, and social justice) that
concern clients of diverse backgrounds
_ not accepting staff remarks that insult or demean clients and their culture
_ supporting the inclusion of cultural competence standards in accreditation bodies and
organizational policies as well as in licensing and certification examinations
_ developing staffing plans that reflect the organization and the targeted client population
(for example, hiring, position descriptions, performance evaluations, training)
_ developing performance measures to assess culturally competent practice
_ including participation of client groups in the development of research and treatment
protocols.

Standard 6. Empowerment and Advocacy
Social workers shall be aware of the effect of social policies and programs on diverse client
populations, advocating for and with clients whenever appropriate.
Interpretation
Culturally competent social workers are keenly aware of the deleterious effects of racism,
sexism, ageism, heterosexism or homophobia, anti-Semitism, ethnocentrism, classism, and
xenophobia on clients’ lives and the need for social advocacy and social action to better
empower diverse clients and communities. As first defined by Solomon (1976),
empowerment involves facilitating the clients’ connection with their own power and, in turn,
being empowered 24 25 by the very act of reaching across cultural barriers. Empowerment
refers to the person’s ability to do for themselves while advocacy implies doing for the
client. Even in the act of advocacy, social workers must be careful not to impose their values
on clients and must seek to understand
What clients mean by advocacy. Respectful collaboration needs to take place to promote
mutually agreed-on goals for change. Social workers need a range of skills and abilities to
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advocate for and with clients against the underlying devaluation of cultural experiences
related to difference and oppression and power and privilege in the United States. The
empowerment tradition in social work practice suggests a promotion of the combined goals
of consciousness raising and developing a sense of personal power and skills while working
toward social change.
Best practice views this as a process and outcome of the empowerment perspective
(Gutiérrez, 1990; Simon, 1994). Social workers using this standard will apply an ecosystems
perspective and a strengths orientation in practice. This means that workers consider client
situations as they describe needs in terms of transitory challenges rather than fixed
problems. According to Gutiérrez and Lewis (1999), empowerment is a model for practice,
a perspective and a set of skills and techniques. The expectation is that culturally competent
social workers reflect these values in their practice.
Standard 7. Diverse Workforce
Social workers shall support and advocate for recruitment, admissions and hiring, and
retention efforts in social work programs and agencies that ensure diversity within the
profession.
Interpretation
Increasing cultural competence within the profession requires demonstrated efforts to recruit
and retain a diverse cadre of social workers, many of whom would bring some “indigenous”
cultural competence to the profession as well as demonstrated efforts to increase avenues for
the acquisition of culturally competent skills by all social workers. Diversity should be
represented at all levels of the organization, and not just among direct practitioners. The
social work profession has espoused a commitment to diversity, inclusion, and affirmative
action. However, available statistics indicate that in the United States social workers are
predominantly white (88.5 percent) and female (78.0 percent). The proportion of people of
color has remained relatively stable in the social work membership of the National
Association of Social Workers over a period of several years: 5.3 percent identify
themselves as African American; Hispanics, including Mexican Americans, Puerto Ricans,
and other Hispanic groups constitute about 2.8 percent of the membership; Asians and
Pacific Islanders 1.7 percent; and American Indians/First Nations People 0.5 percent
(Gibelman & Schervish, 1997). Social work client populations are more diverse than the
social work profession itself. In many instances, service to clients is targeted to
marginalized communities and special populations, groups that typically include
disproportionately high numbers of people of color, elderly people, people with disabilities,
and clients of lower socioeconomic status. Matching workforce to client populations can be
an effective strategy for bridging cultural differences 26 27 between social worker and
client, although it cannot be the only strategy. The assumption is that individuals of similar
backgrounds can understand each other better and communicate more effectively (Jackson
& López, 1999). Yet an equally compelling fact is that “the majority of clinicians from the
mainstream dominant culture will routinely provide care for large numbers of patients of
diverse ethnic and/or cultural backgrounds. Clearly increasing the numbers of culturally
diverse social workers is not sufficient. Even these professionals will need to be able to
provide care for patients who are not like themselves” (Jackson & López, 1999, p. 4). In
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addition, culturally competent social workers who bring a special skill or knowledge to the
profession, like bicultural and bilingual skills, or American Sign Language (ASL) skills, are
entitled to professional equity and should not be exploited for their expertise but should be
appropriately compensated for skills that enhance the delivery of services to clients.
Standard 8. Professional Education
Social workers shall advocate for and participate in educational and training programs that
help advance cultural competence within the profession.
Interpretation
Cultural competence is a vital link between the theoretical and practice knowledge base that
defines social work expertise. Social work is a practice-oriented profession, and social work
education and training need to keep up with and stay ahead of changes in professional
practice, which includes the changing needs of diverse client populations. Diversity needs to
be addressed in social work curricula and needs to be viewed as central to faculty and staff
appointments and research agendas. The social work profession should be encouraged to
take steps to ensure cultural competence as an integral part of social work education,
training and practice, and to increase research and scholarship on culturally competent
practice among social work professionals. This includes undergraduate, master’s and
doctoral programs in social work as well as post-master’s training, continuing education,
and meetings of the profession. Social agencies should be encouraged to provide culturally
competent in-service training and opportunities for continuing education for agency-based
workers. NASW should contribute to the ongoing education and training needs for all social
workers, with particular emphasis on promoting culturally competent practice in continuing
education offerings in terms of content, faculty, and auspice. In addition, the NASW Code
of Ethics clearly states, “Social workers who provide supervision and consultation are
responsible for setting clear, appropriate, and culturally sensitive boundaries”(p. 14). This
highlights the importance of providing culturally sensitive supervision and field instruction,
as well as the pivotal role of supervisors and field instructors in promoting culturally
competent practice among workers and students.
Standard 9. Language Diversity
Social workers shall seek to provide and advocate for the provision of information, referrals,
and services in the language appropriate to the client, which may include the use of
interpreters.
Interpretation
Social workers should accept the individual person in his or her totality and ensure access
to needed services. Language is a source and an extension of 28 29 personal identity and
culture and therefore, is one way individuals interact with others in their families and
communities and across different cultural groups. Individuals and groups have a right to use
their language in their individual and communal life. Language diversity is a resource for
society, and linguistic diversity should be preserved and promoted. The essence of the social
work profession is to promote social justice and eliminate discrimination and oppression
based on linguistic or other diversities. Title VI of the Civil Rights Act clarifies the
obligation of agencies and service providers to not discriminate or have methods of
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administering services that may subject individuals to discrimination. Agencies and
providers of services are expected to take reasonable steps to provide services and
information in appropriate language other than English to ensure that people with limited
English proficiency are effectively informed and can effectively participate in and benefit
from its programs. It is the responsibility of social services agencies and social workers to
provide clients services in the language of their choice or to seek the assistance of qualified
language interpreters. Social workers need to communicate respectfully and effectively with
clients from different ethnic, cultural, and linguistic backgrounds; this might include
knowing the client’s language. The use of language translation should be done by trained
professional interpreters (for example, certified or registered sign language interpreters).
Interpreters generally need proficiency in English and the other language, as well as
orientation and training. Social agencies and social workers have a responsibility to use
language interpreters when necessary, and to make certain that interpreters do not breach
confidentiality, create barriers to clients when revealing personal information that is critical
to their situation, are properly trained and oriented to the ethics of interpreting in a helping
situation, and have fundamental knowledge of specialized terms and concepts specific to the
agency’s programs or activities.
Standard 10. Cross-Cultural Leadership
Social workers shall be able to communicate information about diverse client groups to
other professionals.
Interpretation
Social work is the appropriate profession to take a leadership role not only in disseminating
knowledge about diverse client groups, but also in actively advocating for fair and equitable
treatment of all clients served. This role should extend within and outside the profession.
Guided by the NASW Code of Ethics, social work leadership is the communication of
vision to create proactive processes that empower individuals, families, groups,
organizations, and communities. Diversity skills, defined as sensitivity to diversity,
multicultural leadership, acceptance and tolerance, cultural competence, and tolerance of
ambiguity, constitute one of the core leadership skills for successful leadership (Rank &
Hutchison, 2000). Social workers should come forth to assume leadership in empowering
diverse client populations, to share information about diverse populations to the general
public, and to advocate for their clients’ concerns at interpersonal and institutional levels,
locally, nationally, and internationally. 30 31 With the establishment of standards for
cultural competence in social work practice, there is an equally important need for the
profession to provide ongoing training in cultural competence and to establish mechanisms
for the evaluation of competence-based practice. As the social work profession develops
cultural competencies, then the profession must have the ability to measure those
competencies. The development of outcome measures needs to go hand in hand with the
development of these standards. Note: These standards build on and adhere to other
standards of social work practice established by NASW, including, but not limited to,
NASW Standards for the Classification of Social Work Practice, Standards for the Practice
of Clinical Social Work, Standards for Social Work Case Management, Standards for Social
Work Practice in Child Protection, Standards for School Social Work Services, Standards
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for Social Work in Health Care Settings, Standards for Social Work Personnel Practices,
and Standards for Social Work Services in Long-Term Care Facilities.
Free information on the Standards is located on the NASW Web site:
www.socialworkers.org. Purchase full document from NASW Press at 1.800.227.3590.
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Student Tutorials

Case Presentation
The student will present a case that s/he is currently working on or recently completed in the
field. The presentation may not exceed 30 minutes.
The presentation will offer the following segments of information:
1. Background information
2. Assessment and presenting issue
3. Intervention strategy
4. Evaluation design and methodology
5. Forms of oppression and its implications for the case
6. Analysis and discussion of process and outcome
7. Conclusions and implications for practice
8. Conclusions and implications for policy
9. Questions or problems for which the student seeks consultation
Guidelines for the case presentation:
Please disguise any and all identifying information that might actually result in violation of
the client’s right to confidentiality and privacy. It is also expected that students will
safeguard confidentiality by confining all discussion of a case to the classroom.
The following guidelines will assist you in preparing for your presentation. Your
presentation will also be evaluated by other students and the instructor using these
guidelines as criteria.
1) Background Information: Include identifying information (properly disguised), nature of
the presenting complaint, and/or events that led to the referral. What prior attempts have
been made to cope with the problem and how was the decision reached to request
assistance? What has been the client’s response to the referral? How long have you
worked with the case and are other helping professionals involved?
2) Assessment and Presenting Issue: What is the presenting issue(s)? When did it begin and
what was the severity? What resources are needed to alleviate the situation? What must
be changed? List all the systems that are involved e.g., family, school, etc.
3) Intervention Strategy: Provide a clear description of the intervention used. Operationalize
the intervention goals and explain your intervention planning. Clarify how your goals
and intervention are related to your assessment. Is there any research that supports the
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use of your intervention in this particular context or situation? Describe the case
management and monitoring process.
4) Evaluation: Briefly discuss a single system design or some other evaluation method you
could use or did use with this case. What measurement tools did you use? Provide a
brief rationale for why you choose the type of evaluation you did or are proposing to do.
CASE PRESENTATION FORMAT
When presenting a case for group discussion, you will need to prepare two items:
CASE SUMMARY
The following format is to be followed when writing the case summary (the case summary
is not to exceed one typewritten page):


1-2 questions you would like the group to address during the discussion



A brief statement of the client's:
- age, sex, sexual orientation, culture, and HIV status
- presenting problem(s)
- relevant events leading up to the presenting problem(s)
- previous therapy (if any) and his experience of the treatment



A brief summary of the client's:
- Social and family history
- Psychiatric history
- Substance use history
- Medical history



A brief narrative describing your interpersonal interactions with the client
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SAMPLE CASE SUMMARY
Franco is a 40-year-old, HIV-positive, Latino gay man who was advised by his hospital
social worker to seek mental health services to address his depression.
Franco reports since his T cell count dropped in 1997, he has been feeling increasingly
depressed. He states over the last two years, he has "pushed all my friends away" and as a
result is "now really alone." Franco also describes interpersonal difficulties with his HIVpartner, stating he is not able to talk about his emotional concerns with him. In January
1999, he filed for disability because of work-related stress but readily admits "I just couldn't
take one more stress in my life." He rarely leaves the house these days except for his
appointments and notes "I just stay in my room and watch TV all day. It's safe there." He
hopes a course of psychotherapy will help him "return to normal and not be sick anymore."
Franco describes his childhood years in bleak terms and expresses much shame about
"coming from poor, white trash." He attended college for two years, studying Accounting
and Fine Arts. Prior to filing for disability, Franco worked as a credit and finance analyst for
13 years. He described his family relationships in non-supportive terms and rarely has
contact with his three siblings these days.
Franco reports no HIV-related symptoms and his T cell count is 861 with a viral load of
417. He has been hospitalized twice for anal cancer surgery (1995 and 1997). Franco is
currently taking antiviral medications and tolerating them well. His psychiatric history is
notable for three suicide attempts over the past 15 years and he is currently prescribed an
antidepressant which he describes as unhelpful. Franco also reports a significant history of
alcohol use, and has not used alcohol since 1996 with the exception of a one-day relapse in
March 1999. He currently smokes a small amount of marijuana every evening before
retiring to bed.
To date, I have seen Franco for 12/20 therapy sessions and we have established a good
working relationship. Therapy has focused on his desire to avoid dealing with his HIV
status, his tendency to "hide out" as a way to manage his distress, and his "feeling like I
have arrested development." Franco has alluded to not presenting himself honestly to people
out of fear that they will reject him. In fact, during therapy I sometimes wonder if Franco is
showing all of what he feels to me out of concern that I will see him as "coming from poor,
white trash." I find myself getting increasingly frustrated with him because I sense he wants
to get better without taking the necessary interpersonal risks to resolve his problems. In my
darker moments, I wonder "What can I do to help this person in just 20 sessions. This is
hopeless."
QUESTIONS



How might my countertransference be effecting my work with Franco?
What intervention(s) might be helpful in getting Franco to take more responsibility
for himself?
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GUIDELINES FOR GROUP DISCUSSION
Discussing generalist social work in a group setting, while essential to the learning process
of becoming a skilled social worker, is at times uncomfortable and anxiety provoking. It is
important that all participants feel they can give and receive meaningful feedback in an
atmosphere of mutual support. Consider that any case presentation only provides you with
a slice of the therapy, i.e. you always have incomplete information. Feedback should be
given as a suggestion for the treating clinician to consider and respond to, not as a factual
statement of "what's really going on here." With this in mind, please consider the following
guidelines during group discussions:


NOTE WHAT THE CLIENT DID.
a) What do you think of this client's concerns?
b) What feelings did this client elicit in you?
c) What themes were evident?
d) Were you confused by any inconsistencies?
e) Did the client's input seem to make things clearer?
f) How did the client respond to the therapist's statements and behaviors?



NOTE WHAT THE THERAPIST DID.
a) What were things you liked about the therapist's approach?
b) How did you see the therapist express her intentions?
c) Would you have expressed these intentions in other ways as well?
d) Do you think the interpersonal exchange was affected by an enactment? If so, how?
e) Were there any things in the session done by the therapist that you think were
unhelpful? If so, what were they? What do you believe should have been done instead?



NOTE WHAT WAS ACCOMPLISHED IN THE WORK SO FAR.
a) Given what you know about the client, were appropriate process or outcome goals
accomplished during the work so far?
b) What would you say was an accomplishment of the work so far?
c) What would you say was an obstacle to the future work?

How will you analyze the outcome data? If you have completed the evaluation process,
what were the outcomes?
5) Dealing with Oppression: What forms of oppression were present in this case? How did
you deal with these issues? How do you insure that you are competent to deal with the
challenges associated with gender, disabilities, sexual orientation, social class,
race/ethnicity, and age?
6) Analysis and Discussion: Use your critical thinking skills to analyze and discuss the
overall effectiveness of your intervention plan with the client. Describe the termination
process with the client.
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7) Implications for Policy: Discuss your experience and findings in terms of their
implications for agency and social policy.
8) Conclusions: What are the implications of your experience in terms of practice with
similar cases? What would you do differently with a similar case in the future, and
why?
9) Questions or Problems for which Student Seeks Consultation: Do you have any questions
or problems related to any phase of practice with this case? Does this case point you to
any areas for which additional professional education would improve the quality of
your practice?
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Sample Process Recording #1 "Verbatim" with Columns

Intern: Jane Williams
Setting /brief narrative:
Krystal is a 10 year old Caucasian female who was referred to the school’s social work
department to address several behavioral issues that appear to be the result of relational
difficulties between Krystal and some of her class peers. The purpose of this meeting was
to follow up on Krystal’s progress since our last meeting a week ago on August 10, 2011.

Narrative
Krystal and I are seated on
my office floor, making a
journal. In this journal,
Krystal can record her
feelings about her frequent
temper tantrums, what
triggers them, and how she
feels after.
J: So, Krystal how was
school today?
K: OK. I learned why the
kids tease me.

J: Why?

K: Because they are jealous
of me. I heard them talking
during lunch about me.
J: What did they say about
you?
K: They said that they
didn't like me because I was
the teacher's pet.

Gut Level Feelings

I feel bad for
Krystal—no child
should have to be
teased.
How stupid! I
learned in class
"how" is better
than "why."

Analysis

Supervisor's
Comments

I keep using
close-ended
questions.

Krystal is very
mature to have
realized that
children often tease
others because of
jealousy and their
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own insecurities.
J: What kind of things you
do you, that would make
them feel that way?
K: I help the teacher clean up
the classroom and wash the
board sometimes.
J: But that is a very good
thing to do. Do you think
you might stop helping the
teacher because of what the
kids say?
K: No-I feel better about
going to school now that I
know why I get teased.
J: I am glad you are more
comfortable with going to
school. I am very proud of
you for realizing that
sometimes kids tease out of
jealousy.
K: They also tease me about
my clothes.
J: How does that make you
feel?
K: Sad. I can't help it if I
have bad clothes. I don't
have money to spend on
clothes.
J: Do you wish you had
more money for clothes and
other things you want?
K: Sometimes. I really wish I
had enough money for a
kitten. I really love cats!
J: So do I. What do you
like best about them—they
are friendly, soft, what is it?
K: They are cuddly and cute.
J: Have you ever had a kitten
before?
K: Yes, but we had to give

Oh my God! Hasn't
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her away because the
landlord said we couldn't
keep her. But, my dad said
when we lived on
47_______Avenue in
_____ that I could get
another one if I behaved.
J: You said you don't have a
kitten now, does that mean
your dad thinks you aren't
behaving?
He is a liar. He almost never
does what he says.
J: When your dad lies to you,
it must make you so angry.
Is that true?

K: Sometimes it makes me
more sad. I mean I am trying
to behave but he still won't
let me get a kitten. It just
makes me feel like not
behaving. He doesn't notice
anyway.

this girl had
enough
disappointment in
her life?

I hope I am not
putting ideas into
this child's head
about how she
should be feeling
Dad and K's
relationship is
not very good.

J: Krystal, don't you feel
proud of yourself when
your mom comments on how
you're behaving?
K: Yes-mommy has been
talking to me a lot more but
a lot of times she ignores me
for Stephanie.

Good-I am trying
to get K to look at
the positives in her
life.

J: Well Stephanie is a lot
younger so she needs to be
watched a lot more than you,
K. I know you must feel like

Here I go again
putting ideas into
the child's head!
Stupid. And I used

Dad needs to be
talked to. He is
a very
important
figure in K's
life and needs
to support her.

Mom possibly
favors
Stephanie
which leads K
to have temper
tantrums to get
some attention
*attention
seeking
behavior
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your mom favors your little
sister but that's not true.
When you were little, you
probably needed a lot of
attention, too.

the word MUST-that's a strong
word.

K: I guess you're right, but
sometimes it doesn't feel that
way.

Jeez--does anyone
pay attention to
this child?

K feels
neglected
sometimes by
mom, too.

J: What way?
K: Like she doesn't love me.
It is my fault my parents
fight you know.
J: Why do you feel that
way?
K: Because usually when
they fight it's because I did
something bad. My temper
tantrums make everyone
mad.

Wow! It's good
this child realizes
that her emotions
can affect others in
her family

K is mature
beyond her
years and is
observant

J: K, whatever is between
your mom and dad is
between them. It has nothing
to do with you. It's not your
fault.
K: What do you mean?

J: Like, when you fight with
Stephanie. That's not your
mom and dad's fault, right?

I'm glad Krystal
is not afraid to
ask questions
when things are
unclear
I think using an
example the child
could relate to is
a good way to get
the idea across.

K: No.
J: Well, when you fight
sometimes with Stephanie
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your parents sometimes get
upset, right?
K: Yes. See it’s just like
that with your mom and
dad except when they
fight, they may take it out on
you.
J: I see. It makes sense now.

K: Can I stay a little longer. I
like being here.
J: Sure. I do have to stop
in 10 minutes because I have
another client.
K: OK. Do you like my
journal?

Making it sound as
if she's not as
important as other
clients!
I can't wait to
analyze it in my art
therapist "way."

J: Its beautiful!
K: Will you talk to my dad
about getting a kitten?
J: I can't promise you I
can get you a kitten but I
can talk to him about his
lying and how it makes you
feel. Is that what you want?
K: Yes. Thank you.

K is feeling
engaged in
therapy and is
enjoying it.

Very creative
girl.

I hope not getting a
kitten doesn't ruin
our established
relationship
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SAMPLE PROCESS RECORDING #2
Narrative Model
INTERVIEW WITH CLIENT
Relevant Background Data
Mr. and Mrs. B., both 79, were in a car accident, in which Mr. B was driving. Mr. B.
suffered a fractured left leg and Mrs. B had two fractured legs. Mrs. B. also lost her right
eye and suffered partial hearing loss in one ear.
They are located in the same room in a rehabilitation center. The student met each client
briefly alone once, prior to this first joint interview. Each was reported by the nurse to be
anxious about recovery, each fearing for himself/herself and for each other.
Worker's Purpose
Clarify services worker (or other hospital personnel) might provide; evaluate areas of
strength and difficulty; help clients with adjustment to rehabilitation center, any
interpersonal needs or tensions, discharge plan.
Interview with Mr. & Mrs. B
As I entered the room, Mrs. B. was half-lying, half-sitting in bed, working on a small pile of
correspondence. Mr. B. was sitting in his wheelchair, beside her bed. As I said hello, Mrs.
B. looked up, grinned, and said hello, Ms. Jones (pleased at showing that she remembered
my name, I think) and Mr. B. turned his wheelchair so that he could face me. I sat down in
the available chair, telling them I had wanted to talk with them to find out how they were
doing and if they were worried about anything that perhaps they'd like to talk about.
Mr. B. immediately began a fairly long complaint about the boredom of his diet, the low
sodium diet he was on, his "wasting away". I asked if he had spoken to the dietitian about
this matter, and he said yes, many times. She was being very helpful and doing all she
could, but he hated this food, and the restrictions on the diet imposed upon him. I asked if he
had spoken with his M.D. re: the need for these dietary restrictions. He answered rather
vaguely that he hadn't seen the doctor since shortly after they arrived at the center. How
could he ask him if he never saw him? And his daughter, Carol, was too busy to take time
out to help her own family. Carol had said that they should come here because they would
have the finest doctors available. And they had been here seven days and seen a doctor only
once.
I commented that Mr. B. sounded very upset with his daughter. He said no, he wasn't upset,
that Carol was too busy even to help "this poor girl" (referring to his wife) get a hearing aid.
At this point Mrs. B., who had been working on her letter at times, listening to her husband
at other times, sometimes understanding what was being said, sometimes not from the look
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on her face, entered the conversation. (It seems the pattern is for Mr. B. to do most of the
talking, and to translate as necessary for his wife. If she cannot understand or hear what he
is saying, he tells her he will tell her about it later, and she nods and seems content. Whether
or not this is so I do not know, but during Mr. B's outpouring of feelings, it did not seem
advisable to attempt to draw Mrs. B. into the conversation.) In any event, Mrs. B. burst in at
this point with a comment addressed to me that their daughter Carol worked very hard and
was very busy. Mr. B. interrupted her saying, "You're defending her again, sticking up for
her!" Mrs. B. looked at me, asking me what her husband was saying. I said that it seemed as
though Mr. B. was quite angry with their daughter Carol and seemed upset that she was
speaking positively about the daughter when he was feeling so angry with her.
Mr. B. said he was not angry with her. I said that perhaps "disappointed" more accurately
described his feeling. At this, he broke down into tears, saying yes, he was disappointed; it
was very hard. Then he began to make excuses for his daughter; she really did work hard
and didn't have much time.
I said I thought it must be very difficult for them being so far away from their home, their
neighbors and friends. Mr. B. said yes, it was very hard. He went on to describe the visits
and general helpfulness of his fellow church members, his neighbors, etc., when he and his
wife were in the hospital. He spoke of many cards and letters they had received in the
hospital. Then he looked at his wife, nodded and told me proudly how she had written a
letter to all their friends. Indeed, he said, every Christmas his wife would write a long letter
on all their Christmas cards--150 of them. I said that was quite a job. He nodded, smiling at
her.
Mrs. B. caught the look and asked me what was going on. I told her that her husband was
bragging about her and her letter-writing ability. She said "Is he," smiling and seeming
pleased. Mr. B. returned to talk about New Jersey, their friends, how nice it was. I said that
it must be lonely for them out here in Long Island, away from all of those friends. At this,
Mr. B. again started to cry, then began to speak of the accident that had hurt them so. He
described how carefully he had driven, how careful he always was, how he'd never gotten a
ticket until just a few months ago. He was still tearful and clearly very upset. I said that it
must be very hard and rather scary to be so very careful and still not be able to avoid such an
accident. After a quiet minute or so, he stopped crying, looked at me and said we're alive,
we're going to get better, we're going to get out of here and go home.
Then he returned to his daughter, muttering that she wanted to send them to a nursing home.
She didn't even have room for her own parents. I told Mr. B. that it was too soon yet to
make plans for their discharge, we had to wait to see how quickly they healed. I said I didn't
know if they would be able to return to their own home – I hoped so, because I knew they
both wanted to do so very much. If that was not possible, then we'd deal with that too. In
either event, I was going to be available to help them sort out their plans and help them deal
with any problems they encountered with discharge.
Mr. B. seemed somewhat reassured--at least he didn't look angry. At that point, an aide
came in to take Mr. B. to his p.t. session. I told him I would see him after the session to say
good-bye and I remained in the room with Mrs. B. I moved over to stand by her bedside,
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and we talked for the next 10 minutes or so. Some of the conversation was about trivialities,
some about her background as an Englishwoman, some about her daughter's education and
career. (During this conversation, we were interrupted by the nurses who had to put drops in
Mrs. B's eyes. I did not feel so flustered by a nursing interruption as in earlier meetings, and
we continued our conversation after they left.) I wanted to touch base with Mrs. B., feeling
uncomfortable that the conversation among the three of us was difficult with the shouting,
repetitions, hard stares, etc. She was important too, and despite the physical impairments,
perhaps the more dynamic of the two of them, and I wanted her to know that I regarded her
as capable and intelligent. She asked me whether or not I was a social worker, and I said
yes, and she asked what school I went to, and I told her. She said she had heard of
Columbia. She said, you know, I don't know if it does any good to talk about your problems
and how you feel, but I think maybe it does. I answered what sounded to me like a hope, a
question, and a challenge all in one, that I thought it did help me to talk about what was
troubling me and that I thought that was true for a number of people. Also, I said, that
sometimes talking about difficulties leads to new ways of looking at them and maybe even
ways of solving them or at least dealing with them. She nodded and smiled at me. I told her
that I would leave my card with my name and phone number with her, and if she or Mr. B.
should want to talk about difficulties, if they were upset or feeling worried about their future
plans, they could call me and I would also come talk to them a couple of times a week.
At this point Mr. B. returned from p.t. He turned to me and said, I need a straight answer to
a question. How long are we going to be here? I told them that I did not have the medical
knowledge to make an expert judgment about that, but that I knew from discussion with
medical staff that he and Mrs. B. were expected to be at the center for 2-3 months. I said I
could not guarantee that time period; to some extent it depended on their rate of recovery.
But that was our best guess at this point.
Mr. B. sighed, with relief, apparently, and said "That's not so bad. I was afraid it would be
much longer." It's always harder he said, not knowing. I agreed that that was very difficult. I
added that I understood how important it was for them to have an idea about their length of
stay here.
I told Mr. B. about the card I had left with Mrs. B., my availability to discuss their feelings
and concerns, and said good-bye.
I returned to my office where 5 minutes later the phone rang. It was Mr. B. and it had
occurred to his wife as they were talking things over that they might be separated at some
future point. She was very upset, he said; he himself sounded shaky. I told them I would
come back to their room to talk to them, which I immediately did. Their concern was that
Mr. B. would be ready for discharge before Mrs. B., since the severity of her injuries was so
much greater. Then, she might be in Long Island, and he might be in New Jersey. I told
them I could understand how upsetting that thought would be to them. Then I said that,
again, I couldn't predict rates of recovery, but that what I could do was work with them to
try to arrange things in the best way possible. If Mr. B. was ready to go home and Mrs. B.
was not, then we would explore the possibilities of Mr. B. remaining temporarily in town-or of Mrs. B. at that juncture moving to a facility in New Jersey. I didn't know what the
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possibilities were, but if there were such a need I would work with them to see what we
could do. They seemed reassured. Again good-byes were said, we scheduled another
appointment, and I left the room.
Impressions
The couple seems comfortable with my presence, and I attempted to make somewhat clearer
today the kinds of concerns with which I can deal. Today Mrs. B. seemed quite sharp, witty,
less frightened and Mr. B. was somewhat depressed. Tears were very near the surface today
for him and any touching upon the areas of loneliness or disappointment with his only child
triggered those tears. The two seem very close to each other and very supportive of each
other. I think the B's would benefit from continued opportunities to discuss their present and
future situations. Also, the information gathered from these meetings could be very useful in
assessing how realistic are the plans that the B's propose for their discharge.
Generally, I felt this interview went well. Hopefully, I will become more skilled at dealing
with the difficulties posed by Mrs. B's hearing incapacity and more confident in focusing the
conversation in helpful ways. I am still suffering from uncertainly regarding my role and
uncertainty regarding the aging- i.e., degree of frailty, etc., my own fears--(to be infirm, to
be unable to hear, to have to rely on my child to do for me.)
I wonder if Mrs. B. is angry with her husband for his role in the accident.
I don't know how to respond and help when they complain about their daughter or the
doctor, especially since they may be neglected and I feel upset about that. I would also like
to discuss future plans. XXXXXXXXXXXXXXXXXXXXXXXX End of summary.
Darrin E. Wright
Student intern
Include current date
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SOAP Progress Note Format

SUBSTANCE/SUBJECTIVE

Describe the purpose of the session or

INFORMATION

meeting, and the content of what was
discussed; also describe the setting.

OBSERVATION/OBJECTIVE DATA

Describe the appearance and actions of the
client(s) or observable factual data you may
have observed or analyzed from case
records.

Assessment

Briefly summarize your impressions of
how the session went or conclusions drawn
based on the objective data and
observations.

PLAN

Describe what the next steps are. Include
any goals and tasks you are responsible for
as well as the client(s). Include time lines
and; define a measurable criterion for
success.
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EXAMPLE
Date: August 20, 2017
Student Name: Darrin Wright
Subjective: Today I met with Ms. L a 35 year-old Hispanic single mother. Ms. L has a 3year- old daughter, N who lives in foster care due to a history of being neglected by Ms L.
The purpose of our meeting was to establish a contract with Ms. L to pick up her preschool
daughter from the home of the foster patents and take Baby N to her home for weekend
visits. Ms. L insists on a worker at our center arrange for pick-up and delivery of Baby N.
Observation/Objective data: Ms. L has no car, but the city bus will bring her within three
blocks from the foster home and her income is enough to cover her bus fare. Records also
indicate that Ms L receives a transportation stipend of $ 3.50 from our agency to pick up
Baby N. In the past the foster parents have been willing to provide transportation for the
child but have since stopped because they felt Ms. L was taking advantage of their kindness.
Assessment: Ms. L continues to depend unnecessarily on others. Giving in to her demands
now may perpetuate the problem to do for the client what the client can do for self. Doing
so would encourage continued dependency. Also, rewarding Ms. L’s demanding behavior
reinforces the behavior and inhibits her ability to become a responsible parent.
Plan: In an effort to address this problem I will negotiate through the signing of a contract
with Ms. L to take the bus on her own to pick up Baby N, beginning August 20, 2013 with
the foster parents agreeing to drive baby N only in conditions of heavy rains or agency
approved emergencies to Ms L’s home. Darrin E. Wright. End of entry.
XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX
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